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ABSTRACT 


The purpose of this study was to examine the attitudes 
held by the elementary school teachers of the Prince George School 
District toward folk dance and its place in the curriculum In 
addition the current practices with respect to the teaching of folk 
dance were investigated in order to gain insight into the present 
position of folk dance in district programs. 

Two basic procedures were used: questionnaire response, 
supplemented by personal interviews. A three part questionnaire was 
developed (1) to gather personal background information about each 
respondent, (2) to obtain an assessment of the respondents' attitudes 
toward folk dance, and (3) to investigate the teaching of folk dance 
in the district. In addition, respondents were given the opportunity 
to express their opinions about the nature and scheduling of future 
in-service programs. The schedule for the follow-up interviews was 
designed to obtain greater depth of response to selected question- 
naire items and to gather information on topics which were not 
suited to the questionnaire format. 

The sample consisted of 431 elementary teachers who taught 
in the Prince George School District during the academic year 1978-79. 
Twenty-one of these respondents participated in the individual inter- 
views. 

The results of the study indicated that, in general, the 
teachers held a favorable attitude toward folk dance but a signif- 
icant difference was observed in the overall attitude displayed by 


male and female respondents. However, the majority of the teachers 
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surveyed were cognizant of the potential values of folk dance and 
felt that it deserved a place in the elementary curriculum. Many 
teachers did not have confidence in their ability to teach folk dance 
effectively, but they believed that with adequate in-service the 


situation could be improved. 
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CHAPTER I 


THE PROBLEM, ITS NATURE AND SIGNIFICANCE 


Introduction 


The potential contribution of folk dance to the education 
of children has long been recognized. The values of participation in 
folk dancing have been advocated by many writers in the field and are 
summarized by Kraus as follows: 

1. To develop desirable social attitudes 
through participation in a group activity; 

2. To develop an understanding and respect 
for ones own national or ethnic heritage, 
and for that of other people; 

3. To promote the most efficient use of the 
body, including coordination, speed, 
agility, balance, endurance, and grace, 
through the practice of fundamental motor 
skills and combinations of these skills; 

4. To develop an appreciation of and interest 
in folk dancing as a leisure time activity, 
that may carry over into the years of 
adulthood; and 

5. To have fun. 

To these values one may add the development of 
a strong rhythmic sense and spatial awareness. Hall goes so far as 
to say that folk dance "has one of the greatest carryover values of 
any activity taught in one 

In the Prince George School District? efforts have been 
made to educate teachers with respect to the use of folk dance and 
its value to the total development of the elementary school child. 
While the teaching of folk dance has increased in the district there 


is no concrete evidence as to the extent of this development. 


Since 1975 folk dance in-services have been offered to 
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teachers in the district. Despite the increased interest in, enthu- 
siasm for, and enjoyment of folk dance in-service programs, there 
still remains the question of whether or not teachers realize the 


values of folk dance and are passing these on to the students. 
1. The Need for the Study 


In 1975 the P.G.S.D, endorsed the concept of daily physical 
education for elementary school children. The potential increase in 
time allotment brought about a demand for teacher in-service training 
programs, designed to enhance every aspect of the physical education 
curriculum. The subsequent in-service program exposed a general 
deficiency in resource material, especially in the field of dance. 

In the area of folk dance many teachers expressed a lack 
of knowledge of criteria for selection of dances for their particular 
grade level. A system was therefore devised, by a Physical Education 
Resource Teacher and another interested physical education specialist, 
to assist the generalist teacher in selecting appropriate dances for 
a class. 

This system, which featured a series of levels from begin- 
ner to advanced, was by necessity closely related to the folk dance 
music available in the District Resource Centre. A set of tapes and 
guides became available, for a small fee, to all schools on a request 
basis. As the P.G.S.D. did not have a physical education coordinator, 
teacher exposure to the program was somewhat haphazard. 

The program designers offered in-service in the evenings 
and, on request, presented workshops on professional development 


days. The "level" system was explained and formed the basis for 
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these sessions. 

Gradually more and more teachers were introduced to the 
idea of teaching folk dance to their students and were made aware of 
the potential values and uses of folk dance in education. An eval- 
uation of the current position of folk dance in district programs 
would provide the information necessary to adequately plan for its 


future development. 
2. The Purpose of the Study 


The purpose of the study wasto examine the attitudes and 
opinions of the P.G.S.D. elementary teachers toward folk dance and 
its place in the curriculum. The study ate attempted to determine 
the differences of opinion held by male and female teachers, primary 
and intermediate teachers, and urban and rural teachers with respect 
to folk dance. In addition information regarding the current prac- 
tices in the teaching of folk dance was elicited, together with the 


sources of dance and music selection. 
3. Statement of the Problem 


The problem undertaken in the study was that of determining 
the position of folk dance in the elementary schools in the P.G.S.D. 
Such an investigation was designed to provide answers to the follow- 
ing questions: 

1. What are the attitudes of teachers toward folk dance? 

2. What are the teachers' views about folk dance with 

respect to: 
2-1. The place of folk dance in the curriculum 


2e2. The physical benefits of participation in 
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folk dancing 
2°3. The social value of folk dancing 
2°4, The cultural value of folk dancing 
2°5. The recreational value of folk dancing 
3. How many teachers are currently teaching folk dance to 
their classes? 
4, How do those teachers (who do teach folk dance) select 
the dances they teach? 
5. If a teacher does not teach folk dance, what are the 
reasons for excluding it from the program? 
6. Do teachers feel that there is a need for further in- 
service training programs in folk dance, and if so, 


what type of in-service would be must useful? 
4. Limitations 


The structured questionnaire, of necessity, limits the nature and 
range of subject response, hence generalizations are limited to 
the patterns inherent in the questionnaire responses, 
Interpretations of questionnaire items may vary from respondent 
to respondent and therefore the results of the study may have 
been affected to a degree. However, as each item was screened 


for ambiguity, the variation should be minimal. 
5. Delimitations 


This is a descriptive study, limited in scope to the situation 
as it exists in the P.G.S.D. during the academic year 1978-79. 
While recognizing the importance and relevance of attitudes held 


by other groups, notably parents, students and administrators, 
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the study makes no attempt to measure these attitudes. 
3. The respondents represent a specific group, i.e. 
teachers in the P.G.S.D. who meet the stated criteria 
(See Chapter III) for selection of subjects. The 
results of the study are regarded therefore as indic- 


ative of attitudes held by that group alone. 
6. Definition of Terms 


For the purpose of this study the following definitions 
were accepted. 
Attitude: a learned predisposition to respond to an object or class 
of objects in a favorable or unfavorable way. For the purpose of 
this study attitude and opinion are synonymous. 
Folk Dance: the traditional recreational dance of an indigenous 
society. Folk, ethnic and national dance are often confused because 
their origins are similar; the difference lies in their use, Folk 
dance is performed as a social, recreational activity in which anyone 
may participate. Ethnic dance is more specialized, danced by trained 
dancers, to be performed for an audience. National Dance refers to 
the type of folk dance which is found most widely throughout a given 
country, e.g. the Italian Tarantella or the Hungarian Czardas. For 
the purpose of this study folk dance has been used as the "all-encom- 


passing" term. 


Grade Level: In the province of British Columbia the term "Primary 


Grade Level" is used for kindergarten and grades 1, 2 or 3; grades 


4, 5 and 6 are designated as "Intermediate Grade Level". 
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FOOTNOTES 


a acHaye Kraus, Folk Dancing (New York: Macmillan Co., 
POD) caso. 


aa Tillman Hall, Folk Dance (California: Goodyear Pub- 
Debisee co. sinc... L969) ,°p. clZ. 


tire Prince George School District refers to School 
District #57, Prince George, British Columbia. The District consists 
of 59 elementary schools and 12 secondary schools. For the remainder 
of the text it will be referred to as the P.G.S.D. 
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CHAPTER II 


REVIEW OF RELATED LITERATURE 


Introduction 


The purpose of this chapter is to present a discussion of 
the literature which was considered relevant to the study. It has 
been divided into three main sections: 

1. Dance in Education - A Historical Perspective 
2. Folk Dance in the Curriculum, and 
3. Theory and Measurement of Attitudes 
This review formed the theoretical framework on which the study was 


based, 
1. Dance in Education - A Historical Perspective 


Man has recognized dance, as long as 

he has existed, as an essential ingredient 
to his life. He has used it to pray, to 
charm, to extoll, to celebrate and to 
commemorate, and not the least of all to 
educate, 

As far back as historians and archeologists can determine 
man has danced. Prehistoric artifacts depict many facets of human 
existence and this evidence attests that, to early man, dancing was 
a means of communicating attitudes and emotions; a tool for rejoicing 
and mourning. He danced to depict events which were milestones in 
his life; critical events such as birth, death and marriage. There 
were dances to increase fertility, to prepare for the hunt, for war 


and most important to appease the gods. 


Educators have not been ignorant of the uses of dance in 
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the education of children, youths and adults alike. Plato, according 
to Kraus, once stated that "to sing well and to dance well is to be 
well educated 4 The Greeks are known to have used dance extensively, 
not only in educating their children but as part of the military 
training of the youth. Socrates praised the dance and recommended 
that it be taught "for health, for complete and harmonious physical 
development, for beauty, for the ability to give pleasure to others, 
for 'reducing', for the acquisition of a good appetite, for the 
enjoyment of sound enone 
Aristotle endorsed this view saying that dance was useful 
in ridding the young student's soul of "unseemly emotions". He 
believed that dance prepared the child to be a worthy citizen and 
gave him an honourable pastime for his Teer 
Dance, in all its forms, dwindled during the Roman era and 
the Dark Ages but rose to prominence again during the Renaissance. 
Dancing became so popular in the courts of Europe that many men and 
women of nobility took dancing lessons and the teaching of dance 
became acceptable as a profession. 
In the 17th century a noted writer on education published 
a book entitled Some Thoughts on Education, In this text John Locke 
dealt extensively with training, not only of the intellect, but also 
the body. With respect to the place of dance in education he stated: 
~.. besides what is to be had from study 
and books, there are other accomplishments 
necessary for a gentleman, to be got by 
exercise and to which time is to be allowed, 
and for which masters must be had. Dancing 
being that which gives graceful motions in 
all life, and above all things manliness 


and a becoming confidence to young children 
I think it cannot be learned too early .... 
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In much of the educational writing of this period emphasis 
was placed on physical activity because it was considered a healthy 
endeavour. In Denmark, Christian IV founded a school for young 
noblemen in 1623, and professional teachers were hired not only in 
the literary arts but also for riding, fencing, gymnastics and dance, 

In the 18th century German educator, Johann Bernhard Basedow, 
founded a private academy at Dessau and included dancing in the pro- 
gram "to achieve gentility and social races tae Noted physical 
educator Johann Guts Muth advocated dancing as an "exercise strongly 
deserving recommendation, as it tends to unite gracefulness and 
regularity of movement with strength and agility". ’ 

When dancing came to the American education system it was 
found initially only in the activity programs of girls and college 
women. However, the situation changed when dancing became part of 
the required program at the military academy at West Point. 

By the mid 1800's dancing in America was opposed on reli- 
gious grounds, but by the turn of the century it had regained the 
confidence of educators: 

There is slowly but surely coming into our 
secondary schools and colleges a recognition 
of dancing as a bodily discipline. I refer 
S). otoethetold folk dancing :~..« it ,isa\)excel- 
lent and will enrich the physical training 
program. 

Throughout the present century dance has been included in 
education programs across the globe. In America its development has 
been largely attributed to a few dedicated individuals. It has 


become an "integral part of the curriculum because of the many ways 


it contributes to the broader objectives of education as well as 
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physical education", 
2. Folk Dance in the Curriculum 


Any subject which has a positive consequence in the develop- 
ment of the individual must certainly have a place in the school 
curriculum. Its importance in education should be directly related 
to the degree of its contribution. 

Hall suggested that educators have always recognized the 
challenge of bringing the individual's physical, spiritual, social, 
emotional, aesthetic, moral and cultural life into "harmony". To 
achieve this objective many experiences have been recommended and 
"learning to dance is one of Chemis 

It is recognized that movement was always the most sig- 
nificant means of expression and from these crude beginnings primitive 
man developed the other art forms as a way of further expressing him- 
self. With the realization that self expression is an important 
experience in the development of the individual, the position of 
creative dance in contempory education is secure, However, this not 
always the case with folk dance despite the belief that folk dance 
"with all its natural movements, seems to be more common and funda- 
mental to the life of man than the others" (art foums Yan 

The inclusion of folk dance in the curriculum has often 
been questioned because it is not creative and yet many writers 
agree that the two forms complement each other. Each form makes a 
unique contribution to the movement experience of the student. 

Bambra and Webster agree saying: 


Just as the study of a second instrument 
contributes to the musicality of the 
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musician, so should the study of two 
forms of dance help the dancer, | 


To determine the place of folk dance in the curriculum one 
must examine carefully its potential contribution to the total devel- 
opment of the participant. Wardle claimed that there are numerous 
educational values inherent in folk dance and outlined them as 
follows: 

eee coordination, skill development, 
understanding other cultures, music 
appreciation, social development, 
learning to dance and understanding 

of the dance world, enjoying a total 
class activity and many more. Another 
valuable outgrowth is the possibility 
that the students’ interest in dance 
may extend to their adult life, 13 

These values can be categorized as (1) social, (2) cul- 
tural, (3) physical, and (4) recreational. While all proponents of 
folk dance agree with Wardle, some extend the list to include a fifth 
category - psychological or emotional. 

Heglin, a retired psychologist and avid folk dancer, 
illustrated this aspect in his view of the psychological benefits of 
folk dancing: 

To me, the most beautiful transitions 
have been the timid dancers, bewildered 
at the variety of dance expressions, who 
try the steps when encouraged by a more 
experienced dancer ... There is often a 
noticeable change in their manner, poise 
and facial expressions. This new self 
confidence spreads to their other life 
roles. | 
Hall, too, advocated that folk dancing not only furthers 


the development of self confidence but "is especially suited to rid 


a person of pent up emotions", and consequently facilitates stable 
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1 , 
mental health. 3 Wakefield wrote, "folk dance is an accepted part of 
eqqu_ 16 
therapy for the mentally: ill". 

In her article on Recreational Dance in the 1970's, Hughes, 

a dance teacher at the University of Nebraska, reported that: 
An increasing number of people from varied 
walks of life - students, teachers, office 
workers, engineers, tailors, housewives, 
young ones and old are discovering the joy 
and fellowship of folk dance, 1/ 

The upsurge of participation in folk dance as a recreation- 
al activity has been particulary evident in the past 30 or 40 years. 
Its value as a leisure time activity lies in the fact that it can be 
performed anywhere, by anyone, All that is required is some form of 
musical accompaniment and interested people. A primary goal of 
education is to prepare the student for adult life and in an era of 
ever-increasing leisure time there exists a need to introduce 
students to those type of activities which can be enjoyed after 
school years. 

Concomitant with the recreational opportunities it pro- 
vides, folk dance makes a contribution to the social objectives of 
education. The term "social'' is defined by Stanley as "having a 

; Ws oes 18 

significant element of interaction between individuals". Kraus 

believed that participation in folk dancing teaches cooperation 
within a group in which each individual must accept the responsibility 
19 

for playing his or her part. "Thus" Stanley concludes, "dance 

would appear to offer an experience in cooperation rather than in 
pt GAL 

competition . 

What is it about folk dancing that evokes such a group 


feeling? Bambra and Webster offered this explanation: 
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In folk dance there is the external rhythm 
of the music which helps with its pulsating 
beat as well as the stimulus of dancing in 
the group, sharing its rhythm through the 
touch of the hand, the sight, sound and the 
feeling of the partner or group moving as 
one. 

Still other writers consider the greatest social contribu- 
tion of folk dance is that it encourages students to develop courtesy, 
respect for others and an appreciation of ethnic groups other than 
one's own. In Kansas, Wardle reported that "bilingual classes 
already use Mexican and other Spanish folk dances to facilitate inte- 
gration of Spanish-speaking Potnee ta vous aa 

In terms of cultural values, the literature abounds with 
evidence of such values. Stanley claims that folk dance offers a 
number of benefits which are not offered by other forms of dance, 
"One of the most important benefits of these is that folk dance gives 
us a firsthand acquaintance with the heritage of our pasting: It is 
generally accepted that a study of past cultures is an essential 
part of education and helps in the understanding of the present. 

This value is exemplified in the following statement: 

Fortunately the folk backgrounds of many 

dances are still known and provide a 

fascinating storehouse of information about 

the people who originated them, 24 
This is not to say that by studying the dances of a country the 
student therefore understands the country or the people. Such an 
understanding is dependent upon the depth to which the study is 
taken. A class which included the study of history, geography, 


music, art and folk dance of a particular country may well have 


gained a better understanding of the culture of that country. The 
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folk dance element is one facet. 
Belford made a very valid point when he wrote: 


It is particularly meaningful to Canadian 
children to learn through folk dance 
experiences that they and their country 
are a rich, creative, vibrant, and expres- 
sive blend of many folk cultures. Through 
knowledge of this children can be given an 
understanding of the many ethnic cultures 
which go to make up their own country of 
Canada. 2° 


In the physical realm the benefits of folk dancing are 
indisputable, Gilbert noted that "it meets the objectives of physi- 
é a : ; 6 
cal education better than any other one activity in the Pied dune He 
continued: 
Besides being a joyous activity in its 
own right, it promotes physical fitness 
through vigorous sustained activity; it 
develops body balance, poise, and neuro- 
muscular co-ordination, 2/ 
In addition, folk dance expands the students’ vocabulary of motor 
skills while developing a sense of rhythm and an awareness of spatial 
relationships. 
To be versatile in movement, children 
need the widest possible range of 
experience ... Each child will benefit 
.e- from achieving versatility. He 
should be helped to acquire functional 
efficiency as well as creative skill, 28 
It would be wrong to claim that dancing is the only activity 
that contributes to the development and maintenance of physical fit- 
ness but it does have an advantage in that it is adaptable to both 
sexes, to any age, and to most facilities. 


In the light of the educational benefits outlined it would 


appear that folk dance does deserve a more prominent position in the 
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curriculum than it actually holds. Folk dance has, in recent educa- 
tional trends, been allocated a relatively minor position in the 
physical education program but its potential for enriching other 
programs such as social studies, music, and foreign languages, sug- 
gests that it should play an important role in an integrated curric- 
ulum. Even for early elementary students, whose social studies 
program does not include the study of world cultures, folk dance can 
have value. Sheehy had this to say on the topic: 

We do have a responsibility for teaching 

the more conventional types of dance... 

Formally taught dances are good fun, pro- 


vide physical exercise, and are useful in 
teaching how to follow directions, 


Folk dance, said Jensen "opens up many avenues of learning", 29 
The Europeans are already convinced of the importance of folk dancing. 
Bambra and Webster described an event which took place at a conference 
where one of the topics for discussion was ''The Value of Folk Dance 
in Education"; 

As only the British thought the subject 
was controversial it was not pursued. 
The other Europeans were so convinced 
of the value of teaching folk dances 
to their young people that they could 

: 31 
see no possible debate. 

Folk dance should be taught, of that there seems little 
doubt, but who should teach it? Folk dance was meant to be co-ed- 
ucational - not for girls and women alone. Therefore it should be 

32 
taught by both men and women. 
In our society dancing is often considered "unmanly" or 


"sissy", If more men taught dance perhaps this feeling could be 


eliminated, As Wakefield has pointed out: 
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Often the men are most ingenious and find 

a way to analyze the dances in relation to 

boys' sports. If the football coach dances 

a polka with the woman physical education 

teacher what can be "sissy" about that. 

Kraus had this to say about boys' involvement in dancing: 

In terms of participation of boys and men 

in dance, it is during the elementary grades 

that patterns are set and attitudes developed 

that prevail throughout upper grades and 

college. Therefore, every effort must be made 

to involve boys meaningfully in dance experi- 

ence throughout the elementary school, if the 

harmful and unjustified stereotype of dance 

as a feminine activity is to be dispelled. 
If this is to be accomplished he suggested that educators must 
recognize that boys usually have no objection against recreational 
forms of dance. Dances which are properly selected and taught will 
not be opposed by the majority of elementary school boys. 

As there is no evidence in the literature as to the extent 
of folk dance teaching in Canadian schools, it is reasonable to 
assume that the situation is at least similar to that of the United 
States. Dance education there has been described as "at best sketchy 
and Poadeauetetecs Kraus suggests, as do other writers, that steps 


be taken to ensure that the position of all forms of dance be con- 


solidated in all school systems, 


3. Attitude Theory and Measurement 


Perhaps no single concept within the 
whole realm of social psychology 
occupies a more nearly central position 
than that of attitudes. 
This statement perhaps explains the abundance of attitude 


measurement in sociological research. Why has the concept of 


attitude been so prominent in the minds of social psychologists? 
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One possible answer to this question lies in the beliefs which various 
investigators hold about attitude and its relation to human behavior. 
Remmers has suggested that attitude may be defined as "an 
effectively toned idea or group of ideas predisposing the organism 
f F a7 
to action with reference to specific attitude objects", Allport 
expands this definition and states it thus: 
An attitude is a mental and neural state 
of readiness, organized through experience, 
exerting a directive or dynamic influence 
upon the individual's response to all 
objects and situations with which it is 
related. 
While theorists vary in their precise definition of attitude 
there is agreement that attitude reflects a "readiness" to behave in 
a certain way toward the attitude object. The extent of this link 
between attitude and behavior has been disputed by numerous research- 
ers. The core of the dispute lies in the degree of certainty with 


which an investigator, knowing an individual's attitude, can predict 


his behavior in a situation involving the attitude object. 


Warner and DeFleur argued that the magnitude of the attitude- 


behavior relationship is dependent upon prevailing social norms and 
the degree of social distance implied by the behavior, 


Presumably, when one's behavior is open to 
surveillance by others, the individual is 
subject to possible negative sanctions if 
his behavior deviates from the expectations 
that the others hold or the norms to which 
they give approval ... 

If one denies social distance considerations 
which others define as normative, he risks 
potential sanctions. 


A study conducted by La Piere suggested that this was true. 


La Piere travelled for 2 years with a Chinese couple and reported 
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that "in 251 instances in which we purchased goods or services neces- 
sitating intimate human relationships" in only one case did the fact 
that his companions were Chinese have an adverse effect. However, 
when followed up by a questionnaire, designed to measure attitudes 
toward Orientals, many of the same subjects reflected a negative 
; 40 ' ' ; 

attitude. In part, Corey's theory serves as an explanation for this 
type of result: 

Under some circumstances, behavior might 

be conciously engaged in tg give a false 

impression of an attitude, 

Fishbein and Ajzen in seeking to clarify the situation 
examined approximately 60 studies that "measured or manipulated 
attitude" and found that "15 reported a positive relationship with 
'behavior', 15 reported no relation, and the remainder found relation 
aes is 
under some conditions but not under others". 

Fishbein summarized the situation by saying "there is a 
growing awareness among investigators that attitudes tend to be un- 


related to overt behavior", 3 or at least is not likely to be related 
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in "any consistent fashion", 
In light of this and other evidence in the literature it 
appears that any attempt to predict actual behavior from an assess- 
ment of attitude is, at the very least, questionable, This is not to 
say that all attitude measurement is invalid. Investigation of 
attitudes alone can be a justifiable project. In the field of educa- 
tion, attitudes are important because they "affect learning efficiency", 


and "guide people in their thinkine!'.¢> How then can they be measured? 
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Attitude Measurement 

"Attitudes", says Summers "are not open to direct obser- 
vation"*° but many techniques have been devised to measure them 
indirectly. Most of the methods used to assess attitudes are really 
measures of opinion. Opinion is said to be expressed attitudes and 
can be either written or verbal. 

While most instruments have been designed to measure 
attitudes towards a specific attitude object, some, such as the 
Master Scales devised by Remmers, */ can be adapted to measure a wide 
range of objects. 

The four most popular techniques remain: 

1. Thurstone's equal-appearing intervals method; 

2. Likert's summated rating method; 

3. Guttman's scale-analysis method; and 

4. The scale-discrimination method proposed by Edwards and 

Kilpatrick. 

The Thurstone scales consist of a number of items whose 
position on the scale has been previously determined by a ranking 
procedure, performed by a large number of judges, The judges should 
be similar to those to whom the final scale will be given. The judges 
place each statement into one of 11 piles ranging from most favorable 
to least favorable. The median position of each item is then deter- 
mined and is designated as the scale value of the item, Statements 
with too wide a spread are eliminated, The final scale is formed by 
selecting items whose scale values are evenly spread along the con- 
tinuum from one extreme through the neutral position to the other 


extreme - hence the term equal-appearing intervals. The subject 
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selects the response which best describes how he feels. 

Figure 1 shows an excerpt from an attitude scale constructed 
by Glassey, using the Thurstone method. Details of this scale are 
given by Shaw and Wright in their text Scales for the Measurement of 
meet radecs. 

When the subject has completed the inventory the scale 
values of each agreed statement is checked and the median of these is 
reported as the respondents score. Since this method is concerned 
with numerical scale values, Oppenheim pointed out that ''we must be 
careful when treating these scale values as actual numbers, as units 
that are additive and interchangeable on a linear continuum", 
Oppenheim further warned the would-be user that "we are dealing not 
with equal but with equal-appearing intervals, with psychological 
rather than numerical units, which may or may not be equal".*? 

In summary, the method of equal-appearing 

intervals permits (but does not ensure) 

the construction of reliable and valid 

scales but is largely unsuccessful in 

producing scales, baving other desirable 

characteristics. 
Some of these desirable characteristics may be found in other methods 
of scale construction. 

In 1932, Likert explained what he considered a "less- 
laborious" method of constructing an instrument which would measure 
attitude with equal or better reliability. The Likert-type scale is 
made up of a series of items to which the subject responds in terms 
of his agreement or disagreement with each attitude statement. In 


addition to assessing the individual's position in terms of favorable~- 


ness or unfavorableness toward the attitude object, this method 
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Figure 1 


EXAMPLE OF A THURSTONE-TYPE SCALE DESIGNED 
TO MEASURE ATTITUDES TOWARD EDUCATION 


Below are a number of statements about 

education. We want to know what you 

feel about this subject. Please read 

the statements carefully and then: 

(idee pute aetickacye)! Ef: yousFULLY, 

agree with a statement. 

(ii) put a cross (X) if you do not 
FULLY agree with a statement. 


I am intensely interested in education, 


I go to school only because I am compelled to do 
SO. 


Education is of first-rate importance in the life 
of man. 


Sometimes I feel that education is necessary and 
sometimes I doubt it. 


Education tends to make people snobs. 


It is doubtful whether education has improved the 
world or not. 


We cannot become good citizens unless we are 
educated, 


I think my education will be of use to me after 
I leave school. 


I see no value in education. 
e e es e e es Se 


Lack of education is the source of all evil. 
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provides an index of intensity of the feeling. Likert's primary 
concern was with unidimensionality and Oppenheim believed that ''by 
using the internal consistency method of item selection it (the 
ribet eros scale) approaches unidimensionality in many Se: 
The most serious criticism leveled against 
this type of scale is its lack of reproduci- 


bility (in the technical sense): the same 


score_may be obtained in many different 


ways.>- 


However, Oppenheim adds, "often for this reason the pattern of 
responses becomes more interesting than the total score. 

The total score is obtained by summating scores of all the 
items. Responses to each item on a Likert-type scale is scored 
according to the attitude it represents toward the object. Hence 


favorable items are scored thus: 


5 - strongly agree 

4 - agree 

3 - neutral or undecided 
2 - disagree 

1 - strongly disagree 


Unfavorable items are scored 1 for "strongly agree" up to 5 for 
"strongly disagree", Figure 2 represents some typical statements 
from a Likert-type scale designed to measure attitudes toward 
physical education. 

A unique feature of the Likert-type scale is that it often 
becomes possible to include items whose content is not obviously 
related to the attitude being measured. This provides an opportunity 


to explore the "subler and deeper ramifications of an attitude". 
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* These items are unfavorable with respect to the attitude object 
and their weighting must be reversed for purposes of scoring. 


Figure 2 


EXAMPLE OF A LIKERT-TYPE SCALE 


STRONGLY 


|“ AGREE 
UNDECIDED 
DISAGREE 


STRONGLY 
DISAGREE 


E 


Vigorous physical activity 
works off harmful emotional 
tensions. 


ae 
lo 
No 

| 


I would take physical 
education only if it were 
required. 


Physical education is one of 
the more important subjects 
in the school program. 


Skills learned in a physical 
education class do not 
benefit a person, 
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These 'long shots', ... which are unlikely 
to be included in the Thurstone procedure, 
enable us to make use of the links that an 
attitude may have with neighboring areas 
and to uncover the strands and intercon- 
nections of its various components. 

The Guttman scales take a slightly different approach to 
the previously mentioned instruments. Guttman was chiefly concerned 
with the characteristic of reproducibility. With his scale-analysis 
method the investigator can reproduce the exact items a given subject 
has endorsed with not more than a 10 percent error. A score ona 
perfect Guttman scale not only rank orders the subjects but indi- 
cates which items each has accepted and rejected. This feature has 
been described by Oppenheim as being "a useful but by no means 

; “hs 
necessary attribute for most scales", Summers also does not 
attribute much importance to this aspect as unfortunately "perfect 

: ey) : ; : 

Guttman scales never occur in practice". This technique is also 
very tedious to construct especially with a large number of subjects 
because many systematic rearrangement of items must be done to 
arrive at a pattern such as that in Figure 3. The figure shows how 
14 subjects responded yes to 8 attitude statements on a Guttman 
scale. 

The scale-discrimination technique developed by Edwards 

58 : 
and Kilpatrick synthesises the methods of Thurstone, Likert and 
Guttman, incorporating what appeared to be the benefits of each 
method. This technique utilizes a set of items that "meet the 
requirements of a unidimensional scale, possess equal-appearing 


ao ; 
intervals and measures intensity". However this method has been 


criticized by researchers because it used item analysis, resulting 
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ANALYSIS OF RESPONSES ON A GUTTMAN SCALE°° 


Item Item Item Item Item Item Item Item 


RES PONDENT 7 5 1 8 2 4 6 3. 
7 yes yes yes yes ‘yes yes yes - 
2 yes yes yes yes yes yes-~ yes - 

10 yes yes yes yes yes- yes - - 
1 yes yes yes - yes yes - yes 
i yes yes yes” yes yes yes - - 
$ yes yes yes yes yes - - - 
2 yes yes yes yes - - - “ 
6 yes yes yes- yes - ~ - - 
8 yes yes yes - - yes - - 
14 yes yes yes yes - - ~ - 
5 yes yes yes - - - - 2 
4 yes yes - - - - - - 
11 ~ - - - yes - = 2 
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in the elimination of the middle items, a procedure which was not 
acceptable to the Thurstone method. Furthermore Shaw and Wright have 
pointed out: 

Since the Thurstone procedure requires 

nonmonotone items, whereas the Likert 

and Guttman techniques require monotone 

items, it is clear that the underlying 

assumptions of one or more methods are 

being violated. 

Of all the instruments available since Thurstone's pioneer- 
ing research, the Likert-type scale remains the most popular due mainly 
to its ease of construction and high reliability. 

Some investigators have sought to experimentally compare 

, : 62 
the Likert and Thurstone methods. Seiler and Hough have studied 
nine of these investigations and reported the conclusions of each, 

The first such comparison was made by Likert in 1932. He 
found, among other things, that his own method of scoring produced 
a higher reliability than the Thurstone method for the same scale. 

He explained this by noting that in his scale "each statement becomes 
a scale in itself and a person's reaction to each statement is given 
a score", 

In 1934 Likert teamed up with Roslow and Gardner to "further 
substantiate Likert's hypothesis that the Likert-scoring procedure 
yields more reliable results than the Thurstone scoring procedure 

64 : P 
when applied to a Thurstone scale". Seiler and Hough summarize 
the findings: 

In general, the Likert method of scoring 
consistently produced higher reliabilities 
than the Thurstone method. Out of 27 
comparisons, only once did the Thurstone 


method produce a scale with reliability 
equal to the Likert method, and never a 
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higher reliability ... Since the two 
methods are highly correlated, they 
are almost equivalent - in other words, 
equally valid. 


Seven years later Ferguson criticized the two Likert com- 
parisons because they used scales which had already been devised by 
the Thurstone technique. He felt that to be a valid comparison ''one 
should compare scales constructed by the Likert technique with those 

66 
constructed by the equal-appearing interval method". Ferguson 
conducted his own comparison and concluded that the "Likert technique 
for the construction of attitude scales does not obviate the need for 
a judging group" (a claim that Likert et al. had also made). Seiler 
and Hough felt that Ferguson's research design was not appropriate 
to the task he proposed: ''However, where Ferguson did not implement 
his own suggestion to the fullest, Edwards and Kenney did", 

Edwards and Kenney (1946) recognized the Ferguson omission 
and conducted their comparison using the entire pool of items 
originally used by Thurstone and Chave to construct their scale to 
measure attitudes toward the church. Using the statements they 
constructed two independent scales, From their data they concluded: 

1. The evidence available indicates that 
the attitude of the judging group is 
not an important factor determining 
the scale values of items sorted by 
the Thurstone technique. 

2. Scales constructed by the Likert method 
will yield higher reliability coefficients 
with fewer items than scales constructed 
by the Thurstone method. 

3. What evidence we do have seems to 
indicate that the Likert techniques 
is less time-consuming and less labori- 
ous than the Thurstone technique ... 

As far as we can determine there is 


nothing of a practical nature to 
indicate that a judging group, in the 
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Thurstone sense, is a prerequisite 
for the construction of an adequate 
attitude scale, 


Eysenck and Crown (1949) also found that the Likert scoring 
procedure was again shown to yield higher reliability than the 
Thurs tone procedure. 

The Banta comparison, while it did not yield any conclusive 
results, did serve to raise an important question: "under what 
practical conditions will different methods of scoring identical 
attitude scales not produce similar seapseeaaea 

The study by Barclay and Weaver (1962)! was the first 
reported study which compared scales constructed by both methods 
from an original set of items. Again they found higher reliability 
coefficients with the Likert scale and, by carefully tabulating the 
time involved in the construction of each scale, tested the hypothe- 
sis that the Likert method required less time to construct. They 
failed, however, to take into account that since 1929 there had been 
significant progress made in reducing the time used by judges in 
assigning statements to various categories. One such modification 
was proposed by Seashore and rests = Thurstone presented the 
judging group with a large number of items printed on individual 
slips, to be sorted into piles. Instead of this Seashore and Hevner 
suggested that each judge be presented with a list of the items and 
asked to rate each one using a rating scale printed on the left hand 
column. They claimed that this method could save between 50 and 87 
percent of the time involved in constructing an equal-appearing inter- 
val scale and that this method also yields very similar medians or 


scale values for the items. In addition, as modern technology has 
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further refined data processing techniques, it would no longer appear 
valid to compare the two techniques on the basis of time as Barclay 
and Weaver did. 

The Poppleton and Pinkington study of 1964 supports the 
findings of the other comparisons in terms of reliability but adds 
"the Likert method was slightly more valid in four out of five 
criteria and the Thurstone method slightly more valid in one criter- 
Corie 

Attitude scales are, by their nature, largely self-report 
inventories which attempt to measure the degree of favorableness or 
unfavorableness with which an individual views a particular object, 
person, institution, group or idea. Thurstone has warned the 
researcher: 

There comes to mind the uncertainty of 
using an opinion as an index of attitude. 
The man may be a liar. If he is not 
intentionally misrepresenting his real 
attitude on a disputed question he may 
nevertheless modify the expression of 

it for reasons of courtesy, especially 
in those situations in which frank 
expression of attitude may not be well 
received. 74 

Despite this, Gronlund maintains that attitude scales are 

"primarily useful where the individual has little reason for distort- 
die, 

ing the results". It seems reasonable to accept that, if adequate 

precautions are taken to minimize conditions under which subjects 

may feel intimidated, there is no reason to expect them to react any 

other way but honestly. 


Finally, in choosing an appropriate method for measuring 


attitudes it is necessary to examine the potential utility of each 
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technique. As Miller has pointed out, "there is no single method 
that combines the advantage of them piles” 
It seems that the Likert technique is most useful in explor- 
ing attitude patterns and intensity within a population while the 
Thurstone method will yield information about differences within or 
between groups of subjects. However Edwards advocated that "if our 
interest is in comparing the mean attitude score of two or more 
groups this can be done with summated rating scales as well as with 
; , Te 
equal-appearing interval scales", The use of Guttman scales appears 
to be most appropriate when studying a narrowly defined aspect of an 
attitude or attitude change. The scale discrimination technique, 
which synthesizes all three methods, can presumably be employed for 
most types of research but the use of three methods of construction 
compounds the amount of work involved to achieve results similar to 
the aforementioned techniques. 
Kerlinger concluded that: 

... the summated rating scale (Likert 

scale) seems to be the most useful in 

behavioral research. It is easy to 

develop, and ... yields about the same 

results as the more laboriously con- 

structed equal-appearing interval 

scale. Used with care and knowledge 

of its weaknesses, summated rating 

scales can be adapted to many needs 

of behavioral researchers. Cumulative 

scales (Guttman scales) would seem to 


be less useful and less generally 
applicable .../8 


4. Summary 


This chapter has presented a discussion of the literature 


which was considered relevant to the study. The first part of the 
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chapter outlined the historical development of the role of dance in 
education while the second section focused on the potential contribu- 
tion of folk dance to the realization of numerous educational goals. 
The concluding section reviewed the literature related to attitude 


theory and measurement and discussed the major scaling methods. 
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CHAPTER III 


METHODS AND PROCEDURES 


Introduction 


This study utilized the two major methods of data collections 
in social research: questionnaire response and personal interviews. 
The use of questionnaires is known to have several advantages and 
disadvantages. The advantages were believed to outweigh the disad- 
vantages for the purposes of this study. The questionnaire facili- 
tates wide application and offers the anonymity which helps to ensure 
truthful response. In the case of this study, the researcher decided 
to use personal interviews as a means of gaining greater depth of 
response to several important questionnaire items. This combination 
of methods is advocated by Gronlund: 

Even under the most ideal conditions, 
however, it is desirable to supplement 
attitudes determined by self-report 


methods with euideute obtained from 
direct observation. 


1. Development of the Questionnaire 


Since the researcher did not have direct access to suffi- 
cient number of expert judges, the Likert-type scale was selected as 
the most appropriate instrument for this study. A review of the 
literature revealed that this type of scale consistently yielded 
high reliability coefficients without the use of a judging group. 

One hundred and twenty statements were initially selected 
from various sources such as the related literature and informal 


discussions with colleagues. 
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This set of items was given to 12 elementary school teachers 
in the Queen Charlotte Islands, British Columbia. They were asked to 
complete each statement by endorsing one of five possible responses: 
strongly agree, agree, undecided, disagree, and strongly disagree. 
Respondents were instructed to leave blank those statements which 
they considered ambiguous or which they did not understand. In 
addition, each was asked to make a self-evaluation of his or her 
attitude toward folk dance by circling one of three options: favor- 
able, neutral or unfavorable. As these inventories were unsigned it 
was assumed that the respondents would not feel pressured into con- 
cealing their true feelings. The researcher collated the responses to 
each statement using a colour code to distinguish between responses 
from favorable, neutral and unfavorable subjects. 

The 120 statements were also sent to three experts at the 
University of Alberta, Professors G, Glassford, M. Padfield, and 
D. Sande. They were asked to (1) edit the statements for ambiguity 


or awkward wording, (2) suggest any further statements which they felt 


should be included, and (3) indicate those items that should be discarded. 


On the basis of the results of these two preliminary pro- 
cedures, statements ar eliminated, the wording of others altered, 
and new statements added to the list. This editing produced a new 
pool of 91 items which were then given to Mr. Harry Hufty, Coordi- 
nator of Curriculum Supervision for the P.G.S.D., for further 
scrutiny. As a result of his reactions a further 10 statements were 
discarded. The remaining 81 statements were considered the "pool" 
from which the final questionnaire items would be selected. 


Following discussion with a local authority on psychological 
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measurement, Dr. Bill Garrett (College of New Caledonia), and in 
consultation with the chairman of the advisory committee, a number 
of decisions were made regarding the pretesting of the instrument. 

A small sample of 30 people were chosen to pretest the instrument, 
This small number facilitated the analysis of the results. The 
objective of the pretest was to gather data from a sample, similar 
to the target population, in order to run an item analysis and hence 
determine the discriminatory powers of each item. This analysis 
determined which items could best discriminate between favorable 

and unfavorable attitudes toward folk dance. 

It was decided to administer the final questionnaire to a 
large number in the target population and on receipt of this data to 
perform another item analysis using the upper and lower 27 percent 
of subjects (based on total scores). The use of the upper and lower 
27 percent has been shown by Kelley to reduce workload without sig- 
nificantly reducing the accuracy of the resubes Data from only 
the best discriminating statements were to be used in the complete 
analysis. 

The pretest was conducted using 23 teachers from the 
Catholic School System, 1 public school teacher on maternity leave, 
1 elementary school principal, and 5 physical education teachers. 
The item analysis was performed by comparing the upper and lower 
50 percent of subjects to compensate for the small sample. Subjects 
were allocated to the upper and lower groups based on their total 
scores. Items were scored by the Likert method; a five point 
scale from 5 to 1, most favorable to least favorable respectively. 


The face validity of the instrument was established by 
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examining those statements showing a discriminating property, in con- 
sultation with a member of the advisory committee who was considered 
an authority in the area of folk dance. Forty seven statements were 
selected to form the attitude inventory. 

The final questionnaire was divided into 3 sections. The 
first section was designed to obtain background information about each 
respondent. Only data which was not readily available from other 
sources was requested in this section. Each questionnaire was coded 
with a six digit number. From the code the researcher could deter- 
mine (1) the respondent's name, (2) sex, (3) school name, and 
(4) location of the school in terms of rural or urban setting. 

Part 2 consisted of the 47 attitude statements. The third 
section sought answers to questions regarding current practices in 
the teaching of folk dance. Subjects who taught folk dance were 
asked to state their source(s) of material. In the case of a subject 
who did not teach folk dance, the questionnaire attempted to ascertain 
why. All teachers were asked to express their preferences regarding 
in-service options. 

Every effort was made to ensure that the subjects were 
motivated not only to respond, but to respond candidly. The research- 
er addressed the covering letter to each subject personally. The 
questionnaire was given a bright orange cover so that it would not 
get lost in the classroom teachers' desks. While anonymity, in the 
truest sense, could not be guaranteed, (the researcher could identify 
any respondent by the code number) subjects were assured of the con- 
fidentiality of their responses. The importance of individual 


contributions to the success of the study was stressed (Appendix A). 
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2. The Sample 


The sample consisted of all elementary classroom teachers 
in the P.G.S.D. who met the following criteria: 


1. The subject must have been employed as a teacher in the 
district as of September 1978, 


2. The subject must have been engaged in teaching one 
grade level only; either primary level (K-3) or inter- 
mediate level (4-7). 
Specialist teachers were excluded because they tended to teach at 
both grade levels. Full-time principals were not included. Part-time 
principals and administrative assistants were also excluded unless 
they had enrolled a definite class of students and could be placed 
appropriately to either the primary or intermediate level. Teachers 
of grade 3/4 split classes were eliminated because of the difficulty 
in assigning them to one grade level. The information on grade level 
assignment was obtained from the teacher assignment sheets, supplied 
by the school board office and checked in phone conversations with 
school principals. 
After delimiting the sample, 501 teachers received question- 


naires and of the 438 replies 431 were considered acceptable (See 


Table ay ° 
Boe Data Collection 


Permission to conduct the study was obtained from Dr. Carl 
Daniliuk, Superintendent of Schools. In addition, each of the 52 
principals of the participating schools was phoned. In this phone 
conversation the study was explained and the cooperation of the 
administrators and the teachers was requested. The researcher took 


this opportunity to confirm the teacher assignment sheets provided 
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TABLE 1 


ANALYSIS OF QUESTIONNAIRE RESPONDENTS 


Characteristic n BLOLlotal 


School Location 


Urban S27 rpeRy. 

Rural 104 oath 
Sex 

Male 5 lec! ZO. 2 

Female 318 Toso 


Grade Level 


Primary 228 erage 
Intermediate 203 4G fey 1 


Teaching Experience 


1 - 5 years 217 50.3 
6 - 10 years V2 26 
11 - 15 years 58 Bea 
16 + years 44 10,2 


*Folk Dance Experience 


University Courses 105 24.4 
Workshops Lao = es 
Clubs 32 hall. 
None 214 49.7 


a 


University Major 


P.E, Major as ek 
Non-P. E. Major 398 eae, 


ns EE nn EET 


*Some respondents reported more than one alternative. 
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by the school board. 

The questionnaires were delivered to each of the participat- 
ing schools in the care of a previously established representative. 

The representatives, who had agreed to act as a liaison between the 
researcher and the subjects, were given instructions regarding the 
distribution, collection, and return of the questionnaires, 

The questionnaires were circulated via the school district 
internal mail system which provided each school with 2 pick-ups and 
deliveries per week. This system proved to be most efficient with 
respect to the cost to the researcher and convenience to the respond- 
ent. 

The questionnaires (See Appendix B) were sent out on April 9th, 
1979, Respondents were given until May 9th, 1979 to return the ques- 
tionnaires. Those who had not responded by May 9th were then sent a 
follow-up letter (See Appendix A). 

By May 31st, 1979, 438 completed questionnaires were received. 
This represented a return of 87.43 percent. Of the 438 replies, 7 were 
discarded for various reasons, leaving 431 or 86.03 percent acceptable 
responses. 

As part of the questionnaire each subject was asked to 
indicate a willingness to participate in a follow-up interview. Of 
the 431 acceptable respondents 183 agreed to be interviewed. As time 
did not permit the researcher to conduct this number of interviews, 

a random sample of 25 was selected. Due to unforseen circumstances 
only 21 interviews were actually conducted, 

The interviews took place after school in the classroom of 


each selected respondent. An unstructured interview approach was used, 
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whereby the proceedings are guided by an interview schedule. 
4. Development of the Interview Schedule 


The unstructured interview technique was chosen because it 
allowed the flexibility which the researcher wanted in order to extend 
the findings of the questionnaire. Gronlund supports the use of this 
technique in such situations. 

The flexibility of the unstructured inter- 
view makes it possible for the interviewer 
to pursue promising leads which arise 
spontaneously and for the interviewer to 
elaborate upon his answers until he is 
certain that his feelings and attitudes 
are clearly understood, 

The interview proceedings were guided by a previously con- 
structed schedule consisting of 10 questions (See Appendix C). Probes 
were used to gain greater insight into interviewee responses. ‘''Prob- 
ing is the technique used by the interviewer to stimulate discussion 

; , ; ni 
and obtain more information. 

Two types of probes were used: those printed on the inter- 
view schedule which were asked of all respondents and spontaneous 
probes made by the interviewer. These were used to clarify or expand 
responses. The interviewer was careful to keep all probes neutral in 
order to avoid biasing the interviewee's responses. 

The 10 item interview schedule, similar to that used by 
seareenee was developed using the questionnaire as a basis. However, 
it also included a few items which were not suited to questionnaire 
format, but which interested the researcher, The items were reviewed 


by a teacher of english to remove any awkward phrases. Before items 


were selected for inclusion in the schedule the researcher first 
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established the objective of each item. A major consideration was 
the establishment and maintenance of a desirable interviewer-inter- 
viewee rapport. Of equal importance was the acquisition of pertinent 
information which was not available from questionnaire responses in 


addition to gaining of insight into questionnaire responses. 


Item 1: Would you like to make any comment about the 
questionnaire? 


This item was designed as a beginning point by providing a common base 
for both interviewer and interviewee. The researcher did not expect 

to gain any useful data from this item as, in most cases, considerable 
time had elapsed between completion of the questionnaire and the inter- 
view date, Rather the item served as a review of the focus of the 


study and as a bridge between the interviewer and interviewee. 


Item 2: Could you tell me something about the physical 
education program in your school? 


This item sought to obtain information about the general setting for 
the remainder of the items. Feedback from this question would give 
an indication of the priorities within the physical education and 
extracurricular activity programs. 

Item 3: Do you teach your own physical education? 
This item and subsequent probes was designed to discover whether or 
not the respondent (1) taught physical education, (2) included folk 
dance in the program and if so, why, and (3) taught any other forms 
of dance. 


Item 4: Are you aware of the folk dance level program 


which is available in the district? 
This item attempted to gain insight into the use and value of the 


folk dance level program and elicit suggestions for improvement. 
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Item 5: In your opinion, what benefits can children gain 
from folk dancing? 


Item 5 elicited the respondents view of the contribution of folk dance 


to the students’ education. 


Item 6: Do you feel teachers prefer teaching other areas of 
the physical education program rather than folk dance? 


This item sought to establish the respondent's opinion regarding 
teachers' preferences for teaching the various areas of the physical 
education program; specifically focusing on creative dance versus folk 
dance. 

Item 7: Do you think boys enjoy folk dance? 
Item 7 elicited the subjects' opinion regarding the reaction of boys 


towards folk dance. 


Item 8: Do you feel that folk dance can be utilized effect- 
ively in other areas of the curriculum besides physical education? 


This item sought to determine the respondents' views of the possibility 


of integrating folk dance with other areas of the curriculum. 


Item 9: Do you think that further in-service in folk dance 
would be worthwhile? 


Item 9 attempted to discover whether further folk dance in-service 
was warranted and what type of in-service would best serve the 


practitioner. 


Item 10: We have covered all the topics I had in mind but 
is there anything I haven't mentioned that you would like to comment 
on? 

This item was aimed at bringing the interview to a close while giving 
the respondent an opportunity to express any relevant opinions which 
he or she had not previously stated. 


Each interview was preceeded by reading a prepared intro- 


duction to each subject in an attempt to standardize the interviews 
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(See Appendix B). 

Pilot interviews were conducted with 3 teachers who were not 
included in the inverview sample. The teachers were chosen because 
they were personally known to the researcher and could be predicted 
to give candid, constructive criticism of the schedule. Consequently 
probe 5 was omitted because it was felt that teachers are hesitant to 
discuss the work of colleagues and thus may damage the rapport estab- 


lished between the interviewer and interviewee. 
5. Interview Sample 


The characteristics of the subjects chosen to be interviewed 


are analysed in Table 2. 
6. Treatment of the Data 


All data accumulated during this study was subjected to 
descriptive or nonparametric statistical procedures, The research 
involved a large sample and therefore it was not deemed necessary to 
make any inference to a larger population. 

Data from sections 1 and 3 of the questionnaire were tabu- 
lated and broken down to provide frequency subtotals for selected 
variables. This information is located in Appendix D. 

Part 2 of the questionnaire was scored using a Likert scor- 
ing method whereby a score of 5 is allocated to a "strongly agree" 
response on favorable items and to a "strongly disagree" response on 
unfavorable items. Individual total scores were then calculated and 
an item analysis performed in order to determine the best discrimi- 
nating items. The item analysis procedure used was that suggested by 


Edwards which involved the calculation of at value for each statement. 
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TABLE 2 


ANALYSIS OF THE INTERVIEW PARTICIPANTS 


Characteristic n met aLOca.L 


School Location 


Urban 16 LOe2 

Rural 5 23.8 
Sex 

Male 4 iat pg! 

Female 1a) 80.9 


Grade Level 


Primary 1d 52.4 
Intermediate 10 47.6 


Teaching Experience 


l¥5i05, years 9 42.9 
6 - 10 years 5 2355 
11 - 15 years 4 1) 
16 + years 3 14.2 
cence Ei Sins ct a ll ran + in in ieee eee a res 2 
*Folk Dance Experience 
University Courses 6 28.6 
Workshops 7 See) 
Clubs 2 Se, 
None 7 a5 
cle lag eae dd Neer ee lc a a a na 
University Major 
ten Al aS te tt i a tr A a a a EAT Eo Se PaaS 
P.E. Major 3 14.2 
Non-P. E. Major 18 85.8 


Sn nn EE EcEEES Ss 


*Some respondents reported more than one alternative. 
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"The value of t is a measure of the extent to which a given statement 
differentiates between high and low pron patiia According to Edwards 
any item with a t value of 1*75 or greater may be accepted as capable 
of differentiating between high and low groups provided that there are 
25 or more subjects in each group. The t values for the 47 statements 
ranged from a low of 6°8 to a high of 16°6 and consequently all 47 
statements were retained for further analysis, 

The alpha reliability coefficient was calculated as °9549, 
This and all further calculations were computed using an SPSS (Statis- 
tical Package for the Social Sciences) computer program. 

Mean total scores were calculated for each variable group 
in addition to a breakdown of response frequencies for each of the 47 
statements. Two to four items were chosen as representative of the 
six aspects of the attitude under investigation: personal opinion, 
social value, physical value, cultural value, recreational value and 
place in the curriculum. A discussion of these items is included in 
Chapter IV; a breakdown of the remaining items may be found in 
Appendix D. 

The final step in the treatment of the data comprised of 


summarizing responses to the interview questions. 
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CHAPTER IV 


RESULTS AND DISCUSSION 


Introduction 


The purpose of this chapter is to outline and discuss the 
results yielded by both the questionnaire and individual interview 
responses, Initially the presentation focuses on the totals and mean 
total attitude scores for the entire sample and the sex, location and 
grade level variables. This is followed by an analysis of the items 
which are representative of the pertinent aspects of the teachers’ 
attitudes toward folk dance. These include the teachers' personal 
opinions of folk dance and their attitudes toward the social, physical, 
cultural and recreational values of participation in the activity as 
well as its place in the curriculum. The third section provides a 
summary of the information gathered from part 3 of the questionnaire 
pertaining to current practices in the teaching of folk dance and 
preferences for folk dance in-service options. This is followed by 
a summary of the interview responses. A general discussion of the 


results forms the concluding portion of the chapter. 


1. Results Based on Total and Mean 
Total Scores 


Of the 431 acceptable respondents the lowest total score 
recorded was 94, which indicates an unfavorable but not a strongly 
unfavorable attitude toward folk dance. It was interesting to note 
that this score was obtained by a male physical education major who 


taught at the intermediate level in a rural area. The highest score 
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recorded was that of a female physical education major who taught the 
primary grades in an urban school. She scored 234 out of a maximum 
235.- a strong favorable attitude. 

Figure 4 presents a graphic illustration of the frequency 
distribution of total scores for all responding subjects. From this 
graph it is clear that the majority of teachers in the P.G.S.D. are 
positive in their attitudes toward folk dance with 106 (246 percent) 
displaying an attitude between favorable and extremely favorable. The 
mean score for the entire sample was calculated as 177*418, which 
represents a favorable attitude on the continuum set out in Figure 4, 


Table 3 shows the mean, standard deviation and range for the total 


sample, 
TABLE 3 
TOTAL AND MEAN SCORES FOR 431 SUBJECTS 
Mean Standard Max. Min. 
For Sample Deviation Score Score Range 
Total Scores 177.418 17.704 234 94 140 
Mean Score Sei 0.377 2 4.979 2.979 


An examination of the sex variable revealed that women, as a 
group, scored significantly higher than did the men. The mean male 
total score (169*94) was slightly below the sample mean, while the 
female mean (180°08) registered above it. Primary teachers scored 
higher than intermediate teachers but the difference was not signifi- 
cant. Similarly, there was no significant difference between the 


scores obtained from rural as compared to urban teachers (See Table 4). 
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Figure 4 


FREQUENCY DISTRIBUTION OF TOTAL SCORES 


FREQUENCY 


350 
300 
250 
200 
150 
100 
50 
46 93 140 187 234 
TOTAL SCORES 
46 - 93 Strongly Negative to Negative 
93 - 140 Negative to Neutral 
140 - 187 Neutral to Positive 


187 - 234 Positive to Strongly Positive 
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TABLE 4 


MEAN TOTAL SCORES FOR SELECTED VARIABLES 


Mean n 
Sex 
Male 169.94 113 
Female 180.08 318 
Grade Level 
Primary RC Pie pe] 228 
Intermediate 174797 203 
Location 
Urban BUF fed Hoe! o2/ 
Rural Lovo 104 


Tables 5, 6, and 7 illustrate the results of the possible 


breakdowns when 2 of the 3 variables were combined. Table 5 indicates 


TABLE 5 


MEAN TOTAL SCORES FOR THE COMBINATION OF THE 
LOCATION AND GRADE LEVEL VARIABLES 


Grade Level 


Primary L779. 179,00 
(n = 177) (n = 51) 


Intermediate 174.38 176.68 
; (m= 150) (n= 53) 
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TABLE 6 


MEAN TOTAL SCORES FOR THE COMBINATION 
OF THE SEX AND GRADE LEVEL VARIABLES 


feet GHiNEES Gqryeen DotA Urhac ant SHUNT Gale Geockens ant 


ex 
Grade Level Male Female 
Primary 164.44 180. 21 
(n-=0-0) (ieee 219) 
Intermediate 1G eee Ley. 
(mn =" 104) (ni=+99) 
TABLE 7 


MEAN TOTAL SCORES FOR THE COMBINATION 
OF THE SEX AND LOCATION VARIABLE 


Grade Level Male Female 


Urban 169.77 179555 
(n = 80) (n = 267) 

Rural 170. 33 181.93 
(n = 33) (n = 71) 


that there was no significant difference between any of the 4 sub- 
groups formed by combining the location and grade level variables. 
However, when the sex variable was introduced some differences could 
be noted in the resultant subgroups. Male primary teachers were 
significantly lower in their degree of favorableness than the equiva- 
lent female group. They would also appear to be less favorable in 
their attitudes toward folk dance than their intermediate counterparts 


although the difference was considerably less. Female primary teachers 
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scored the highest but only marginally more than those in the female 
intermediate group (See Table 6). 

Table 7 gives the mean total scores for the 4 subgroups 
formed by combining the sex and location variables. While significant 
differences existed between both urban and rural male teachers and 
their female counterparts, the largest difference was recorded between 
urban males and rural females. 

In comparing the groups of males a mer eeds difference emerged 
between rural primary teachers and both urban and rural intermediate 
teachers. The mean total score for rural primary males was calculated 
at 160 -- considerably lower than both urban and rural intermediate 
males (170°16 and 171 respectively). All four subgroups of female 
teachers are equally favorable in their attitude toward folk dance 
(See Table 8). 

The greatest difference in degree of favorableness toward 
folk dance lay between the female rural intermediate teachers (184968) 


and their male primary colleagues (160°0). 
2. Breakdown of Responses to Selected Questionnaire Items 


Frequencies for each of the five response categories for the 
individual attitude statements were summated and summarized in table 
form. Two to four statements were selected to represent each of the 
six aspects of the teachers' attitudes toward folk dance under in- 
vestigation and these are presented here for discussion. The tables, 
which are not included in this chapter, are located in Appendix D, 

Prior to placement in the appropriate tables, responses 


were scored so that a high score was given for an "agree" response to 


eieace? a) 


i bets “et ro byaeeo rire) ns ota sain nl 


ai welds meas 


c 
a 
gaye (eau nae =r 


aa 
\aaisav te Pancol Li uy wee — wo 6 
; io? 


eto: Bad aed geodon. anise f lata 


[ous tod. aly a! rae viduxoba tia = 


“é 


i 
 oppgab pol 908 evil wonena 


i poe 
ape *" 


. 


hres medica oad 1 orsed 
ne a 
Yuxb rat ssi ease 


Ps a 


“aod bare: ina | 

a a ca 

so inn Rid se Sia mene soteannoe 8 Rc : 
ne i ian 5 

¢ ’ i 


2 


ira Lézat for: eee Teneo ee, otf : zodo 


® 
= 


(iA 6» eloutGosghey 2M bas | BL ON. 


i. bd =, 


) an Lm. 
fa yeane mz af iRZONER Snaps: i, 230 
—— 


— od 7 r 


( rs i 
a 


taxes 4 i genet agg pap cs Fao 


ah = i 
KON TAY ie ‘peau: A . ; 


ag. & 
; 
y n 


a> | A wi 


hile 


Ssrovlay verse be 


} 


wad sain fe 


40% ST UR. boinaee 


TABLE 8 


MEAN TOTAL SCORES FOR COMBINATION OF 
THE SEX, LOCATION AND GRADE LEVEL VARIABLES 
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Location 


Male Female 
ieee 


a favorable statement, and for a "disagree" response to an unfavorable 


statement. 


Consequently in the following tables a positive position 


with respect to a negative (marked *) statement indicates a disagree 


response on behalf of the subject. 


ments were scored and placed in the table as follows. 


ITEM 10: Folk dancing is boring.* 


Strongly 

Agree Agree Undecided 
Scored 1 Z 3 
Table 
Placement S.N. N. Neut. 

(Strongly (Negative) (Neutral) 


Negative) 


Disagree 


4 


P. 
(Positive) 


For example the following state- 


Strongly 
Disagree 


©) 
S. Ps 


(Strongly 
Positive) 
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ITEM 24: Folk dance is highly social in nature. 


Strongly Strongly 
Agree Agree Undecided Disagree Disagree 
Scored 5 4 | 2 1 
Table 
Placement S.P, re Neut, N. S.N. 


The majority opinion was then calculated by adding the per- 
centage of the population which responded (1) positively (either S.P. 
or P.), (2) negatively (either S.N. or N), and (3) neutrally and 


reporting the largest of the three resulting numbers. 


Teachers' Personal Attitudes Toward Folk Dance 
Items 14, 29, 35, and 40 were chosen as representative of 


the teachers' personal opinion toward folk dance. 


ITEM 14: It would be interesting to learn more about folk dance. 


The majority opinion of all groups was positive with respect to this 
statement (85°4%). A slightly larger percentage of rural teachers, in 
comparison to urban teachers, responded favorably, but the sex variable 
again produced the greatest variation in responses, Over 90 percent 
of female respondents, as opposed to 71°7 percent of males, stated 
that they would be interested in learning more about folk dance. 
Primary teachers scored considerably higher than their intermediate 
colleagues. It was interesting to note that a higher percentage of 
teachers who were in their first 5 years of teaching, were more 
interested in increasing their knowledge of the topic than were those 
with 6 - 10 years of experience and teachers with over 16 years of 
experience, There was also a marked difference between the physical 


education major (758%) and non-major (86°1%) groups (See Table 9). 
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It would be interesting to learn more about folk dance. 


TABLE 9 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 14: 


MAJORITY 
Sains N. NEUT. 12: rhe OPINION PERCENT 

TOTAL POP. One? Seah ton 7 TARY ead! Positive o5. 4 
(n="431) 
Urban OF 3 ae 3 lig yet 70.6 Pet Positive Saas 
(n = 327) 
Rural 0 ra Vier) Le 1534 Positive 90.4 
(ne= 104) 
Male 0.9 oe Way! 6032 lias @8Positive Fi he F 
(n = 113) 
Female 0 1.6 8.2 reds! 14.5 Positive 90.3 
(n= 318) 
Primary 0 0.4 Bes 78.5 T2ac7, Positive 91.2 
(i= 220) 
Intermed, 0.5 Tee 133 64 14.8 Positive 78.8 
in t=. 206) 

iv= "5 yrs. 0 SZ Cu 72.8 17.) - Positive 90.3 
Crip=ie2 17.) 

62-410 yrs. 0 ole 17 Oleo T1236 Positive Pes 
Crore 12") 

Pitemelo VS e0 oka] Lied 8.6 81 6.9 Positive 87.9 
(n = 58) 

16+ yrs. 0 a T3352 63.6 OL Positive eek 
(mn = 44) 
Pe oe ck Aeree 36 9 5t  aut eek te Rerivity foe bee Se vent 
P.E, Major 0 OL one 60.6 15.2 Positive leo 
(nv=33) 
Non-P.E. Mjr. 0,3 Ses 1LOce 20 13%) TePositive Bo. 


(n = 398) 
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ITEM 29: I enjoy teaching folk dance. The total population exhibited 


mixed feelings about this statement. The majority of male teachers, 
intermediate teachers, rural teachers, and those with 11 - 15 years of 
experience, responded in a neutral manner toward this item. Al11 

other groups were positive in their orientation but the percentages 
were considerably lower than were the responses to the previous state- 
ment. While the reason for this result is not evident from the data 
in Table 10, further insight as to why the respondents reacted in this 
way may be forthcoming in the summary of individual interviews. 

The only marked difference between the groups of respondents 
was displayed by comparing physical education majors with non-physical 
education majors, Sixty point seven percent of teachers with a 
physical education background stated that they did enjoy teaching the 
activity, while only 45*2 percent of non-majors agreed. By comparing 
this result with the corresponding responses to the previous state- 
ment one possible interpretation as to why non-majors are less con- 
clusive in their agreement to the statement was that they felt they 
lacked adequate background in the area, This interpretation was 
supported by similar comments made by many of the interviewees. 

ITEM 35: Folk dance is not a suitable activity for boys. The vast 
majority (93-7%) of respondents in all groups disagreed with this 
statement and many strongly disagreed (32%) (See Table 11). This 
result suggests that teachers in general consider folk dance as an 
activity suitable to all students. However, by examining the responses 
to item 40 below, it is evident that a considerable number of teachers 


are not so sure that it can be introduced effectively to all students. 


ITEM 4O: Folk dance can be introduced effectively to all students. 
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TABLE 10 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 29: 
I enjoy teaching folk dance, 


MAJORITY 
as N. NEUT. PP sie OPINION PERCENT 

TOTAL POP. 3 Oy 1 41.5 42.2 He 2 Positive 46.4 
(n = 431) 
Urban apes 9,2 38.5 407 5.2 Positive 48.9 
in = 327) 
Rural 1.9 8.7 51.0 3745 1 Neutral Bi 

(n = 104) 
Male Toth 5 49.6 2D 2 Neutral 49.6 
Cay me 71 13)) 
Female i6 6.9 Sh 48.1 447 Positive af Sal 
(a = 318) 
Primary 0.4 eo 38.6 49.6 BSS Positive Doe. 
(n= 228) 
Intermed, sa) LOSS 44.8 34 469 Neut ral 44.8 
(n = 208) 
ne Lae Sk Se a i le Mr cree tL eA escent in Aelita Ae, 

i= o yrs. 2.8 6.4 41 HO. 2 4.6 Positive 49.8 
Cn = 217) 

Ce Wt. 2.7 14.3 4.3 87.05 4.5 Positive 42 
ae, 412.) 

(n= 58) 

16 + yrs. 263 18¢2 38.6 38.6 are Positive 40.9 
Cn trie) 
Tg RO WR een el = een ae wea Se Dae ie en 
y, ©. Major bE Bel Zhe 45.5 Lez Positive 60.7 
Gnv= 33) 
Non-P,.E. Mjr. 2.8 9 43 41.9 3.3 Positive 152 


(n= 398) 
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TABLE 11 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 35: 
Folk dance is not a suitable activity for boys.* 


MAJORITY 
Sains N, NEUT. P. a OPINION PERCENT 

TOTAL POP. Oe Of Des Led bets a2 Positive Eee W/ 
(ae= 431) 
Urban Oe8 0.6 Se 5 oF 2 3254 Positive 93.6 
Gy= 352/) 
Rural il 0 4.8 fis 30.8 Positive 94.3 
(n =. 104) 
Male 0.9 shes. 8 61.9 hae Positive 89,3 
(n = 113) 
Female O83 0 4.4 61.6 3376 Positive 95r2 
(n = 318) 
Primary 0 0 Bele 58.8 SRS) Positive 96a 
(nes5228) 
Intermed. 130 1 6.9 65 ZO Positive Oia 
(i= 208) 

leet > Vrs. 0.5 0 Sore 59 Bye Positive 96.3 
(n = 217) 

6-10 yrs. 0,9 0.9 [Noa O3ecr 30.4 Positive 93.8 
(ns=7 412) 

imesh yrs. 0 | L003 65.5 22.4 Positive Sieg 
(n= 58) 

16 + yrs. 0 0 11.4 6509 227 Positive 88.6 
(n = 44) 
P, E. Major 3 0 OTL 57.6 30.3 Positive Sia 
(no=933) 
Non-P.E. Mjr. 0.3 On. at O25 J20 4 Positive 2 [Bers 


(n = 398) 
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While all groups agreed with this statement, the majority percentages 
dropped considerably from those calculated for the previous statement 
(See Table 12). The male teachers displayed the least support for 
the item, with less than half (48°6%) of the group in agreement. 
These results seem to indicate that, while teachers feel it is suitable 
for all students, it may not be well received by the entire student 
body. It is possible that teachers felt that some students, particu- 
larly boys, may react negatively to the inclusion of folk dance in 
their programs. 

To summarize, it would appear that since the majority of the 
total population were positive in their reactions to all the selected 
items that teachers’ personally held a favorable attitude toward folk 


dance. 


Teachers' Attitude Toward the Social Value 
of Folk Dance 


Items 1, 13 and 24 were selected as representative of the 
social aspect of folk dance. 
ITEM 1: Association with others in folk dancing is fun. Fifty-six 
point nine percent of the teachers polled agreed with the statement; 
a further 31°3 percent strongly agreed. This yielded a positive 
majority of opinion of 88*2 percent. Highest in their agreement to 
the statement, that association with others in this type of activity 
is fun, were the rural teachers. Ninety-three point two percent of 
this group endorsed this statement. Female teachers and those with 
1 - 5 years of experience were also very positive with respect to 


this item €91-2%) and 92:2% respectively) (See Table 13). 


ITEM 13: Folk dance develops a sense of cooperation within a class. 
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TABLE 12 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 40: 


Folk dance can be introduced effectively to all students. 
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MAJORITY 
SaN. N. NEUT. B Sub OPINION PERCENT 

TOTALS POP. a ise AMS tal Di ewe Positive Olay 
(n = 431) 
Urban ihe 11,6 24.8 Siew 4.9 Positive 62.1 
(n=. 327) 
Rural il 9.6 28.8 aso Fi iba Positive 60.2 
(ns=104) 
Male 2a Zoek 20m) 45.1 Shs, Positive 48.6 
Cn > 113) 
Female 0.9 rps Dyess) 61.9 4.4 Positive 66.3 
ins=4318) 
Primary 0.4 7.9 25.9 62.7 ou Positive GD. 
Cia 2 280) 
Intermed, 225 14.8 25.6 Sig! abi Positive Bing: 
jree208) 

ieee vyrs. 1.4 POT 2462 59 4.6 Positive G3.0 
Care) 

on l08yrs. O79 167.1 Pig Diet 33.5 Positive 60.7 
(ne= 127) 

eae Ses yrs. 1.7 Led B2e5 opi apy Positive 60.4 
(n = 58) 

16 + yrs. ae 11.4 29.5 BAe gas Positive 56.8 
Cris=e44.4,) 
| 8S 2 a ee 
P.E. Major 6.1 Be is isee 48.5 Leek Positive 60.6 
(ie = 33) 

Non-P.E. Mjr. 1 10,38 2655 Shy S, ae Positive 51.6 
(n = 398) 
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TABLE 13 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 1: 
Association with others in folk dancing is fun. 


MAJORITY 
N. NEUT. Ee oS. ke OPINION PERCENT 

TOTAL POP. pee 10.4 56.9 SEAS) Positive 88.2 
Cries 431) 
Urban 175 £1F9 54.4 320i: Positive 86.5 
(n= 327) 
Rural 1 Ae 64.4 28.8 Positive O322 
(n = 104) 
Male hs) 16.8 60.2 1925 Positive Loo 7 
(n= 113) 
Female 0.6 Sie 5a 3575 Positive O12 
(noe 318) 

Primary 0 hes 57.9 32.9 Positive 90.8 
(ne= 228) 

Intermed. 3 11.8 eye? 29.6 Positive S553 
(n = 208) 

(oo= 217) 

Seat. yrs. Zatd LOGE 59.8 26.8 Positive 86.6 
(nil 12) 

tig-o 15 Yrs. 0 Li aie ORR! 31 Positive Paar 
(n = 58) 

16 + yrs. 203 1872 a7 J1e0 Positive rae 
(n = 44) 

CSE ee ee I Gels 2 i ciple A ele rns 

Pro. Major 3 Lee 45.5 39.4 Positive 84.9 
(n = 33) 
Non-P.E. Mjr. 1¢3 1053 D/.3 30.6 Positive 88.4 


(n = 398) 
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Again the majority of the total population were in agreement with this 
statement (76+1%), however, a further examination of groups within the 
population reveals some discrepancies. Male teachers, as a group, were 
less supportive of this concept than their female colleagues (67¢2% and 
79*3% respectively). Primary teachers were also significantly more 
convinced than were the intermediate group (See Table 14). Those 
teachers who had a major in physical education were the least supportive 
of this ideal, with only 54°6 percent having endorsed the statement. 
While none of this group strongly disagreed with the item, 9*1 percent 
disagreed and a further 36°4 percent were undecided with respect to 
the potential of folk dance in developing a sense of cooperation within 
a class of elementary students. 
ITEM 24: Folk dance is highly social in nature. While all groups 
exhibited a positive reaction to this statement, fewer teachers (659%), 
who have had 16 or more years of experience, agreed with this statement 
than any other group within the total population. Their score was 
significantly lower than that established for any other single group, 
and was 11 percent less than the level of agreement established for the 
total population. No explanation is apparent from Table 15 but a 
closer look at the two previous tables reveals a similar tendency. 

To summarize the teachers' attitudes toward the social 
aspect of student participation in folk dancing, it can be stated that 
the teachers in general were favorably disposed toward the social 
value of the activity. The majority of respondents felt that folk 
dance was a social activity, capable of facilitating positive inter- 


action within a class while developing a sense of cooperation. 
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TABLE 14 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 13: 
Folk dance develops a sense of cooperation within a class. 


MAJORITY 
Seay N, NEUT. Se She OPINION PERCENT 

TOTAL POP. 0 Zea ZA 68.9 Tae Positive Fie Mal 
(n= 431) 
Urban 0 OTA 22 67.3 3 Positive 74.6 
(r= 327) 
Rural 0 1 1833 74 Gua Positive 80.7 
(n = 104) 
Male 0 a 29 52 Sa aL ie Positive Gv 
Cio= 1')3') 
Female 0 25 18.2 70.8 8.5 Positive 79.3 
(n= 319) 

Primary 0 1.8 15.8 75 fab Positive $2.5 
(n = 228) 
Intermed, 0 3.9 Zire e 62,1 6.9 Positive 69 
en = 208) 

i= 3 yrs. 0 B52 18.5 1945 ed Positive 75.3 
(n =. 217) 

6 - 10 yrs. 0 2a7 20,5 69.6 het Positive 70.7 
(nm = 112) 

ip 41) YTs. ) 0 32.5 6241 532 Positive 67.2 
in = 50) 

16 + yrs. 0 4.5 202-5 68.2 6.8 Positive 75 
(n= 44) 
ec ae ee oP Pes a ae on SN ae dee 
P.E. Major 0 peel 36.4 es) Boa Positive 54.6 
n= 32) 
Non-P.E. Mjre O Lies 19.8 70.6 7 Positive 7700 


(n = 398) 
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TABLE 15 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 24: 
Folk dance is highly social in nature, 


MAJORITY 
Sent N NEUT. E. Cae: OPINION PERCENT 

TOTAL POP. Oe5 ee ar can 69.9 ve Positive LO 
trea oT) 
Urban O;6 43 18 69.7 bese Positive roel 
(n = 327) 
Rural 0 3.8 1554 75 5.8 Positive 80.8 
(n = 104) 
Male 0 Oee2 hid evat, 6/33 8.8 Positive TASANS 
(n = 113) 
Female 0.6 au5 ire) 7203 6.3 Positive 78.6 
(n= 33.18) 
Primary 0.9 ae Loos Aa hese} 4.4 Positive 76.3 
ayaa ey) 
Intermed. 0 4.9 eas 3 70 9.9 Positive 79.9 
(n = 208) 

Gree) 217) 

b= 10 vrs. 0 1.8 21.6 71.4 5.4 Positive 76.8 
Cie 2) 

(n = 58) 

16 + yrs. 0 9.1 25 bee 0 Positive 65.9 
(n =. 44) 
ne feesia Seeolvers. ~tohewniw pie ee ee 
P.E. Major 0 0 eee 69.7 ou Positive 78.8 
in = 335) 
Non-P.E. Mjr. 0.5 4.5 dey eel Jled 6.8 Positive apace 
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Teachers' Attitudes Toward the Physical Value 
of Folk Dance 


This aspect of the teachers' attitudes toward folk dance is 
represented by items 5, 19 and 20. The question here was basically 
whether or not any physical benefits could be obtained through partici- 
pation in folk dance activities. 

ITEM 5: Folk dance improves coordination. All respondents were highly 
positive in their belief that folk dancing improves coordination. None 
of the teachers strongly disagreed with the statement and only a very 
small percentage disagreed or were undecided (1°4% and 6°3% respec- 
tively). It is interesting to note that in this case the difference 
between males and females is not marked. A complete breakdown of 
responses to this item is given in Table 16, 

ITEM 19: Folk dance contributes little to the development of agility. 
The majority (86*5%) of the total population disagreed with this state- 
ment, thus indicating that as a group teachers believe that folk 
dancing does contribute to the development of agility in students. 
Physical education majors were most cognizant of this value of folk 
dance. The one significant difference of opinion existed between male 
and female teachers. Eighty-nine point nine percent of female teachers, 
as compared to 77 percent of male teachers, disagreed with the state- 
ment. Variation in terms of teaching experience did not affect 
teachers' opinions toward this aspect of folk dance in question (See 
Table 17). 

ITEM 20: Frequent _and regular participation in folk dancing will keep 
a person physically fit. While 60°4 percent of the total population 


displayed a positive reaction to this item, the extent of agreement 
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TABLE 16 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 5: 
Folk dance improves coordination, 


MAJORITY 

Sa, N. NEUT. EP: Saf. OPINION PERCENT 
TOTAL POP, 0 1.4 6.3 hae 2 Ha Positive O23 
cn = 431) 
Urban 0 i2 6.4 rs 2 LY Positive a3 
‘on 3z2/ ) 
Rural 0 1.9 Bac te 2 28.2 Positive 92.4 
(n = 104) 
Male 0 aed 3.6 $266 15 Positive S72, 6 
(7 = 113) 
Female 0 0.6 5.3 74.8 19.2 Positive 94 
(n = 318) 
Primary 0 1. 3 4.8 46.3 LA Positive 93.8 
Cn = 228) 
Intermed. 0 1.5 B29 71.9 16.7 Positive 90.6 
(n = 208) 
(n= 217) 
(m= 112) 
ee LS YTS. 0 0 Vee Sa, 1.5 Positive 98.3 
(n. = 58) 
16 + yrs. 0 2.3 14,4 £000 15.9 Positive 86.4 
(n = 44) 
a aa a a a a a cr 
P.E. Major. 0 3 re 69.7 oie 2 Positive 91.4 
in = 33) 
Non-P.E. Mjr. 0 5 i 6.3 74.6 17.8 Positive 92.4 


(n= 398) 
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TABLE 17 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 19: 
Folk dance contributes little to the development of agility.* 


MAJORITY 


S.N, N, NEUT, is: apes OPINION PERCENT 

TOTAL POP, 0 py Uh ay 69.8 Losi, Positive 86.5 
(n = 431) 
Urban 0 1<5 L1s.6 68.8 17.7 Positive 86.5 
(n = 327) 
Rural 0 2.9 10.6 ee 13.5 Positive 86.6 
(ns=9104) 
Male 0 4.4 18.6 6397 1383 Positive Td 
(n= 113) 
Female 0 tees 8.8 2 Wee) Positive 89.9 
in = 318) 
Primary 0 0.9 1025 1.9 1657 Positive 88.6 
(7 = 228) 
Intermed. 0 3.4 P25 Of 16.7. Positive 84.2 
(n= 208) 

fo YTB. 0 Ser SIs is 68.6 18 Positive 86.6 
CrieeirZ 17 ) 

6 - 10 yrs. 0 0 pS: 71.4 16.08 Positive Siew 
(n = 112) 

ie Lo yrs. @) 0 13.6 74.1 1251) sPositive BG, 2 
(if= 58) 

16 + yrs. 0 ae 13.6 65.9 18.2 Positive 84.1 
rye hey} 
amend ae Gees P82 es het oo A ee Ee een eee 
P.E. Major 0 3 3 815.6 2 oer OsSLoive 93.9 
tae 33) 
Non-P.E. Mjr. 0O 2 Bye 68.8 Lhard Positive aie Fee 
(n = 398) 
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dropped significantly below the levels established on the two previous 
statements. Despite the fact that the percentage of physical education 
majors who endorsed this item was considerably higher than all other 
groups, their response to this statement, was nevertheless, lower 
than their responses to items 5 and 19, Table 18 contains the complete 
breakdown of responses to statement 20. 

In summarizing, it appears evident, from the percentages of 
positive opinion exhibited, that the majority of teachers recognize 
the value of folk dance in developing agility and coordination but 
are less willing to accept that participation in the activity will 
maintain overall physical fitness. It is interesting to note that 
physical education majors are significantly more accepting of the 
physical benefits of participation than they are of the social value 


of folk dance. 
Teachers' Attitudes Toward the Cultural Value 


Items 11, 34 and 45 were selected as representative of the 
cultural aspect of folk dance. 
ITEM 11: Folk dance provides cultural enrichment in the curriculum. 
Ninety-two point one percent of the total population agreed with this 
statement and all group majorities except that of the physical educa- 
tion majors were marginally above or below the total population level. 
Those teachers with a major in physical education, although they were 
still strongly in favor of this item, had a lower overall percentage 
majority (81¢8%). Female respondents, who scored higher than the total 
population level (94%), were somewhat more favorably disposed toward 


the statement than the male group. The difference was not considered 
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TABLE 18 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 20: 
Frequent and regular participation in folk dancing will keep a person 
physically fit. 


MAJORITY 
S.N. N NEUT. rs Sires OPINION PERCENT 

TOTAL POP. |g 10 Zoe 54, 1 6v3 Positive 60.4 
(n = 431) 
Urban 12 iid 29.1 52.9 SoS Positive 58.4 
Gre"327) 

Rural 1 5.8 26.9 Dire il Sot/ Positive 66.4 
(n = 104) 
Male 1.8 1323 30.1 avai! 9.7 Positive 54.8 
(n= 113) 

Female 0.9 8.8 2.8 57.2 5 Positive 62.2 
(n = 318) 

Primary 1.8 8.3 29.8 56.1 3.9 Positive 60 
(n = 238) 

Intermed. 0.5 141=8 OF cat aye 8.9 Positive 60.6 
(ni=..208) 

i 2 ytS. 0,5 LIS 27.2 54.4 6.4 Positive 60.8 
(n = 217) 

Gee 10°yrss> 079 T frsa' a5 3 Zao 8 Positive 60.7 
(n = 112) 

Mew YTS. 3.4 6.9 VAs Poe 56.9 Sciet Positive 60.3 
(eso) 

16 + yrs. Paes | 13.0 PRIS Fe bee Positive 56.8 
(hv= 44) 
SUN a2 AO ne oe 2 =  enge oe t  eee  e 
P.E. Major 0 Tel i Repay. 63.6 teu Positive il aee 
(n = 33) 
Non-P.E, Mjr. 1,3 10 29.6 5303 5.8 Positive 59.1 
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significant (94% and 867% respectively). Hence we have evidence to 
indicate the use of folk dance as a means of enhancing the cultural 
dimension of the elementary school curriculum. A complete breakdown 
of the responses to this item is shown in Table 19. 
ITEM 34: Folk dance deepens the knowledge of the cultural heritage of 
Canada. All groups of subjects showed majority opinions in favor of 
this statement but the percentages were fairly low. The highest 
agreement came from the rural teachers (70*2%) while the lowest per- 
centages were recorded by the male group (56°6%) followed by the inter- 
mediate group (596%). Again variations in teaching experience had 
little effect on the teachers' opinion regarding the item (See Table 20). 
ITEM 45: Folk dance is a part of culture that is worth preserving for 
its own sake. The majority (87¢4%) of the total population supported 
the concept embedded in this statement. One significant difference 
of opinion emerged when a comparison was made between the male and 
female respondents. Ninety-one point two percent of female teachers 
endorsed this view but only 77 percent of male teachers agreed. Pri- 
mary teachers were more positively disposed toward the statement than 
their intermediate colleagues but the difference was not statistically 
significant (90°4% and 84-3% respectively). All other groups were 
approximately equivalent in their responses to the item (See Table 21). 
To summarize the teachers’ attitudes toward the cultural 
value of folk dance, it appears that teachers hold a favorable opinion 
of this aspect but have some reservations with respect to its contri- 
bution to the deepening of knowledge of the cultural heritage of 
Canada. This is a justifiable and realistic attitude especially as 


the writer has already noted that folk dance alone does not give a 
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TABLE 19 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 11: 
Folk dance provides cultural enrichment in the curriculum. 


MAJORITY 
Sah: N. NEUT. iP, wing aes OPINION PERCENT 

TOTAL POP. 0 0.7 V2 82.6 SF Positive D2aa1 
nie 4311) 
Urban 0 0.6 yas Sic LOST Positive 91.8 
(nn =327) 
Rural 0 1 pfs: 85.6 727 Positive 93.3 
(n = 104) 
Male 0 1.8 17,5 80.5 6.2 Positive 86.7 
(7 = 113) 
Female 0 0.3 5.2 83,0 10.7. Positive 94 
ini 318) 
Primary 0 0 5.5 85,0 O82 Positive 04 7 
fas 228) 

(n= -208) 

im 5 ¥Tg. 0 0.9 5, i 82.9 Lal Positive 94 
(n= 217) 

Gi 10 yrs, ) 0 10,2 49.3 9.8 Positive 89.3 
(ase 112) 

Pie) > vrs. ) ty eps) 86.2 SAZ Positive o7.4 
fac= 53.) 

16 + yrs. 0 0 oC) 84.1 6.8 Positive 1069 
(n-=).44 ) 
Bo. Major 0 3 HS. 2 69.7 12.1 Positive 81.8 
(n= 33) 
Non-P.E. Mjr. 0 OF SEs, $3.7 93 Positive 93 


(n = 398) 
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TABLE 20 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 34: 
Folk dance deepens the knowledge of the cultural heritage of Canada, 


MAJORITY 
San. N. NEUT. PY Stes OPINION PERCENT 

TOTAL POP, O77 4.4 Sth s}- ely syle Positive 64.3 
r= 431) 
Urban 0 4.3 35,3 jo ey ap Positive 62.4 
r= 327) 3 
Rural 1 4.8 24 6525 Gry Positive 70.2 
(n = 104) 
Male 0 Gee ovis sp hye! ss! Positive 56.6 
rr = 13) 
Female whes. 3.8 28.9 ey ey] Sa Positive 67 
(n = 318) 
Primary 0 4.4 Ziaie 6356 a6 Positive 68.4 
Pri= 229) 
Intermed, OF 4.4 S55 53,2 6.4 Positive See 
(n = 208) 

f- (5 yrs. 0 april kre 8 ote eal! nafs) Positive O30 
tim =—2l7) 

6 - 10 yrs. 0,9 3..0 a2 Die 6.3 Positive 63.4 
(n’=—112) 

Simo elo vis.) 0 sy 31 63.8 Bly Positive 67.2 
rie= 56) 

16 + yrs. 0 6.8 2a 59 6.8 Positive 65.9 
(n = 44) 
eee ee EE ee 
P.E, Major 0 3 B07 60.6 On! Positive 66517 
(ae. 33) 
Non-P.E. Mir. 0.3 4eo Slate every aA) Positive 64 
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TABLE 21 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 45: 


Folk dance is a part of culture that is worth preserving for its own 


(n = 398) 


sake. 
MAJORITY 
N. NEUT. tee Sat ye OPINION PERCENT 

TOTAL POP, 0 A) shapes | rhe boul ota S: Positive 87.4 
Set AN) 
Urban 0 1.8 LO. / 78.6 8.9 Positive 87.5 
Cy = 327) 
Rural 0 1.9 2.6 80.8 6.7 Positive 87.5 
(n = 104) 
Male 0 5 3 aus, 69 8 Positive 77 
Ones £113) 
Female 0 0.6 eye Bee a5 Positive 91.2 
(1 = 313) 

Primary 0 Cae 9.2 81.6 8.8 Positive 90.4 
(n= 228) 

Intermed. 0 eee Late 76.4 709 Positive 84.3 
(1 =,208) 

(ne 217.) 

G.- lO yrs. 0 i eae Bey 83.9 5.4 Positive 8953 
(n= 112) 

Pia i oey rs. 0 Loe Veal Toit 1326 Positive 86.2 
(ni= 58) 

16 + yrs. 0 Fp Ae. aL tle She! Positive 86.4 
(n = 44) 
8 Se ees, eS ene el ee 
P.E, Major 0 3 at: loeo eee Positive Sie0 
(n= 33) 
Non-P.E. Mjr.e 0 1.8 10.8 79.4 8 Positive 87.4 
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total understanding of various ethnic communities. However, combined 
with an indepth study of traditions, geography and music, it does 


provide cultural enrichment in the curriculum. 


Teachers' Attitudes Toward the Recreational 
Value of Folk Dance 


Two items have been chosen to assist in ascertaining the 
attitudes held by the respondents toward this aspect of folk dance, 
They were item 7 and item 30. 

ITEM 7: Folk dance is a good recreational activity. Responses to 
this item alone indicated that teachers have a highly favorable 
attitude toward folk dance as a recreational pursuit. None of the 
respondents strongly disagreed with the statement and very few dis- 
agreed, The percentage disagreement ranged from 0% (teachers with 

11 - 15 years of experience) to 4+*5% (teachers with 16 or more years 
of experience). Female, primary, and rural groups, together with 

the group with 1 - 5 years of experience, had the highest levels of 
agreement (94%, 93%, 93°3% and 94% respectively). The largest differ- 
ence within groups of the same variable was observed between the group 
with 1 - 5 years of experience (94%) and their colleagues with 16 or 
more years of experience in the teaching profession (81=97 58 A 


complete breakdown of responses to item 7 is shown in Table 22. 


ITEM 30: Folk dance has an advantage over many activities in that it 
can be enjoyed throughout one's life, The majority of the teachers 


polled indicated a favorable response to this item (80-1%). Again the 
lowest level of positive responses was registered by those teachers 
who had been teaching for 16 or more years (68‘1%). The difference 


between their scores and the total population mean is statistically 
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TABLE 22 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 7: 
Folk dancing is a good recreational activity. 


MAJORITY 
S.N; N. NEUT. Fr? SHP: OPINION PERCENT 

TOTAL POP. 0 1.2 Fee!) F6¢1 14.8 Positive 90.9 
(aie 265 1°) 
Urban 0 ere 8.6 74.6 15a0 Positive 90.2 
(n = 327) 
Rural 0 1 5 ak 80.8 1255 Positive 9350 
(n= 104) 
Male 0 oath 15 69.9 12.4 Positive $2.3 
(n, =,.113) 
Female 0 0.6 ae. 16.3 ier Positive 94 
(n = 318) 
Primary 0 0.9 Ome Liha 15.4 Positive 93 
fo2=) 228) 

Intermed. 0 125 oo 74.4 14.3 Positive 88.7 
(n = 208) 

Peas YTS. 0 O a9 ey phee a) 17 LL POSLLLVe 94 
(n = 217) 

6 TOF YTS. 0 Oo 9.8 78.6 LOG Positive 8953 
el Gee) 

11 ony Ces 0 0 ies) 81 8.6 Positive 89.5 
(n = 58) 

16 + yrs. 0 Ls! 15.6 61.4 20.5 Positive Sia 
(n = 44) 
Os ap AG a een at cel aoe tt meee 
P,E. Major 0 | 974 66.7 21.2 Positive 87.9 
(is 53) 
Non=F, 5h. Mir. | 0 1 Hie: 76.9 14.3 Positive 91.2 


(n = 398) 
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significant. It was noted that the disagree responses of the group to 
this item is identical to that of the previous item - 4°5% A greater 
number of respondents in this group were undecided in their reaction 
to item 30 than was the case with item 7. The only other major dif- 
ference within variable groups was observed in the comparison of male 
teachers and female teachers. The females were 82°3% in favor of the 
statement and the males were 73°4% in favor (See Table 23). 

To summarize the teachers attitudes toward the recreational 
value of folk dance, it can be stated that over 80 percent of teachers 
agree that it is a good recreational activity, capable of providing 
enjoyment throughout one's life. It can be established from these 
results that teachers as a group hold a favorable attitude toward this 


aspect of folk dance. 


Teachers' Attitudes Toward the Place of 
Folk Dance in the Curriculum 


Items 9, 32 and 38 were selected to represent the opinions 
of teachers toward the place of folk dance in the elementary curricu- 
lum. 

ITEM 9: Folk dance deserves an important place in the curriculum. 
This item produced mixed responses from the respondents. Five of the 
variable broups showed a positive majority response, however four of 
the five percentage figures yielded were lower than 50% of the group 
populations. The one exception was the group of physical education 
majors who were 51°6% in favor of folk dance being allocated an 
important position in the curriculum, The pattern of responses in the 
total population is reflected in all of the variable groups. The 


population was evenly split between the neutral and positive positions 
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TABLE 23 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 30: 
Folk dance has an advantage over many activities in that it can be 
enjoyed through one's life, 


MAJORITY 
cae N. NEUT. P; Sars OPINION PERCENT 

TOTAL POP. 0.2 sp iait 14.6 70.3 9.8 Positive 80.1 
(n= 431) 
Urban 0.3 5.8 16,2 aS. | aiey Positive tests 
(n= 327) 
Rural 0 2.9 9.6 79.8 yas) Positive 87.5 
(n= 104) 
Male 0 6.2 20.4 63.7 9.7 Positive 73.4 
(mn = 113) 
Female OFS | 126 72.0 9.7 Positive S25 
(ny=4318 ) 
Primary 0.4 5.3 11.4 7078 6.6 Positive b2e9 
(n = 228) 
Intermed. 0 4.9 Lone 63.5 TS oes Positive 76.8 
(n = 208) 

iTieee ol) 

6.-eiLOeyres 0 B. 6 1789 67.9 1037 Positive 78.6 
(n = 112) 

eee EVES. 1,/ ee Lovee 75.9 ibaa Positive re 
(No=—-58) 

16 + yrs. 0 Lapis AM Gs 545.5 13,6 Positive 68.1 
(niszed4) 
nnn CHO laa SE tl i a a i A ie SS IEE 
P.E. Major 6) 3 L235 1267 i a Positive 84.8 
(n= 33) 
Non-P.E. Mjr. 0.3 Sat Lae? phd byah 9.6 Positive 1967 
(n-= 7398) 
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(41+1% each) but the mean score for this item was 3°24 which is margin- 
ally higher than neutral (3). In the location variable, the urban 
teachers were more positive than were the rural teachers who took a 
neutral stand on the issue. With respect to the sex variable groups, 
the majority of males were neutral while the females were positive but 
not strongly positive in their reactions. Primary teachers were also 
positive but their intermediate colleagues were neutral as were the 
non-physical education majors. Teachers in their sixth to tenth year 
of teaching were positive but all other groups within this variable 
were neutral (See Table 24). 

ITEM 32: Folk dance has no place in modern education.* Unlike the 
reactions to the previous item all respondent groups exhibited a highly 
positive response to this statement. Seventy point one percent of the 
total population disagreed with the statement and a further 25 percent 
strongly disagreed. This yielded a total positive majority of 95°1 
percent. No subjects registered a strong agreement and only small 
percentages of agreement were observed. These highest percentage of 
negative responses were recorded by the male respondents; 2¢7 percent 
of this group agreed with the statement. This group had also the 
largest percentage of neutral responses - 10°6 percent. Consequently 
the group had the lowest percentage of positive responses - 86¢7 per- 
cent; significantly lower than their female colleagues (98°1%). All 
other groups registered an over 90 percent positive majority opinion 
(See Table 25). 

ITEM 38: If, for any reason, a few subjects have to be dropped from 


the physical education program, folk dance should be one of them.* 


Although the total population had a positive majority opinion the 
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TABLE 24 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 9: 
Folk dance deserves an important place in the curriculum. 


MAJORITY 
5. N. N. NEUT Mae Ser, OPINION PERCENT 

TOTAL POP, Legge 1925 41.1 37.8 ae3 ‘Neut./Pos. 41.1(P) 
(n = 431) 41.1(N) 
Urban 2.8 £5 40.4 568) var Positive 41.9 

Cn ="327) 
Rural x LIS 4393 35.6 2.9 Neutral 45.3 

(n =~ 104) 
Male eae 18.6 48.7 2379 1.8 Neutral aac 7 

On =*ib3) 
Female 0.6 14.5 30r4 42.8 3.8 Positive 46.6 

(n = 318) 
Primary 0.4 14 3955 43 Bei Positive 46.1 
tno=" 225) 
Intermed, 4.4 1%. 2 4259 32 Bact Neutral 42.9 
tn = 208) 

dem = >eyrs, 1.8 Mess Heo 8723 oer Neutral 42.9 
er ="217) 

Crm YTS. el 20.5 83 Ad gl Ze! Positive 43.8 
ete it ) 

Hi - 915 yrs. 3.4 13.8 46.6 31 5.2 Neutral 46.6 
(n = 58) 

16> +r yTs. 25 11.4 45.5 40.9 0 Neutral 45.5 
(n = 44) 

P.E. Major 3 Digi. 2452 Mey a 5.4. Positive 51.6 
(n = 33) 
Non-P.E. Mjr. 2.2 15.1 42.5 Bat 2 3 Neutral 42.5 
(n = 398) 
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TABLE 25 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 32: 
Folk dance has no place in modern education,* 


MAJORITY 
S.N. N. NEUT. P, Se OPINION PERCENT 

TOTAL POP. 0 Oo ee 70k 25 Positive OS cL 
(n= 437) 
Urban 0 0.6 4.6 69.1 Zeit Positive 94.8 
(n= 327) 
Rural 0 1 2.9 ioe 23k Positive 96.2 
(n = 104) 
Male 0 yr 10.6 63.7 23 Positive 86.7 
ioe 113) 
Female 0 0 1.9 tify Zoeo Positive 98.1 
(teers 5 6 ) 
Primary 0 0 Nepees ens 24.1 Positive ohao 
(n = 228) 
Intermed, 0 VAs) 6.4 66 26.1 Positive 92.1 
(n= 208) 

tose oO YTS. 0 G75 HAs 68.7 29 Positive ag 
bea 27) 

6 - 10 yrs. ) 0.9 On Je.5 20.5 Positive 92,6 
(n= 112) 

Lieto Soyrs. ) Leth 6.9 JOs 20 se7, Positive 91.4 
(ne= 58) 

16 + yrs. 0 0 6.8 70s Lee Positive 93.2 
(n= 44) 

P,E. Major 0 5) Os ales 5) 39.4 Positive UR, 
(n = 33) 
Non-P.E. Mjr.e 0O Ws) 4 i ba lee 2300 Positive 95.4 
(7 = 398) 
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percentage of disagree responses was only marginally higher than the 
percentage of undecided responses. Respondents from the male, inter- 
mediate, 6 - 10 years of experience, 16 plus years of experience and 
non-physical education majors indicated a neutral position with respect 
to the item. Responses to this statement showed no significant differ- 
ence between the male and female groups. Physical education majors 
recorded the highest percentage of disagreement with the intent of the 
statement (57¢6%). A breakdown of responses to item 38 is shown in 
Table 26, 

An overall summary of responses to the three items in this 
category uncovers some interesting observations. There is little 
doubt, in the teachers' opinion, that folk dance has a place in the 
curriculum but just how prominent the position should be is still un- 
decided. The mixed pattern of responses to item 38 suggests that 
teachers as a group tend to avoid selecting folk dance over the other 
activities as a teaching subject. Despite the fact that they agree it 
has social, physical, cultural, and recreational value, many teachers 
would exclude folk dance from the program if they had to drop a few 
subjects. This again could possibly be the reflection of a lack of 


confidence which stems from inadequate background in the area, 


3. Summary of Responses to Part 3 
of the Questionnaire 


The data obtained from responses to the third part of the 
questionnaire yielded valuable information regarding the teaching of 
folk dance in the P.G.S.D. It was discovered that 197 (47-7%) of the 


teachers surveyed taught folk dance in the academic year 1978-79. Two 


hundred and twenty-seven (52+7%) subjects stated that they had not and 
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TABLE 26 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 38: 
If, for any reason, a few subjects have to be dropped from the physi- 
cal education program, folk dance should be one of them,.* 


MAJORITY 
See N. NEUT. i aes OPINION PERCENT 

TOTAL POP. Te? 9.7 rata a ek Thee Positive 44.3 
(ne=.431) 
Urban 1a 9.8 44,3 3654 8 Positive 44.4 
(n = 327) 
Rural 2.9 9.6 Toe. 39.4 4.8 Positive eee 
(n = 104) 
Male se 10,6 54.9 25209 4.4 Neutral oe es, 
fries i) 
Female 023 9.4 40.3 41.8 8,2 Positive 50 
(n = 318) 

Primary 0.4 ee, 43.9 40.4 ee) Positive 47.9 
(ns=..228) 
Intermed, Be4 vec aa es Ses) 6.9 Neutral 44.53 
(n = 208) 

if o) Vrs, 1,8 8.8 le 39.2 Seg Positive EE fied 
Gree 21 /)) 

Ge LO yrs. 0.9 9.8 49.1 34.8 ape Neutral 49.1 
(ne=4)112) 

ties! > yre. 3.4 1053 Yay fd ea 6.9 Positive 50 
(n = 58) 

16 + yrs. 238 T.6 5203 25 6.8 Neutral 52e0 
(n = 44) 
aan ater Us og a a ee ee 
P,.E. Major 6.1 ae 2402 42.4 is Fie Positive Deo 
(n = 33) 
Non-P.E. Mjr. 1.5 9.6 Me pee) 36.7 bog Neutral Ae 
(1 = 398) 
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were not planning to include folk dance in their programs and the 
remaining 7 (1¢6%) had not decided at the time of the questionnaire 
completion as to whether or not they would teach it. Those not 
teaching folk dance represented over half of the total number of 
subjects. 

The most frequently mentioned reason for not teaching folk 
dance was a lack of confidence on the part of the teacher. Over 60 
percent (63°4) of those not teaching folk dance cited this as their 
explanation. A further 27% of this group also felt that they did not 
have adequate resources available and 22°5% expressed a concern about 
the amount of time needed to prepare for the activity. Five subjects 
stated that they did not teach folk dance because they could not see 
any value in it, while 21 subjects admitted that they themselves did 
not view it as an enjoyable activity and hence did not introduce it 
to their students. 

Among the group of subjects who did teach folk dance, the 
majority (54¢3%) used the district level program in selected dances 
for their classes. The remainder used either the material they were 
given in university courses, or material which they selected from the 
dances they themselves learned in school, in clubs or from other 
teachers. 

The district tapes and individual school library record 
collections received equal amounts of favor in the choice of music for 
folk dance classes (54¢8% and 53*3% respectively). Fifty-three (269%) 
teachers also depended upon their own personal music collections. It 


should be noted that a number of teachers used two or all three of 


these source alternatives. 
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The data showed that while there was a considerable amount 
of folk dance taught in the elementary schools during 1978-79, the 
majority of teachers still tend to avoid teaching it. This seems 
primarily due to the fact that they do not feel confident enough to 
introduce it. On the topic of the level system, it appeared that 
despite the fact that it was receiving substantial use, there still 
exists a great deal of room for expansion. At present the dances 
included in each phase of the level system, are similar only with 
respect to the degree of difficulty of the steps they contain. The 
task of choosing dances within each level, with appropriate tempo and 
formation for individual groups of students, has been left to the 
classroom teacher. In view of the fact that so many teachers express 
a lack of expertise in the area, the level system should perhaps be 
expanded to provide guidance in selecting a suitable tempo and forma- 
tion in addition to steps. 

The vast majority of teachers in the P.G.S.D. felt that 
further folk dance in-service would be worthwhile (See Table 27) and 
opted for a series of progressive workshops as the most beneficial 
type of in-service. However, 125 (29%) teachers would like to see a 
resource person available to assist in the classroom on a request 
basis. Weekdays, either after school or in the evenings were the most 
frequently chosen time for conducting in-service but 27°8% of the 
respondents stated that they would be willing to attend in-service 


only if release time from the classroom was provided, 
4, Summary of Responses to the Interview Items 


The 21 interview participants were selected randomly from 
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TABLE 27 


BREAKDOWN OF RESPONSES TO THE QUESTION: 
DO YOU THINK THERE SHOULD BE FURTHER FOLK DANCE IN-SERVICE OFFERED? 


_—_—_ 
—— 


RES PONSE FREQUENCY ae © Fae) LAL 
Yes 359 C3557, 
No 28 6557 
Undecided i 16% 
No Answer 37 8.6% 


the questionnaire respondents who indicated a willingness to be inter- 
viewed. The interviewer used a previously constructed interview 
schedule consisting of 10 items. Each item was followed by one or more 
probes designed to obtain greater depth of information from the initial 
response. Two different types of probes were used; (1) previously 
established - printed on the schedule (Appendix B), and (2) spontaneous 
probes - used to follow up promising leads. 

In this section responses to the individual items on the 
interview schedule are summarized. Representative quotations are taken 
directly from the verbatim transcripts which were made from the origi- 
nal interview tapes. 


ITEM 1. Would you like to make any comment about the questionnaire? 


As was anticipated, this item served only as an "ease-in" 
to the other items. However, all 21 respondents stated that the 
questions on the questionnaire were easy to understand, a feature 
which may have contributed to the high percentage of returns. Three 


interviewees felt that it could have been shorter yet 9 stated that in 
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their opinion it was fine and covered the topic thoroughly. 

It was a very thorough questionnaire. It 

covered all the types of things that crossed 

my mind, 
Those who expressed concern about the length of the questionnaire 
qualified their responses by suggesting it would be fine if other 
tasks were not pressing. To quote one respondent: 

A little bit long for the time of year; 

a lot of people had other things they 

had to do but the questions were good, 
Another teacher added the following: 

I was pleased, It left it completely up 

to me. I wasn't guided in any way to answer 

a certain question, I felt good about that. 


You know some questionnaires, you feel this 
is the answer that should be given. 


ITEM 2. Could you tell me about the physical education program in 


your school? 


Six teachers reported that their schools offered daily 
physical education to all students and a further three offered daily 
physical education in the intermediate grades only. The minimum 
number of periods reported was 2 per week, and this was true of only 
2 respondents. The remainder offered 3 or 4 periods per week. 

Four teachers felt that they had a balanced physical educa- 
tion program in their schools, However, the majority felt that there 
was a heavy games bias, particularly at the intermediate grade level. 
Gymnastics and dance were included in some programs but this depended 
on the background of the individual teachers, It was discovered that 
most teachers were unaware of what their colleagues were teaching. 
The situation is summarized in these responses: 


There's a lot of games taught, a lot 
of team sports in the upper end. 


hy a : 
; i é ‘s 
- c 

fe. 


Hdguet ons stqot oils beraven 


‘T- ,gatauselpesup ae 
63075 Jao} #20 tt? hal ceact BI 
; ie 
; HE 4d ty @igsted S66, ovede gr7 3009 | ne 
»y Ju 4 wy = L& te . 


a ~~ anki | yf eg ‘t A tale x blk 


seohondest Soe Sioug oe et 


. ra ofa sod good oid elaaat A 
rads ngnena +bhdta, beat ol qos to sat 
bork seu kisten add td ob 02 bark 


vf trate ot 22° Seanetg sow a 
| | ool, St iceee I set 03. 
five dict | wobeeeup cited 299 

3 leak Jew) ep. eeioseelb aes ‘wont uot a 
‘ rea al Ea Oi! 8 zach ghee ado, ae : , + 


7» 


La 

sho ie ind +5 = xB a9 sii 

erro 1 9! ; a y alte suite: oh Sond uo > cod 
= 208 ' 


nr? 
rok | iia wPaciide atads tals bs racine ian ne 


. 


ray 
iv fart rt * eee ev ois tt Aas sal ‘ - : 


a a 
7 x a , 
iho Tasha a athe Ui al 
- oT an ¢ 
- " a 
en HnxL Jusw) 2H ° Siw ‘be 
' = 
— 
i my bto bP iye. 
2 - 
tL 
- ‘ G4 < y vf Be ts sii ‘ety | Yor 
4 ts = 
q 
? iy pe .. Vises 5 £ i .rovVS ree 
i. Leva sie VOW Scie SN3) 9% ian yay 
t ows 7 
- ‘* ay f bal 
x hve . oa Pa 
ty - bow c ) 
HC Cu ; fat ie a AT 4] /Snioe nc ps eT A as ’ 
~ = a = ” oy ! ny 


> 
et nahi Pa. 

sac? IO te: 2 +} a } ‘t cbf £33 oe Fi 
- . ¢' te 


tee 
a ijieead ser oognad. Lip adoatd hae wae 
: & od sa vo . a) 


+> 
t , R 
' = ar “4 = » 
y § rm : 
w¥ar Fup acl. 
4 : ne i. 
2 7 Ad ' r 


1. a, 
z nal hom iy 7 
7 } p> ee ») -s y =f) 
i - vy a an _ 7 = y - de : 


91 


Probably folk dance is the least taught in 
the P.E. program. 


It's really sort of hit and miss except for 
the fact that we have previews that we develop 
for the year, 


Very few of them (teachers) teach gymnastics - 
that's my preference, I like that type of 
program. Most teachers only teach games, 


There's not too much continuity between pro- 
grams. We've got folk dance being taught in 
grade 3 and then not again until I get them. 
Gymnastics is hit and miss, depends on the 
background of the people teaching it. 


We are all basically doing our own thing and 
we are following a curriculum and some people 
follow manuals, 


I do games, but we do a lot of other things. 
Probably, from what I see of the intermediate 
level - games, yes, plus fitness. 


I'm not positive, but I feel they're (other 
teachers) more towards sports, team sports. 
I'd say in the intermediate grades it's 
mostly games. 


At the beginning of the year we discussed how 
P.E. classes should be divided into three parts; 
games, and the gymnastics and that type of thing, 
so on. Hopefully that's what they're doing. 
Probably a heavy emphasis on minor games and 
team games. But basically we try to stress the 
three parts. 

An extracurricular activity program was apparently offered 
at all the schools in which the interviewees taught although five 
reported that the primary grades were excluded from the program. 
Again the activities were almost entirely games oriented and often 


followed the physical education classes. 


Activities are basically whatever's in season 
in the regular games period. 


I think it goes in accordance with what we're 
doing in P.E. 
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ITEM 3. Do you. teach your own physical education? 

Sixteen of the interviewees taught all of their own physical 
education; one taught some of the program and four did not teach any. 
Folk dance was included in 13 of the 21 programs and for the majority 
it was the only form of dance they offered. Seven teachers taught 
creative dance and three included square dance. Two teachers have 
taught disco dancing as part of their dance program. None of the 
respondents taught more than two forms of dance. 

Subsequent probes discovered that those who did not teach 
folk dance excluded it for two main reasons. Some preferred creative 
dance for their students while others just did not feel qualified to 
teach it. 

Mainly because I have no training at all in 

folk dance. I really don't know the first 

thing about it. That's my only reason really. 

I know there's been workshops and things on 

it but I just haven't managed to get to them. 

Not that the desire isn't there. 

I feel unqualified, and sort of nervous. 

Stepping into the unknown - its sort of 

OLBEtcwLes 

Because I prefer, I hate to use this phrase, 

this creative dance business. I prefer the 

Mary Helen Richard's approach, In folk dance 

I find myself teaching, not the response to 

music, but the "put your foot here, put your 

foot there" - it's too structured, The amount 

of time you spend, especially the way I do it, 

kills the whole idea about dance and pleasur- 

able experience. 
One teacher reported that she has taught it successfully at the grade 
4/5 level but would not consider introducing it to her present grade 


J class because she felt the grade seven academic curriculum was too 


heavy. Another teacher had not included folk dance because her school 


"1 | - ase 


a i. 


1 _. He ee: 
Tog daa arart; 4 Soaked, a tw apovt 3 eS 
a 


- 
teszavde mr xboard. Zo Iie aright ssovervassad wld ee naoIKE 
: ‘ { i 


ry bad » cat Bibl, Ate? 4 Mite satan add 20° oun’ gus ot. — 
ey 

fant sot in amet gory 6 ame oo €l. ae teats at 
| eee 

Guukr eved.eet sove? j hens to conab Re wee 


e i : 
eretius oT wodah saienpe Saha ‘fom vandt se on 
\ Vol i“ fe as = | 


bb io iene tng scamttt ann ag Me 
4 > 


+f 


| 


r 
, 


iu ton bib gw cookd. tet bodegecaee esiony aan: 
Loe 


anoeget) nboe twa 408 a2 Bowl on ) eoneb 
| all 
bib Jepl aiedta at td sinebute Sted! 
7 
; = Hey o 7 


i) 


Lae, on imi? of Sone in rere od a 

+ iy vis enol Sah he fs | s ee perl 

; pny Cal “ee Silt “5h Tues gk La) 

Ladi Dit e.g Gna ye GEBe 7 ' wees ware I 

iy of Fel oad bee J lta #3 i fed of 
argc 2 eet ‘PeTeG ans asda - 


» Poy BLE maps Pts 
er: 


| a 
yaw TO: SeOR Aa 


io I20e 22k - foenayee brie ss 


idu vdp of ofsel to  Peieag en: 

+: isa? I - 46en noi OTe ew? Sha 4 

% hiot 2b .fovorgas ' orale ost: 

2 sunegeea, Oi Yo, gee Gene YY gaton be 

m3 ena! sone Sie ae ee ee 
yiubew ot) thee edew. sor" s rd - pis “i 
t2-o! ( vat 24) wie toages OnanE: f 
“YHexole Oe seuctgie itive an Grbed 


bisa atta ae ¢ lute gepoug st adh) oes at 


‘y ah “ar ree 


ative, Mbicig ad O39 st peer: 


an” Saou Lapsed $092 y shase. 28 
za a ae ; 
Aveta, Tat osu (asd < ofits id 2 hbo) 
-_ : Cy 


° tod Poe e “7 ny. ; 
Yer an he | iste 

r - s ba] 6 As as : 
—_ e - 

oc v a ar I 

n “ ae 
7 7 Vv ’ be ae 
<7 . | @ .daae 


93 


is still under construction and they were sharing facilities with 
another school which made access to facilities and equipment, such as 
tape recorders, etc., difficult. 

The teachers who did include folk dance in their program 
give numerous reasons for doing so. Prominent in the list was the 
fact that they themselves enjoy it and they claim their students enjoy 
it as well. Many recognized the opportunity for developing positive 
interpersonal relationships among the students. This is supported by 
the comments made by the respondents, representing their reasons for 
teaching folk dance, 


I like it myself and I think its really 
important that young children learn folk 
dance and it's especially important for the 
boys. They're at the age where they don't 
want to touch the other person or girl and 
they soon learn that it's fun and it's really 
good exercise. 


I fould it valuable socially because it got 
the kids doing something and forced them to 
do something together. Usually the kids are 
split boy/girl. Folk dancing ... brought 
them together. Sometimes the lower kids 
manage to excell. 


Because they really enjoy it after they know 
its My kids do.° Theytlove it. 


For many, many reasons. For politeness ... 
for the social aspect of it. I like the 
boys and girls to invite people to dance ... 
they soon find out that it isn't just their 
friends that are good dancers, they can dance 
with anybody. And it covers direction, they 
soon learn quickly which is their right hand 
and left foot. Listening skills, they must 
listen to direction. Of course it teaches 
body movement, grace and poise, rhythm, ... 
It just covers such a wide, wide area. 


I took it in grade 6... and I enjoyed that 
so much and I thought my kids would probably 
really like that. 
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I enjoy it and I figure it's good exercise 
and it's good socially for the kids as well. 


I enjoy it ... I think for grade 1 it's good 
to get them into some kind of organized ac- 
tivity like that and they like it, they really 
enjoy it. 

Social reasons, body coordination, rhythm, 


probably in this school for social reasons 
more than anything. 


Variety, most of the kids enjoy it. 

I like it. Partly because it's good for social 

interaction for the children ... better than 

games ... you can see the improvement over the 

time period we do it. 

First of all because it's fun, and with daily 

P.E. eee I've got to have variety ... It teaches 

them to cooperate with one another. It's good 

, for skills - socializing skills. It's excellent. 

I think, especially for primary, the music 

aspect of it is tremendous - the music/rhythmic 

type deal ... the other thing is the body 

contact - some children are uptight and in- 

hibited. Sometimes children can't touch each 

other ... and in folk dance there's that contact 

that's really assuring and really positive. 
It should be pointed out that the majority of these comments were made 
by teachers of primary grade level. 
ITEM 4, Are you aware of the folk dance level program which is avail- 
able in the district? 

Almost half of the respondents (10) were not aware of the 
existence of a folk dance level program in the district and 2 were 
only vaguely aware of it. Of the remainder 6 had used it in the 
selection of dances. Reaction to the program varied according to the 
background of the respondent. It appeared that those who had a pre- 


vious experience in folk dance tend to use their own material but 


some use the music from the district tapes. Those without previous 
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experience found the program very useful. 


I use the tapes quite often but I go back 
to my P.E. program, the one I had when I 
tooksmy 2..P.E. 


Well, I took four summers of P.E. courses 

in Ontario, and they placed a lot of weight 
upon folk dance, and I just select what they 
gave me, 


Very, very useful ... the dances I taught 
this year I didn't know at all until I read 
the booklet, and just be reading it I can 
pick out what the children are supposed to 
do. 


A few suggestions were given for improving the present pro- 


gram: 


more definite progressions; 

removal of some similar dances; 
better recording of music, and the 
dances should have a well established 
rhythm. 
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ITEM 5. In your opinion what benefits can children gain from folk 
dancing? 

Although the cultural and recreational benefits were mentioned, 
in general the respondents emphasized the physical and social gains 
from participation in folk dancing. 


Well, there are obviously social benefits 
and certain historical understanding of 
different cultures ... 


Socialization, in that they work together... 
it's non-competitive ... I think that's 
important as well. Let's see, other benefits - 
rhythm, I mentioned, the awareness and appre- 
ciation of music. 


Mainly with grade 7's it's a good social thing. 
Good interaction with males and females in 

the class. Good exercise, fun and social 
interaction. 
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«+. depending upon the age level at which 
the program would be implemented for the 
kids, that there would possibly be a benefit 
as far as motor development is concerned ... 
I think that a natural outgrowth of the folk 
dancing would be to encourage or develop an 
interest in people of different countries, 
and people may become less convergent in 
their) thinking... 


I guess maybe something they can do when 
they're older and also coordination, rhythm... 


It's definitely social. More social than 
ordinary P.E. - they do have to interact. 
It's fun, too... it's really good exercise 
for one thing. 


Just the social thing of being able to inter- 
act, without acting ridiculous or silly about 
it, is really important. Of course there's 
the physical benefit as well because they do 
actually work up a sweat doing it. 


Social contact, giving them confidence, poise 
and grace, rhythm... because of the social 
aspect, there's also the emotional - it gives 
them this confidence that they feel they can - 
they're just as capable and competent as anyone 
else. So it builds up their confidence. 


I think benefits of communication, other than 
verbal; the rhythm; just the cooperation ina 
way that's not competitive ... with them I 

would hope I'd be able to teach them the cul- 
tural aspects, like you know, different countries 
and their similarities - similarities in dance 
and so of course similarities in culture. 


It ties in with the music program; the rhythmic 
movement, it's good for coordination; good for 

the heart because they're really working hard; 

social aspects - boys find out it's not so bad 

to dance with girls and vice versa. 


Well you've got to work with other people in the 
group to make it happen. There's a lot of indi- 
vidual work at school and having them together 
in groups is really good for them, They have to 
get socially adjusted to the point where they 
can accept other people ... There's exercise; 
there's stamina. 
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Well, there are all sorts of benefits; 
social graces you learn and you do really 
develop a sense of rhythm and response to 
music. Also togetherness, you can't do it 
alone - cooperation ... It's the most ex- 
hausting thing if it's ever done properly, 
And from that point of view I would consider 
it a really great form of exercise ... The 
coordination skills definitely would be 
practiced, 


As I said before, the social aspects, Just 
even as far as touching a neighbour without 
punching him. The kids in this school are 
rural children; lots of them don't have 
people to play with at home; they don't know 
how to get along, they have this thing about 
"I'm not going to be his partner, I don't 
want to stand beside, next to him" - I think 
those are the things we have to overcome and 
folk dance is the way to do it. 


Well there's the social one; then of course 
the agility as well. I bring that up because 
of the children. I have one in grade 4 and 
one in grade 5 who are mainstreaming from the 
EMR program, and the children as well as the 
students themselves noticed an improvement in 
their coordination and their ability to do 
these things. And they were really more 
accepted doing folk dancing than playing a 
game where their coordination skills are not 
quite as good and they might lose a point or 
two for their team or something like that. 


Then I think they appreciate other nationalities 
and their dances and so on. That may be the 


only way they have a positive feeling for other 
cultures. 


It might be a physical benefit that would last 
throughout their life. 


I find it really good for coordination skills, 
especially for the boys. 


ITEM 6. Do you feel teachers prefer teaching other areas of the 
physical education program rather than folk dance? 


In response to this question 18 teachers stated "yes" with- 


out reservation; 1 felt that it depended upon the students' attitude 
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and 2 were not sure since it was not the case in their own personal 


situation, 


The vast majority thought that this feeling prevailed because 
teachers did not have the adequate background in folk dance which gives 
the confidence needed to introduce it effectively to the students. 

Two respondents felt that many teachers avoided dance because it seemed 
unacceptable to the students. These comments are representative of 
those opinions. 


I think it's a lack of feeling confident. 
I think there needs to be more practice ... 


First of all the lack of confidence in self, 
because many of us haven't done a lot of 
dancing let alone be in a position of teach- 
ing tit; 


Maybe because they don't know enough them- 
selves, they don't know the dances well 
enough, you know, to feel comfortable 
teaching it. 


I just have the feeling that teachers tend 
to teach in the areas where they feel compe- 
tent ... and also what the teacher knows the 
children will be comfortable with as well. 


Self consciousness about doing it themselves 
and having to teach it for the first time ... 


I do myself, because I feel uncomfortable. 
ee they feel inadequate themselves. 


.e. teachers aren't as comfortable with it 
(folk dance) as they are with other areas ... 
And the kids reaction to it. Unfortunately, 
a lot of kids in grade 7 still think it's 
sort of sissy. 


It's background and confidence, that's my 
problem, I don't want to start something 
in a P.E. class and make a fool of myself, 
because if I'm not familiar with it I tend 
to avoid it. 
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When asked which they felt was easier to teach, creative dance or folk 
dance, 15 replied folk dance, 5 chose creative dance and 1 felt they 
were both equal. The most frequently stated reasons for choosing folk 
dance instead of creative dance were (1) that folk dance was structured, 
(2) it provided a concrete starting point, and (3) it had obvious 

known outcomes. The following comments are representative of the 
respondents’ reactions. 


Because you're teaching something specific - 
in creative dance you're not. 


»-. folk dancing is safe, because once a 
teacher learns it, it's step, step, step ... 
whereas creative dance, there's no right or 
wrong ... that's great if you're a tremendous- 
ly free, creative person. But by and large, 

I and many of my colleagues don't have too 
much creative dance in them. 


It's more structured, you can make it more 
structured. 


ee. you've got a specific goal in mind. Oh, 
I'm much more comfortable, in fact that's 
probably why I haven't done creative dance 
this year. 


I guess because folk dance is something 
specific, you can say "okay here's the dance 
and here's the steps" ... 


Creative dance is way beyond my scope of 
ability. I could get the children started, 
but I wouldn't be able to keep them going. 


Traditional is easier to teach because it's 
this step, then this step, then this step. 


I think folk dance because there are basic 
things to start with. 


I suppose creative dance because you can use 
any record and they can come up with their 
OWT eee 


(In creative dance) I can accept their own 
movement, but in folk dance I'm always 
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_criticizing. You can accept what the 


children do, and the children carry the 
ball, you're not always imposing. 


ITEM 7. Do you think boys enjoy folk dance? 


"! " 


yes . 


dition "once they get into it. 


it was due to the build up of a negative attitude as the students grow 


older, 


In response to this question some teachers said categorically 


Most, however, qualified the affirmative answer with the con- 


I think they enjoy it, but they'd rather 
not admit it. 


They fight it all the way but funnily 
enough they're usually the ones who end 
up doing the better job. 


They do enjoy folk dance if you don't 
belabour it too much. 


I taught folk dance in grades 5 and 6 
and they were a lot more reluctant than 
of course grade 2, but by the end of it 
they were much better. 


I_ know I didn't asa, boy,,so-1'm sort of 
prejudiced ... just the stigma of dance, 
first of alli.s. and... NOt. ceccing sup 
there and winning. 


.e. just help them to see that men in all 
cultures dance and that it's not a sissy 
thing - a reassurance that they're not 
weird if they dance or if they like dancing. 


When they're young, yes. Later on they start 
to get silly about it. ... Just a cultural 
thing I'm sure. 


I can only speculate ... I think of my 
grade 7 boys ... I think they might think 
it's kind of corny. 


Some of them do. I haven't quite figured 
out why their reasoning is automatically why 
do we have to do this? I don't know if they 


think it's unmanly thing or what. Maybe that's 


Some respondents disagreed but admitted 
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that's it. Some of them certainly like 

it, but I think the majority sort of have 

a negative attitude, without really knowing 

why. If they've done a lot of it they cer- 

tainly learn to like it - it's just getting 

them going on it. 
ITEM 8. Do you feel that folk dance can be utilized effectively in 
other areas of the curriculum besides physical education? 

All the respondents felt that folk dance could be utilized in 
other areas of the curriculum besides physical education. The most 
frequently mentioned area where integration was a possibility was in 
social studies (20 respondents). Half of the interviewees thought that 
music was another appropriate subject area. 

In social studies, particularly at the grade 6 level, the 
study of various cultures is extensive. Folk dance was considered to 
have the potential to make a valuable, enriching contribution to this 
type of study. 


Well, I use it with socials and with french. 


Music, I guess. In the older grades, socials 
- as enrichment. 


Besides socials, music ... 


Oh, definitely social studies, In conjunction 
with your units, studying other countries of 
the world; I think it would certainly tie in 
there, and music ... They can actually under- 
stand the culture a little better, and some 

of the customs through the dances. 


Definitely. I see it overlapping social studies, 
music for sure, probably when you think about 

it the rhythm thing I do with music, and I talk 
about the math involved in that. So I would 

say yes, it does touch on many areas. 


Certainly in music, in social studies. 


It would be dandy as the enrichment part of 
the socials course. 
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I think for social studies it would be 
great. Primary some of their stories would 
be good; stories about different countries 
like in grade 2 there's one about Denmark, 
You could correlate that. 


Probably in social studies and I use it 
for music. 


Sure, your social studies; in your music. 
In social studies with the study of different 
cultures as an enriching activity especially. 


ITEM 9. Do you think that further in-service in folk dance would be 


worthwhile? 


Two thirds of the interviewees felt that further in-service 


would be valuable. The following comments are representative of this 


opinion. 


Definitely, I'd like to have some. 


It would be worthwhile if you could get 
the teachers then to give it to their 
class. 


Yeah, I'm sure it would be ... just so 
everybody had a bit more confidence. 


Tremendously, I'm looking forward to it. 


I think that would be incredible for us 
who want it. 


I think it would make people feel a lot 
more comfortable if they've done the dance 
and they can come back into the classroom 
and they already know the steps. They 
don't feel they have to rely on something 
else, or feel like they have to spend half 
an hour to figure out the dance. I think 
it would be really worthwhile. 


In terms of the best method of providing in-service, most 


teachers opted for progressive, practical workshops. Six felt that a 


resource person to help in the class initially would be an asset. 


Many respondents felt that professional development days offered too 


tis 


it. 


*) 


ipets” FL ee 


bi uc 


< ‘ is ti ll 
of) seots 


peue? at 


sa bore ais Be at 


G 


Y Boe oekocds tareds c 


ames Ants 
antiots 
ji a8 
, sim Sat / Tha 
ae | 
‘ > Soret 
L325 ILVe 
‘ - - * 
ma? sort rt mre o 
| 
4.4. 9309 
4 . 
; 7 4 
«/ é 
a 1s, 
- ‘4 
gu TO Gq 
~ : 7 
Af i ¥) i 
. re 
i le 
‘ “a . -# « 
va) ‘ 3 
~ * aoe 
A a 
a. 
jie bass Oa 


e.ed 28S de 


os gekbtactg rohan $e 
eget Postanicn: a 
nm baie 
2G oe a ino nt 
tet A ne 9 re ' 


im 


Ps, us 


howe wih 
b 


gyued ed eabt b°F — " 


iyo ghem rae Bl eomeert F: r 


} 


o | 


aT 
r, * 
; vay , 
i oe i 


a 7 : 


io = 


et biywow 7% eetbasa tatpow's a “sea 
ak Ph) tee te, ARAB “eset 

SnsgeRli5 $00 is. sattoze xe 

ans. & ‘eta lal —_s 


pene 
meni 


sae dith ealiese iszvad gl 


wo pip ose baad cal aon eink 2 


Pia eN a 


y vvousiva Rand oe wissen) 


pemrtog Be ykwatior et “cotta 


j aa a0, | 
me rf 


‘3 


= 4 ois ™ lid 7 2 te . 
ya Ete aT ve ot Siow Pt 
i) aus Ga noma, sins a 


: seanl> 


9d Bitaome QE! ari fe inet be = 


7 
g 
= 
* 
_ 

ee. 
“s 


i re 
oo od Die 


ae rv +2 ee 


if ga? BoE 


row 7 149 


al Ay} 7 y a 


103 


great a variety to teachers and they tended to choose sessions involving 
language arts, math and social studies. Consequently folk dance was 


often overlooked, 


A lot of problems you get with Pro. D. days 
is you have so many different choices to go 
to, and then you pick one. Quite often 
you'd like to hit three or four things, but 
you're only able to hit one or two. Like I 
find that if I'm at a Pro, D. day“and there's 
several choices, if I've got something to 

do with language arts or science with the 
new programs coming in, I just look at 
priorities, and I think - well, which is 
going to be most valuable? Quite often 

the folk dancing is the one to get set aside, 
because I think well that's just one small 
part of the P.E. program, whereas maybe the 
other is more central. 


Teachers in general felt that providing more material is not 
the solution. They must have practical experience to support the 
resources and make them optimumly useful. 


You don't learn as much from that ... You 
have to have someone going through it. 


There's all kinds of materials in our school 
and it's just sitting there; ... We have all 
we need, but it's getting the teachers into 
Lee 


I feel you would have to get the teachers out, 
doing the actual dancing at the in-service, to 
actually get a feel for it. 


I don't think the material is all that beneficial 
to some teachers. They don't know how to inter- 
pret it and don't have the experience to back 

it up. They need something practical. 


.». they have to see it done and learn how 
to do it themselves. 


We have always got the place full of material. 
You need the spark somehow on just how you 

get it going. When we had P.E. itinerents and 
they worked with us ... that to me was worth 
upteen number of workshops. And then if the 
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material is available, sure, then people 


will use them. Just dumping materials is 
no good, 


They won't learn how to do it just by 


reading - you have to back up the material 
with practical. 


You learn by doing. That would be the best 
ideal thing to do. 


Well it's just like anything else - you 

could give us as much paraphenalia as was 
required to do anything but as far as getting 
a teacher to actually sit down on their own 


time and work their way through - it's not 


going to happen. It needs something practical 
as well. 


ITEM 10. We've covered all the topics I had in mind but is there 
anything I haven't mentioned that you'd like to comment on? 
Responses to this item were very varied. A few teachers 

took the opportunity to reconfirm previously stated opinions on the 
other schedule items. One teacher recalled her experiences in Quebec, 
Some however did express the opinion that folk dance has a place in 
the curriculum. 

I think the only other comment I have 

to make is that it's a very valid part 

of a P.E. program and that I wish more 

teachers would become comfortable with 

it and use it more regularly. 

I think that's pretty well it except I 


think folk dance definitely has a place 
if you're wanting a varied program. 


5. Discussion 
The central problem in this study was to determine the 
attitudes held by teachers in the P.G.S.D. toward folk dance and to 


analyse the components of the established attitudes in terms of the 


social, cultural, physical, and recreational values of folk dance in 
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addition to how it can be used in the elementary school curriculum. 
The results of the study conclusively showed that the majority 

of the teachers polled held a favorable attitude toward folk dance. 
In fact, given that a score of 141 was calculated as the neutral point 
E (undecided response score) X 47 (number of items) = 141] the results 
demonstrated that only 14 of the 431 respondents had an overall negative 
attitude score which fell below this value. This figure represents 3-2 
percent of the total population. One respondent received a neutral 
rating and all others were above that point. It is important to note 
that of 11 of the 14 respondents, who had an unfavorable attitude toward 
folk dance, were men and 3 were women. This pattern was reflected 
throughout the data. Female teachers were more favorably disposed 
toward folk dance than their male colleagues in almost every aspect of 
the attitude under investigation. One interesting comment, made by a 
male interview subject, may provide a partial explanation. 

I've always thought it was an activity 

that is more suited to girls than boys, 

but then I don't think that's a valid 

opinion, That's just at the back of my 

mind. I know there's no real basis for 

it, I've always just sort of considered 

it that way. I haven't really shaken 

that yet and at the same time I don't 

think it's correct. 
Social norms in our culture have traditionally labelled dance as a 
feminine activity and as Murphy et al. have noted, '... when cultural 
pressures react differently on boys and girls, some attitude differences 
should be pepe cted ie 

The positive assessment of the attitudes held by the teachers 


is supported by the fact that 85*4 percent of the population surveyed 


expressed an interest in learning more about the topic and emphasized 
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by one interviewee: "I think it's part of our culture that we should 
maintain and fic] isn't pushed enough", 

In terms of its place in the curriculum the vast majority of 
teachers felt that it should be included in the curriculum, particularly 
as the questionnaire and interview responses indicated that it enriches 
programs such‘as social studies, music and foreign languages. However, 
if teachers were forced to drop some subjects from the physical educa- 
tion program, a large minority would exclude folk dance. The responses 
to item 6 on the interview schedule gave one possible explanation. 
Teachers in general lacked knowledge of folk dance and hence they tend- 
ed to prefer to teach other areas of the physical education program 
because they felt more comfortable. To quote two subjects: 


(I prefer teaching other areas) "mainly 
because I have no training in folk dance," 


"T feel unqualified and sort of nervous." 

If teachers must choose between creative dance and folk dance, the 
choice was usually in favor of the latter because it: was more struc- 
tured and provided more security for the novice teacher. 

The value of folk dance in education was further stressed 
by the teachers’ attitudes toward the social, physical, cultural and 
recreational values of participation. From a social value perspective, 
teachers agreed that it was an excellent activity for developing co- 
operation within the group - 76°1 percent of teachers acknowledged 
this acpect. Rural teachers in particular endorsed this view (80¢7 
percent). In one interview a rural teacher (whose comments were 
quoted in part 4 of this chapter) stressed the fact that rural children 


live, for the most part, a relatively isolated life and need this 
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type of activity in order to learn how to cooperate and socialize with 
their peers in a non-competitive situation. Another respondent de- 
scribed folk dance as "more social than ordinary P.E.". 

Physically, folk dancing, in the teachers' opinion, is an 
excellent activity for developing coordination and agility and 60*4 
percent felt that it helped to maintain overall physical fitness 
because "it can be the most exhausting thing if it's done properly". 
One teacher described it as a "physical benefit that would last through- 
Sureatierr (chrratrens y lite”. 

The large majority of teachers shared this subject's view 
of the value of folk dance as a recreational activity which students 
can pursue at any age. The teachers as a group also displayed a 
favorable attitude toward the cultural value of including folk dance 
in the curriculum. Among other things it provides cultural enrich- 
ment, helps to deepen the knowledge of the cultural heritage of the 
students' own country, and generally is a part of culture that is 
deserving of further attention. 

It has been firmly established from the results of the study 
that teachers are favorable in their attitudes towards folk dance and 
its value in the curriculum. Why then are more than half of the 
teachers in the P.G.S.D. not teaching it to their students? It has 
been stated before that teachers excluded folk dance primarily because 
they know so little about it. This was confirmed by the data obtained, 
from teachers who did not teach folk dance, in part 3 of the question- 
naire. Sixty-three point four percent of this group cited the above 
reason but 27 percent and 22¢5 percent respectively, also felt the 


fact that they did not have enough resources nor preparation time 
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also contributed to the situation. An improved method of selecting 
dances, together with a series of progressive workshops would help to 
alleviate the confidence obstacle and perhaps to a degree the other 
two obstacles as well. If teachers were involved in practical in- 
service their confidence would rise, they would have more material to 
select from, and preparation time would be decreased as a result of an 
increase in their understanding of the written material. In other 
words, it would not take as long to "figure out" a dance. Reinforcing 
practical in-service with classroom assistance has also found support 
among the teachers polled. To quote an interviewee: 

I think it's (the solution) starting possibly 

with giving the teachers the confidence, and 

I don't think they'1l start on their own. 

Perhaps they should have another teacher who 


helps them out - like you did when you were 
oure?, Eo person. 
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FOOTNOTES 


1 
For the purposes of this study an observed difference of 
10 between any two scores has been reported as "marked", 


2 

The term "Pro. D. Day" refers to a Professional Development 
Day. This is a day when classes are cancelled in order that teachers 
may attend professional in-service sessions. 


ye Murphy, L. B. Murphy and T.M. Newcombe, Experimental 
Social Psychology (New York: Harper and Bros., 1937), p. 914. 
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CHAPTER V 


SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 


Introduction 


At the outset of the study questions pertaining to the in- 
vestigations were formulated. The subsequent study design was 
structured to provide answers to these questions which dealt with the 
elementary school teachers' attitudes toward folk dance, and with the 
current situation with respect to the teaching of folk dance in the 
elementary schools of the Prince George School District. The data 
yielded by the questionnaire responses and 21 personal interviews 
formed the basis for the discussion presented in Chapter IV. It is 
the purpose of this chapter to outline the major findings of the 
study, to present the conclusions which were drawn from the results, 
and to make recommendations for future research. It is hoped that 
the results of this investigation will serve as a basis for the 
further development of folk dance as a recognized part of the cur- 


riculum in the elementary schools of the Prince George School District. 


1. Major Findings 
1. It was established that 81°4 percent of the teachers 
polled held a favorable attitude toward folk dance 
(See Figure 5, Appendix D). 
2, There was a statistically significant difference observ- 
ed between males and females with respect to their 
degree of favorableness toward the attitude object. 


3, The vast majority of teachers (93+7%) felt that folk 


— 


Aion 3) 


ret, 


iSEENA 7 


_ _ _ a) 


‘yabeee 


| iS 
MODES Me rose ae 


a 


slnpoest © ES sasuh Wie 


renrmeg Ate vale be fat 5 


saqeer. adw Pee 2 fins wa st fis 


sive stu ide ta ad 


E fi 
a; : - , ' 


; a 
ra) Isuhbesol oo. : 


waavon ett pape 

: ee ae ¢ 
ro eherd as erawens sbivorg 03 ii» 

it = < ven 
ehuctt dae aici cccntlle ne stass0e 


toys sit oF 2osqemt dans colauedt dacs 


; vi 
= 


ae? tone) oon tae wie ¥5 nee: we = 
sase7 stl onoot ye0ap aad ai padlaty 
seth lt ved vasa via ba 


= q 
7 i~ 3 
= — 


tr! Suc 7 ta7qnis ead “ -esoasug 


; si = oe) 
aux (alte emo leg lon 205 aie ae 2 


va 
at a Tot anedtabaswasae? Sala 


re: 
51a 
‘Li tw noksagiseosm phd? oe tT ue 


Lie 


| ae 
ra". of? 2p vteuitos cavsaeneale ool 


han 
beerhd yoke oh © 
ale ee ene gir ow! ae 


_ 7 .” 


misty ie 4 idesore®: ow 


> (i xiho 
- 
* ing te giles 
<7 Ay ~s 


ae 


7 


of - 
ae ae 5 oar a 
"A ea . 7 


, os tons 4, din ‘al 


De 


111 


dance was a suitable activity for boys. 
Eighty-six percent of the teachers in the district felt 
that there were definite benefits to be gained by par- 
ticipating in folk dance. Some specific benefits can 
be identified: 

(a) improvement of coordination (92°3 percent) 

(b) development of agility (88°5 percent) and 

(c) promotion of cooperation within the group 

(761 percent) 

Ninty-three percent of the teachers had no objection to 
folk dance being taught in the elementary school. The 
majority of teachers (90*5%) also felt that folk dance 
skills are not too difficult for elementary students. 
The majority of the teachers surveyed felt that in 
addition to providing cultural enrichment in the cur- 
riculum, the study of folk dance may also facilitate the 
integration of ethnic groups within the school and community. 
The majority of the teachers (90¢9 percent) felt that 
folk dance was a good recreational activity but a marked 
difference of opinion was noted between the female and 
male respondents (94 percent and 82¢3 percent respec- 
tively). 
Physical education majors, as a group were considerably 
lower in their estimations of folk dance as a good co- 
educational activity for schools. Seventy-two point 
seven percent of this group as compared to 87¢2 percent 


of the total population felt that it was a good coed- 


ucational activity. 
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It was noted that teachers felt that boys, especially 
primary grade level boys, enjoyed folk dancing but were 
hesitant to admit it. The hesitancy tended to increase 
as the boys grow older. Consequently many teachers were 
reluctant to teach folk dance to the upper intermediate 
students because it may not be well received by the 
male students, 

Teachers, on the whole, lacked sufficient knowledge of 
folk dance and hence lacked the confidence to teach it. 
Less than 50% of the district elementary teachers 
taught folk dance in the academic year, 1978-79. A 
lack of confidence was cited by the majority of teachers 
as the main reason for not teaching the activity. 

The vast majority of the teachers surveyed indicated a 
desire to learn more about folk dance and 833 percent 
felt that further in-service would be worthwhile. 
Approximately half of the teachers interviewed were 
unaware of the folk dance resources presently available 
in the district. 

Ninety-five point one percent of the teachers polled 
felt that folk dance definitely deserved a place in 
modern education and many believed that it could be 
utilized in other areas of the curriculum besides 


physical education (notably social studies - 91+9%). 
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2. Conclusions 


It has been established that teachers in the Prince 
George School District are cognizant of the values in- 
herent in folk dance but many are hesitant to introduce 
it to their students because they (the teachers) lack 
practical skills. Thus there is a need to provide a 
comprehensive in-service program for those teachers who 
wish to alleviate the problem. 

In order to meet the needs of teachers of all skill 
levels, the proposed in-service program should be pro- 
gressive in nature and should provide strategies for 
teaching folk dance to intermediate students. 

It appears that boys are more reluctant to participate 
in folk dance activities when they reach the upper inter- 
mediate grades. Therefore, it seems necessary to 
establish a definite sequential program to be introduced 
in the early school years and conscientiously followed 
throughout the primary and lower intermediate grades. 

In this way boys will have become accustomed to dancing 
and will hopefully have realized that dancing can be fun, 
good exercise and definitely not "sissy". 

Many of the teachers who were interviewed felt that 
teachers in general prefer to teach other areas of the 
physical education program rather than folk dance and 
that there was a games bias in the majority of physical 
education programs in the district. This may have 


resulted from the policy of placing the responsibility 
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for individual program planning with the classroom teacher. 
It has been noted that out of 431 teachers surveyed only 
33 had a major in physical education and therefore it is 
concluded that the majority of classroom teachers need 
greater guidance in planning a balanced program, This 

is particularly important in the light of the recent 
school board policy which specified that there be an 
increase in the physical education time allotment. * 

As a number of teachers expressed concern about the lack 
of resources in the area of folk dance, an assessment of 
resources should be conducted. It is necessary for the 
school board administrators to take steps to ensure 

that all schools are supplied with adequate materials. 

At present resources are available but acquisition of 
these is left entirely up to the individual schools. 

The practice of supplying only those schools who request 
the package has led to many variations in terms of access 
by the classroom teachers. It is obvious that numerous 
schools have either overlooked or ignored the announce- 


ment indicating that the resources are available. 


3. Recommendations for Further Study 


Conduct a study to investigate the content of district 

physical education programs. The study should identify 
the present strengths and weaknesses in order that ap- 

propriate strategies may be formulated to assist class- 
room teachers in preparing and presenting a balanced 


physical education program for all students. 
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Conduct studies similar to this study which would deter- 
mine the attitudes held by administrators, parents and 
students toward folk dance. 

Investigate the effect of the teachers' attitudes on 
those of their students. 

Further development of the present folk dance level 
system to facilitate and maximize the utility of the 
program to teachers of varied backgrounds. 

Investigate alternatives to the existing methods of 
teacher in-service, in order that a comprehensive and 
systematic program may be developed, and hence boost 
teachers' confidence in all areas of the physical 
education program, and especially in dance. 

The results of this study have indicated that the teachers 
of the Prince George School District are strongly in 
favor of folk dance in the curriculum. However, further 
research into the teachers’ curriculum priorities is 
necessary in order to establish where they (teachers) 


rank folk dance with respect to other curricular subjects. 
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FOOTNOTES 


ein June 1978, the Board of Trustees for the Prince George 
School District adopted the following motions: 


That by January lst, 1979, elementary schools 

in School District 57 allot intermediate pupils 
a minimum of 150 minutes per week in Physical 
Education. This time, taken from the Ministry 
of Education suggested allocations for cultural 
and recreational activities, should be exclusive 
of recess, change time and lunch hour, and 


That the time allocated for Physical Education 
be distributed over the five days of the week, 
and 


That a study* similar to that conducted with 
intermediate pupils be repeated (with improve- 
ments in design) with primary pupils, and that 
a preliminary report be presented for board 
consideration in the 1978-79 school year. 
(Minutes of meeting of the Board of Trustees, 
School District #57, Prince George, June, 1978) 


[*This study has been conducted but the report had not been submitted 
to the Board of Trustees at the time of writing. 
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DEPARTMENT OF PHYSICAL EDUCATION 
FACULTY OF PHYSICAL EDUCATION AND RECREATION 


November 24, 1978 


Dr. Carl Daneliuk 
Superintendent of Schools 
School District #57 

1894 - 9th Avenue 

Prince George, B.C. 

V2M 6G6 


Dear Dr. Daneliuk: 
RE: Ms. Paula Gallagher 


Ms. Gallagher has been a candidate for a Master of Arts degree 
in the Department of Physical Education here at the University of Alberta 
for the past several years. She is extremely interested in programs of 
Physical Education within our schools, and more specifically, interested 
in folk dance as a part of the Physical Education curriculum. In an 
effort to assess currently held attitudes and opinions of teachers toward 
folk dances as a part of Physical Education, Ms. Gallagher has proposed 
to carry out a study in the Prince George School District. The study 
would involve the administration of both questionnaires and the conducting 
of personal interviews. With this type of research proposal in mind, we 
realize that we will need the support of your office. I will ask Ms. 
Gallagher to send to you a document which spells out more clearly the 
nature and direction of her research proposal as well as some idea of 
the implication that the study might have for school Physical Education. 


The purpose of my letter is to indicate our Department's support 
for Ms. Gallagher's proposal and to ask if you would take the time to 
consider her request. The members of her examining committee are positive 
in their support of Ms. Gallagher's proposed study, and we would be prepared 
to forward further documents to you with respect to this support should you 
Peduire 1 t. 


Thank you for your consideration of this matter. 


fil 


Py: 


wat 


Yours 5 ie 


R. G. Glassford 
Chairman 
Graduate Committee 


RGG/sd 


e,c. Ms. Paula Gallagher \/ 


THE UNIVERSITY OF ALBERTA, EDMONTON, CANADA T6G 2H9 
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Duchess Park Secondary School, 
Ross Crescent, 

Prince George, British Columbia 
Apt loose) 


Dear 


Thank you for agreeing to help me distribute and collect 
the enclosed questionnaires, Just a few notes to answer some possible 
questions. 


- Please do not pass the questionnaire to anyone other than the person 
to whom it is addressed. 


- Send completed forms to me,via the School Board Mail, c/o Duchess 
Park. 


- It is important to stress to the teacher the need for individual 
contribution to the success of the study, 


- Please encourage teachers to complete the questionnaire quickly and 
even if they don't teach their own P,E. I'd like their responses. 
(They can note the fact that they don't teach their own P.E. at 
the end of the questionnaire ) 


- Any questions please phone me at school or at home: 


School - 563-7124 
Home - 563-5304. 


Thank you again, 


Paula 
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Prince George, B.C. 
April 5, 1979 


Dear 


For the past four years I have been actively involved in 
promoting quality physical education in this district. At present 
I am investigating the status of folk dance in the elementary 
schools. The results of the project will be used as part of a 
thesis which I am writing for a Masters program at the University 
of Alberta. I would appreciate it if you would complete the attached 
questionnaire and return it, in the envelope provided, to your P.E. 
Resource Person or Principal. 


Permission has been granted, by the District Administration, to 
conduct this survey, the results of which will serve a two-fold pur- 
pose: to determine the attitudes of elementary teachers towards folk 
dance, and to establish what steps, if any, should be taken to improve 
teacher resouces in the area of folk dance. 


Realizing that a teacher's spare time is valuable, I would be 
grateful if you would give ten or fifteen minutes to complete this 
questionnaire. 


As a follow-up I hope to conduct a number of short interviews. I 
would be delighted if you would be willing to participate. 


If you have any further questions please feel free to call me at 
563-7124 (school) or 563-5364 (home). 


Thank you very much. 


Sincerely, 


Paula Gallagher 
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Prince George, B.C, 


Maye Seal 979 


Dear 


A few weeks ago I sent out a questionnaire, the purpose 


of which was to gather information about folk dance. 


The initial response was very encouraging - 70% of the 
questionnaires have been completed and returned. However, in order 
for me to obtain valid results from a survey of this nature I must 


have an even higher rate of return. 


While I realize that such questionnaires can at times be 
bothersome and time consuming, I would very much appreciate your 


completing your copy and returning it to me at Duchess Park, 


If perhaps you have mislaid your copy, or if you have any 
questions, please feel free to phone me (563-7124) and I shall be 


glad to give you any assistance I can. 


I look forward to hearing from you soon. Thank you for 


your co-operation. 


YOUrS Cruly, 


Paula Gallagher 
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QUESTIONNAIRE 
TO THE RESPONDENT: 


This questionnaire consists of three parts. Please answer all questions as 


honestly as possible. No attempt is being made to evaluate any teacher, and 
individual responses will not be identified in any way. 


Please work through the questionnaire quickly, and do not discuss your answers 
with others. 


Do not put your name on the questionnaire - you will be identified (by the 
number in the top right hand corner) only if you agree to take part ina 
follow-up interview. An interview will take approximately 20 minutes and will 
be arranced at a time convenient for you in either May or June. 


Thank you for your cooperaticn. 


Dette 


PLEASE CIRCLE THE APPROPRIATE RESPONSE 


1. What grade level do you teach? 
PRIMARY INTERMEDIATE 


2. What was your teacher training emphasis? 
ELEMENTARY SECONDARY 
3. How many years have you been teaching? (include the current school year 
as complete) 
] 2 3 4 2 6-10 11-15 16+ 


4. Do you have a major in Physical Education? 
YES NO 


5. What training have you had in folk dance? 
UNIVERSITY COURSES WORKSHOPS CLUBS NONE 


6. Are you willing to be interviewed as a follow-up to this survey? 
YES NO 
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PART I] 


CIRCLE THE RESPONSE WHICH BEST REPRESENTS YOUR FEELINGS ABOUT EACH STATEMENT 


The statement responses have been coded as follows: 


S.A. - Strongly Agree 
A - Agree 
U - Undecided 
D - Disagree 
S.D. - Strongly Disagrce 


1. Association with others in folk dancing is fun. 


9. Folk dance skills are too difficult for elementary 
students. 


3. The fun of doing and learning about a country's 
traditional dances would enhance many a social 
studies unit. 


4. Folk dance is related to many other subjects with 
which the student is concerned in school. 


5. Folk dance improves coordination. 
6. I dislike teaching folk dance. 
7. Folk dancing is a good recreational activity. 


8. The study of folk dance stimulates the realization 
of similarities and differences between various 
ethnic groups. 


9. Folk dance deserves an important place in the 
curriculum. 


10. Folk dance is boring. 


11. Folk dance provides cultural enrichment in the 
curriculum. 


12. Folk dance is a poor co-educational activity for 
schools. 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 
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18. 
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23. 


24, 


=D. 


26. 


Folk dance develops a sense of cooperation within 


mec lass. 


It would be interesting to learn more about folk 


dance. 


Time devoted to folk dance in schools would be 


more profitably used in academic study. 


I would advise anyone, who is physically able, 
to participate in folk dancing. 


Folk dance should form an important part 
of the rhythmic activities in education. 


Folk dance does not fit well into the school 
curriculum. 


Folk dance contributes little to the development 


of agility. 


Frequent and regular participation in folk 
dancing will keep a person physically fit. 


Because of its social nature, folk dance can 
help students overcome shyness. 


Folk dance could form a core for correlating 
many school subjects. 


I object to folk dance being taught in school. 
Folk dance is highly social in nature. 


Folk dance, because of its natural movements, 
is well within the scope of every student's 
ability. 


Folk dance is a valuable way of integrating 
physical education with the rest of the 
Curriculum. 
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28. 


79. 


gl. 


oc. 


3. 


34. 


35. 


36. 


of. 


33. 


39, 


40. 


Folk dance should not be taught in the 
elementary school. 


Folk dance develops endurance. 
I enjoy teaching folk dance. 


Folk dance has an advantage over many 
activities in that it can be enjoyed 
throughout one's life. 


Folk dance assists in the integration of 
ethnic groups within the school and community. 


Folk dance has no place in modern education. 


Folk dance is a very worthwhile physical 
activity for elementary school children. 


Folk dance deepens the knowledge of the 
cultural heritage of Canada. 


Folk dance is not a suitable activity for 
boys. 


Folk dance situations are among the best 
for making friends. 


No definite beneficial results come from 
participation in folk dancing. 


If, for any reason, a few subjects have to 
be dropped from the physical education program, 
folk dance should be one of them. 


The practice of folk dancing will result in a 
rhythmically coordinated body. 


Folk dance can be introduced effectively to 
all students. 
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41. The only value of folk dance is that it SAS ASU oD SD 
provides a break between games classes. 


42. Folk dance should be included in the program As" AUS es Dre 550 
of every school. 


43. Folk dance provides enrichment for Social SAS Ape aU. D Ges 
Studies units. 


44, Folk dance contributes little towards the SA, oA eeu See Dee So 
improvement of social behaviour. 


45. Folk dance is a part of culture that is worth SA} ASS UGED SU 
preserving for its own sake. 


46. Folk dance is not relaxing. SA A U D_ SD 


47. Folk dance classes give the students an SA Aas D <SD 
opportunity to have a good time. 
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PART IIT 
PLEASE CIRCLE THE APPROPRIATE RESPONSE(S) 


1. Have you taught or are you planning to teach folk dance this school year? 
TES NO 


2. If you answered ‘no’ to question 1, please indicate your reason(s). 


- don't enjoy it 

- don't have time to prepare for it 

- don't have enough resources 

- can't see any value in it 
- don't feel confident enough to teach it 
- other (please exnlain) 
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3. If you answered 'yes' to question 1, please indicate how you select the 
dances you teach. 


- district folk dance level program 
- dances you learned in university 
- dances you learned in school 

- other (please explain) 


4. What is your source of folk dance music? 
- School District tapes 


- personal collection 
- school library records 


5. Do you think there should be further folk dance inservice offered? 


YES NO 


If yes, what type would you consider most useful? 


- resource person on request basis 
- single workshops 
- series of progressive workshops 


6. I would be prepared to attend Folk Dance inservice: 


weekdays - after school 

weekdays - in the evening 
weekends 

only if release time is provided 


,aae 


If you wish to add any comments, please feel free to do so: 


THANK YOU 
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Interview Schedule Guide 


1. Upon meeting the subject introduce yourself and thank him/her for 
agreeing to be interviewed, 


2. Describe the type of setting you would prefer for the interview. 


3. Once the interview place has been selected, attempt to be seated 
at a table or desk and sit about a metre from the subject (distance 
is important; the greater the distance the more detached and 
formal the interview becomes). 


4. The smaller distance between you also facilitates clearer record- 
ing of the total interview. 


5. Tell the subject you would like to record the interview if he/she 
doesn't mind because it would be impossible to write down every- 
thing that we said, 


6. Explain that after the interview the tape recording will be used 
to make an anonymous, verbatum transcript and the recording will 
be erased, 


7. Explain to the subject that you would like to go over some points 
so that each person will have the same background information and 
this will help to standardize the interviews. 


Introduction: To Be Read To Each Interviewee 


By conducting this survey I am trying to find out something 
about the teaching of folk dance in the elementary schools in the 
district. For the past four years we have offered in-service in 
folk dance without really asking teachers how they feel about it or 
about teaching it. Hopefully this research will give some insight 
into the needs of teachers in the area of folk dance. 


On the questionnaire returns over 100 teachers indicated 
that they would be willing to be interviewed. Unfortunately it 
would be impossible to interview everyone. A random sample was 
selected and you were one of those chosen. 


The purpose of the interview is to expand upon some of the 
topics mentioned in the questionnaires. 


It's your personal opinion that I'm interested in, so 
please feel free to make any comment you wish. 


During the interview I will be reading the main questions 
so that I phrase them identically for everyone. 
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Forgive me if I appear unemotional to your responses but I 
don't want to influence your comments in any way. 


If a disturbance occurs during the interview I will stop the 
recorder and repeat the last question once the interview resumes. 


Should any further questions arise I will be pleased to 
discuss them with you after the interview. 
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plows like to make any comment about the question- 
naire? 


Probe 1. Was it too long? 
Probe 2. Were the questions easy to understand? 
Question 2. Could you tell me something about the physical education 
program in your school? 
Probe 3. Is there an extracurricular program? 
Probe 4. What type of activities are offered in the extracur- 
ricular program? (Expand) 
Probe 5. Do you feel the program could be improved? (Omitted 
because of hesitancy to discuss others work) 
Question 3. Do you teach your own physical education? 
Answer YES Answer NO 
Probe 6. Do you teach folk | Probe 6. Do you know if the 
dance in your program? teacher who takes 
your class for 
Probe 7. How much folk dance do physical education 
you include in the includes folk dance 
years program? in the program? 
(probe for details) 
Probe 8. Why do you teach folk 
dance? 
Probe 9. Do you teach any other 


Question 4. 


form of dance in your 
program? 


Are you aware of the folk dance level program which is 
available in the district? 


Answer YES Answer No and YES to Probe 6 
Probe 10. Have you found it Probe 10. How do you selecte : 
useful in your teach- the dances you 

ing? teach? 


Probe 1l. 


If it were to be IF 'NO' TO BOTH MOVE TO 
revised could you make NEXT QUESTION. 

some suggestions for 

improving it? 
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Question 5... 


Question 6. 


Probe 12. 


Question 7. 
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In your opinion what benefits can children gain from 
folk dancing? (Probe for clarification and completion) 


Do you feel teachers prefer teaching other areas of 
the physical education program rather than folk dance? 
(Probe for clarification and reasons for above) 


Which do you think is easier to teach: folk dance or 
creative dance? (Probe for reasons for answer) 


Do you think boys enjoy folk dance? 


Answer YES Answer NO 


Probe 12. 


Question 8, 


Question 9, 


Do boys in all grades Probe 12(a) Is that true for 
enjoy it? boys in all grades? 


Probe 12(b) Why do you think 
this is the case? 


Probe 13. What could be done 
to alter the situation? 


Do you feel that folk dance can be utilized effectively 
in other areas of the curriculum besides physical 
education? (Probe for clarification; have you used it) 


Do you think that further in-service in folk dance 
would be worthwhile? 


Answer YES Answer NO 


Probe 14. 


Probe 15. 


Question 10. 


What type of in- Probe 14. For what reasons? 
service would be 
most beneficial? 


Do you think that by providing teachers with folk 
dance material we could eliminate the need for in- 
service? 


We have covered all the topics I had in mind but is there 
anything I haven't mentioned that you'd like to comment 


on? 


Thank subject sincerely for his/her cooperation and time. 
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Record of Questionnaire Returns 


April 9th 1979 - 501 questionnaires distributed 


May 9th 1979 - Follow up letters mailed 
Received 

April 10th 5 
April 18th 30 
April 20th ps, 
April 23rd 30 
April 24th 44 
April 25th 62 
April 26th 7 
April 27th om 
May lst 76 
May 2nd f 
May 4th 7 
May 7th 4 
May 8th 3 
May 9th 2 
May 10th 2 
May 14th Zz 
May 17th $) 
May 18th 14 
May 22nd Z 
May 23rd 14 
May 28th 4 
May 29th 

May 31st 3 
TOTAL! 29 --"-- 438 
DISCARDED: 7 


ACCEPTABLE: 431 
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TABLE 28 


BREAKDOWN OF RESPONSES TO PART 3: ‘QUESTION l. 


meee taught or are you planning to teach folk dance this school 
year? 


PERCENTAGE OF 


RESPONSE FREQUENCY TOTAL POPULATION 
(n ="431)- 
Yes 197 athe Be fe 
No 228 52a/ 
Undecided i i al ag 
TABLE 29 


REASONS FOR NOT TEACHING FOLK DANCE, * 


PERCENTAGE OF 


RES PONSE FREQUENCY TOTAL POPULATION 
(n = 227) 
Don't enjoy it. 22 Shc WA 


Don't have time to 
prepare for it. sp 226.3 


Don't have enough 
resources. 62 Bie oie 


Don't see any value 


5 Ka le Ih af Pipe ea 
Don't feel confident 

enough to teach it. 144 63.4% 
Other 94 rea pag Ay 


mn  ————————— 


*Some respondents gave more than one reason. 
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TABLE 30 


SOURCES OF FOLK DANCE MATERIAL CITED 
BY TEACHERS WHO TAUGHT FOLK DANCE, * 


oe eeeeeeSeSSSSSSSSSMseseFeseseFese 
eee _—_—_——Z£z£z—=—=Z—~OS&~—eE 


PERCENTAGE OF 
RES PONSE FREQUENCY TOTAL POPULATION 
(n =/197) 
a Ye en 
District folk dance 


level program 107 alee WA 
Dances learned in 
university 59 295-97. 
Dances learned in 
school 60 SO G5 
Other 57 25, 9% 


NE 


*Some teachers cited more than one source, 


TABLE 31 


SOURCES OF MUSIC CITED BY TEACHERS 
WHO TAUGHT FOLK DANCE, * 


PERCENTAGE OF 


RES PONSE FREQUENCY TOTAL POPULATION 
(ni=3197) 

School district ; 

tapes. 108 54.8% 

Personal collection 53 26.9% 


School library . 
records 105 53,37 


*Some teachers cited more than one source, 
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TABLE 32 


ANALYSIS OF RESPONDENTS’ PREVIOUS FOLK DANCE TRAINING* 


PERCENTAGE OF 


FREQUENCY TOTAL POPULATION 
(n = 431) 
University Courses 105 24,4% 
Workshops pie S1io% 
Club oe) Jad fe 
None 214 49.7% 


*Some respondents reported more than one alternative. 


TABLE 33 


PREFERENCES FOR IN-SERVICE OPTIONS* 


ue 


PERCENTAGE OF 
OPTIONS FREQUENCY TOTAL POPULATION 
(n = 431) 
ae 
Resource person 
on a regular 


basis lide 29% 
Single workshops fee) 18.3% 
Series of Pro- 

gressive workshops 208 48.3% 
No Preference 72 16.7% 


a nnn EERE 


*Some respondents selected more than one option. 
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TABLE 34 


OPTIMAL TIME FOR IN-SERVICE* 


PERCENTAGE OF 


RES PONSE FREQUENCY TOTAL POPULATION 
(tM s751) 

Weekdays - after 

school Gey) 36% 

Weekdays - in the 

evening 138 32 Io 

Weekends 43 10% 

Only if relief 

time is provided 120 27.8% 

No preference 67 157 20 


a 


*Some respondents chose more than one alternative. 
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FIGURE 5 


FREQUENCY DISTRIBUTION OF POSITIVE, NEUTRAL AND NEGATIVE SCORES 


FREQUENCY 
350 
339 
250 
200 \ 
100 
78 
50 
APSA 
0 47 94 141 188 225 
Zoe AV eee. Live 164.5 rae) 258.5 
SCORES 
eae) 70.5 Strongly Negative 
wee 117.5 Negative 
Hived= 164.5 Neutral 
164-5 - 211.5 Positive 


Bea. 255, 5 Strongly Positive 


BREAKDOWN OF RESPONSES 
TO QUESTIONNAIRE ITEMS 


WHICH WERE NOT DISCUSSED IN CHAPTER 4 
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TABLE 35 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 2: 
Folk dance skills are too difficult for elementary students.* 


MAJORITY 
SiN. N. NEUT. Pp, wees OPINION PERCENT 

TOTAL POP. 0.2 13.6 Tat 65 Boe Positive 90.5 
(n.=..431) 
Urban Ova 1S feds (Sil es te 2607 Positive 90.2 
(yeeed2/.) 
Rural 0 i) thoi 76 15,4) Poaltive 91.4 
(7 =74104) 
Male 0 0.9 15 64.6 19.5 Positive 84.1 
i eae 
Female 0.3 1.9 5 Goa ya Pa | Positive 92.8 
Cr =*318) 
Primary Ore Zee Jel 64 27.6 Positive 9156 
(yo 228) 
Intermed. 0 : 9.9 66 25S Positive 89.9 
(n7="208) 
ee Se i a 

teeemosyrs. 0.5 2a 6 6202 29 Positive ote 2 
(iecce vee iy ae 

Go=  LOsyTS. 0 0 8 f2aa 19.6 Positive 91.9 
too= 112) 

Pir *)>-yrs. 0 Nisa Deed 60.3 2559 Positive 86.2 
(n*= +58) 

16 + yrs. 0 23 Fat 65.9 jap AS | Positive 88.6 
ch = ey) 
een Pe Se ee 
P.E. Major 0 | Se 60.6 27.3 Positive 87.9 
inam--33.) 
Non-P. E. Mj Le pie] i) Wis 65.3 VAs ays Positive 90.7 
(n = 398) 


*Negative Statement 
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TABLE 36 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 3: 


The fun of doing and learning about a country's traditional dances 
would enhance many a social studies unit. 


MAJORITY 
Ke N, NEUT. PP. rpg ah OPINION PERCENT 

TOTAL POP, 0 0.9 aie 73.9 16 Positive oi 
Crest 1.31-) 
Urban 0 iA Paths 74 16.5 Positive 30. 
ines 32 /) 
Rural 0 0 Res, 81.7 14.4 Positive 96.1 
(n= 104) 
Male 0 ae | 15 rh Wor! 10.6 Positive ra Wah S| 
(n = 113) 
Female 0 nS 4.4 fpr ieaa 17.9 Positive 9573 
(n =..318) 
aa rn ee eee eee 
Primary 0 0.4 jupsfa 82.9 14,9) e Fos. tive 97.4 
(n = 228) 
Intermed. 0 she NAPE) 68.5 Lie Positive ‘ado wf 
Cae=2 705) 
a Ua A il Am 8 ECS a a i sok 

t=) Sy VIS. 0 0.9 Cand ries 18 Positive O226 
(nie 21) 

oe= OTS. 0 0 8 76.8 Lae Positive 92 
Cig=s 12) 
Ay = lo. yrs. 0 0 ae 82.8 Peal Positive 94.1 
in =. 56) 
16 + yrs. ) Ayes) Tis 4 70.5 13.6 Positive 84.1 
ease, 
anno eae 
Pak. Major 0 0 3 72./ 24.2 Positive 96.9 
(yes 33) 
Non-P.E, Mjr. 0 1 7.6 76.1 15,3 se ros.cLve 91.4 
(n = 398) 
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TABLE 37 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 4: 


Folk dance is related to many other subjects with which the student is 
concerned in school, 


SS nee ee ee ee eee 


ST ee ne eS A LS eS 


MAJORITY 
oe Ne N. NEUT, F; Sates OPINION PERCENT 

TOTAL POP. O=5 139 30.6 be 3 Positive 55 
(n =243'1) 
Urban 0.3 1330 BOs3 20 Seal Positive SS Pt 
(n= 327.) 
Rural 1 14.4 1-7 50 2.9 Positive a2 
(n = 104) 
Male 0.9 23 3350 39.8 an Positive Aad 
(n = 113) 
Female urs ibe, 29.6 56.3 3,1... Positive 59.4 
(n 7318) 
Primary 0.4 1055 SNS 55.5 2.2 Positive oy es) 
(n=. 228) 
Intermed. Ops : hep 29.6 48,3 3.9 Positive 52.2 
(n= 208) 

ieee jars, § 0,5 se PRs: Sans SUE Ae Positive 54.4 
tree 21/7) 

Orr sO.yrs. 0.9 | ie Pie a Doe oy a0 Positive S25 
eng= 112) 

fie 5 Vrs. 0 us ite! 34. 95 eat 0 Positive ba 
(= 58) 

16 + yrs. 0) 18.2 38.6 4302 0 Positive 43.2 
(n = 44) 
ecoe e eRe NL Oa 9) ie ee 
P.E. Major 0 1201 Pag iS 48.9 12.1 Positive 60.6 
(ne= 33.) 
Non-P.E. Mjr. 0,5 creek 50m! 52a3 Oia Og.LcLve 54.9 
(n =.398) 
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TABLE 38 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 6: 
I dislike teaching folk dance.* 


MAJORITY 
De Ne N, NEUT., 12. rye ba OPINION PERCENT 

TOTAL POP, 3 8.4 30.6 44.5 13.5. Positive 58 
crie—P ers 1") 
Urban 2.4 Opy. 29.7 43.7 15 Positive 58.7 
(nv="327) 
Rural 4.8 5.8 33.7 “Tek 8.7 Positive 55.8 
(n = 104) 
Male 8 La 41.6 3359 13.8 Positive tea 
Cr =" tT) 
Female es! 762 26a, 49,1 15.7. Positive 64.8 
(1-=.J318) 
Primary 0.4 Aah 28.5 50.9 Tie Positive 65.4 
(n= 228) 
Intermed. sp) ees 33 Why Was, Positive 49.7 
(n = 208) 

tere> Yrs. 2,3 6.9 30.4 Co cinty, Leas. Positive 60.4 
(7 ="217) 

Guwehl yrs. 2.7 1235 29.5 46.4 8.9 Positive 55.8 
(n = .112) 

Dives Yrs. 5,2 Pee, 32.8 48,3 12.1 Positive 60.4 
(n = 58) 

16 + yrs. ae 13,6 a1358 34 al ie Re Positive 50 
(n = 44) 

ae ho Ie ee eee 

P,E. Major 9.1 at Ra bed 21.1 Positive 66.7 
(i= 33) 
Non-P.E. Mjr. 2.5 8 SYsey 44,5 12285 Positive 57.3 
(n= 7 398) 
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*Negative Statement 
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TABLE 39 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 8: 
The study of folk dance stimulates the realization of similarities and 
differences between various ethnic groups. 


MAJORITY 
SN; N, NEUT: Ps =P: OPINION PERCENT 

TOTAL POP, 0 Seo 2002 65.5 Co Positive V0 
(n= 431) 
Urban 0 Sei 26.6 62.4 7.3 Positive 69.7 
(nsin3 27) 
Rural Deo 25 68.3 4.8 Positive AAI 
(n= 104) 
Male 0 OZ SZ ony. 58.4 fae | Positive Ol 
Cnu= 5113) 
Female 0 Bee 2309 05.0 So Positive iimiepe) 
(m= 310) 
Primary 0 220 PLT 65.4 Gao Positive (eae 
(treme225) 
Intermed. 0 3.9 Dora 621 4.9 Positive 67 

(i = 208) 
Ota ar re ae Sr ee 

Peo yrs, 0 Sa 2905 59 lee Positive 66.8 
Ciyie 221-7.) 

6 - 10 yrs. 0 oye 25 Cee a0 Positive ThA: 
fns=- 442) 

hemo Vrs. 0 3.4 22.4 Lose Sat Positive fs on 
(n = 58) 

16 + yrs. 0 0 Rs Py? 68,2 people. Positive 81.8 
(n= 44) 
ON ee ee 
P.E, Major 0 3 Zaee 63.6 9.1 Positive ar 
(n = 33) 
Non-P,E. Mjr. 0 2 oA 2007 63.8 6,5. Positive 70.3 


(n= 398) 
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TABLE 40 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 10: 
Folk dance is boring.* 


MAJORITY 
S, Na N. NEUT. Ven oe Pe OPINION PERCENT 
TOTAL POP. On/ Lad 10,9 62.9 24.4 Positive 87.3 
(n= 45-1) 
Urban Ox6 hays) 1252 60,2 2524 Positive 85.6 
(ee 321.) 
Rural 1 0 6.7 73.2 21.2 Positive 92.4 
(n = 104) 
Male Pad Aes) 266°5 55:6 1353 Positive 69.1 
(nese 13) 
Female 0 0.9 5,3 65.4 253 Positive 933/ 
(n = 318) 
Primary 0 0 de3 672.5 27.2 Positive 9437 
(n= .228) 
Intermed. 1e5 269 line 57.6 2182 Positive 78.8 
(n_ =_ 208) 
cede lll aa a A i A A Rl chalet 
tema Seyrs. 0,9 045 8.8 6252 27.6 Positive 89.8 
aoe 2 17.) 
6 - 10 yrs. 0 Zul 1033/7 66.1 20.5 Positive 86.6 
oo 112) 
11 - 15 yrs. 0 0 12H) O55 22.4 Positive 87.9 
Cn 55.) 
16 + yrs. 2 a2 ee 2025 5am 20055 Positive 75 
(n = 44) 
ae al, SNE mp A IO RE ee a eee 
P.E. Major 3 0 9.1 60.6 Lies Positive 87.9 
(ie 33) 
Non-P.E. Mjr.e 0.5 143 1120 63a) 2hH18 Positive 87.1 
(n = 398) 


eh 


*Negative Statement 


Folk dance is a poor coeducational activity for schools.* 


TABLE 41 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 12: 


MAJORITY 
OPINION 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


Positive 


PERCENT 


FP 


86.8 


88.5 


80.5 


89.6 


S.N, N. NEUT. Pe; Sees 

TOTAL POP. Gaa5 0.9 J alge 68.2 19 
Cpe4 31) 
Urban Ome Toe | ela, 68.5 18s 
(n-i=,,3 27) 
Rural Lhe 0 10.6 Oj53 Zee 
(ni 1104) 
Male 0.9 0 18.6 61.9 18.6 
(rm = 113) 
Female Os 1.3 8.8 ZO 19,2 
(nee: 318) 
Primary Ors 0.4 fies) pees 18.4 
(n° =:228) 
Intermed. O75 e's srs! 62.6 1RS ey! 
(n= 208) 
cE el I a ea i no wate 

te———5 yrds" -055 0.9 OFF 67.3 21.6 
(n = 217) 

Ge—-slUeyrs. 0,9 0.9 1057 Teh es 14.3 
(nt =- 112) 

Pipa boryrse 0 ee, 13,6 Gi. 2 Lowe 
(rn) =. 58) 

16 + yrs. 0 0 18.2 61.4 2052 
(n = 44) ie 
PreeneMajor 2 Go 18.2 ge a yag 
(na = 33) 
Non-P.E. Mjr. 0.3 OA) 10.8 69.6 18.8 


(n = 398) 


Positive 


poms ee 
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TABLE 42 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 15: 


Time devoted to folk dance in schools would be more profitably used 
in academic study.* 


MAJORITY 
Sy N, NEUT. Le See OPINION PERCENT 
TOTAL . POP. i hee Ps 6.5 AF leit. a Figo r] Positive 64.5 
(n= 431) 
Urban 0.9 Taye: Die) DOT 6 reO Positive 64.2 
C7 = 327) 
Rural 1.9 site) 28.8 60.6 4.8 Positive 65.4 
(n = 104) 
Male ou. 8.8 33.6 Sie 305 Positive 54.8 
(n= 113) 
Female 0.6 5a 2006 59.7 8.2 Positive 67.9 
Golem eSD) 
Primary Oa 4.4 24.6 62,3 ines Positive 70.2 
(ieee 228) 
Intermed. ihe 8.9 3150 ee 53.9 Positive Boo 
(n= 208) 
a eee eee 

Teoma vrs.. Os? os) 246 & 59.9 Se3 Positive 68.2 
(no = 1217) 

6-10 yrs. 2.7 8 30.4 DJ 5.4 Positive ao 
(nell) 

fle = 15 yrs. 0 3.4 29.3 63.8 3.4 Positive Ora 
iy os 150) 

16 + yrs. 0 6.8 36.4 47.7 one Positive 56.8 
(n = 44) 
ar a il aaa 
P.E. Major 3 aie 24.2 54.5 9.1 Positive 63.6 
(n = 33) 


(n.= 398) 


re 


*Negative Statement 


158 


a 
>it UF 
_ - 

a 7 

S| 

CAT 

e vf 

‘ 2 > ‘ 4 

' ; 

> j 

2 
, 
“ ont 
aes 

G 

- 

; £ 

- 

a > ~ 

J 
te ee 
: s * 
i 


otom of Die ellepddo's at 


7 is 7 


1 ii 
ie: sana ie 


OF 29 eas $0 Om 


Ye 


‘t.2 Pe ~ 73" 


é.%€ 8.1% 


a a 


A ae 2.48 Cat 


33 6.08 S88 Ce a 2 oe 


Pi . se 
oe . em ey ee A ALLL LE I I 


' 


e ul E.ie 4 ,.£¢ 8a +A 


; oa ae 
a. ape 1.88 me 
Westenne ‘ 


il , 
xi 


TABLE 43 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 16: 


I would advise anyone, who is physically able, to participate in 
folk dancing. 


MAJORITY 
S.N. N NEUT. P; be fil a OPINION PERCENT 

TOTAL POP, 4 Ww. '5 2952 big 3 5.6 Positive 56.9 
(nu =G31) 
Urban ges) 14.4 25.7 525 3 oxi Positive 58.4 
(n, =.°927 ) 
Rural 1 6.7 40.4 48,1 3.8 Positive 51.9 
(a, = F104 ) 
Male Sys) 16.8 Der 39.8 4.4 Positive ere 2 
(n, = 9103 ) 
Female 0.6 19 27 55,3 6 Positive 6193 
(n, =) 318) 
Primary O59 LDS t 2351 b/s 3.5 Positive 61 
(n,=9/228) 
Intermed. 200 1553 30.5 44.3 Pe) Positive 52.2 
(n = 208) 
a EE aa re ec a ra alr ne ene AL 

ip— Sw ory.rs. 90,9 ORS Mie 5S 6 Positive O1F3 
pe=e04y ) 

a—10.yrs. 2.7 ied ie] Moye 6.3 Positive 51.8 
(ni = 112) 

pL -a4Syrs. A.7 18.8 32.8 46.6 Beet Positive 516 
ine =e558 ) 

16.+ yrs. 0 9.1 36.4 52a the Positive 54.6 
(n = 44) 
ne 
P.E. Major 3 15.2 12:1 57.6 12,1 pPositive 6937 
(n = 33) 

Non-P.E. Mjxr. 1.3 12.3 30. 6 50.8 5 Positive 55.8 


(ne=3398 ) 
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TABLE 44 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 17: 


Folk dance should form an important part of the rhythmic activities 
in education. 


MAJORITY 


S.N: N. NEUT. ie eee OPINION PERCENT 

TOTAL POP. OZ aa 24.8 63.8 Thesis Positive ras) 
(ree a 5T) 
Urban 0 9) Zeek 63.9 ihegs Positive fivez 
(n2=—327) 
Rural 1 3.8 24 537 Led. Positive (pis: 
(tiv 104) 
Maile 0.9 TAL 30 Sees) 4.4 Positive 61.9 
(nee 13.) 
Female 0 Zara 23 66 Spe) Positive Tae 
(r= 7318) 
Primary 0 Tes 2352 Ojo Lo Positive 75 
(n = 228) 
Intermed, Cvs 5.9 26.6 59.6 vgs Positive 67 
(mn ="208 ) 

i@-= Sayrs. 0.5 Lee 2053 fe Aes | fies: Positive Pfetyal 
(rig 217.) 

6 - 10 yrs. 0 2 el opay il 56.3 8.9 Positive bee 
(ny= 112) 
11 - 15 yrs. 0 Dae eM ios) s 60,3 eR) Positive Ovex 
(n= 58) 

16%+*yrs. 0 758 yas) 7005 Jerk Positive 72.8 
(n = 44) 
OO ee a 
PE. Major 3 6.1 18.2 66.7 6.1 Positive 72.8 
Co e353 ) 
Non-P.E. Mjr. 0 3.4 25.4 63.6 7.9 Positive 71.1 
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TABLE 45 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 18: 
Folk dance does not fit well into the school curriculum. * 


MAJORITY 
S.N. N. NEUT. Pp ae: OPINION PERCENT 

TOTAL POP, 0.5 14 1-548 6954 1362 Positive 82.43 
(sence) 
Urban Ox 1.8 Sag 67.6 14.4 Positive 82 
(tieea327) 
Rural 1 0 15.4 74 9.6 Positive 83.6 
(mv=e 104) 
Male 0.9 Lael 2 lea 60.2 8.8 Positive 69 
(ee. 113) 
Female G3 O39 eG Tis 14.8 Positive oy dag 
Gn, =. 3.18) 
Primary 0.4 0 L8 737 14 Positive Sad 
(neon 228) 
Intermed, aD 3 20a 64 123 Positive Oso 
(n=. 208) 

dew 5-VTSe— 0.9 Os 1334 S05 Lae Positive S302 
Cries, 217) 

(n=. 122) 
Tien iS yrs. 0 0 13.5 75.9 1053 Positive 86.2 
(nis 58°) 

16 + yrs. 0 6.8 ige2 65.9 9.1 Positive 75 
(ri 8.445) 
ee eee ee 
P-E,- Major 3 0 9e1 72.7 15,2-—Positive 87.9 
(= 33) 
Nor=P,n. Mir. 0,3 sha) 16.4 68.9 12.9 Positive 81.8 
Cne=: 3398) 
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TABLE 46 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 21: 


Because of its social nature, folk dance can help students overcome 
shyness. 


MAJORITY 
ead N. NEUT. PB Saks OPINION PERCENT 
TOTAL POP. Ore Bond Zen 62.6 508 Positive 68.4 
(n= 431) 
Urban 0.3 7.3 2a 60.6 6.1 Positive 66.7 
(t= 1327 ) 
Rural 0 2.9 235 BO Zee Positive 74 
(n= 104) 
Male 0.9 Shs 2a 65.5 Tel Positive 1266 
(t= 1213) 
Female 0 6.6 26.4 61.6 Sas Positive 66.9 
(n = 318) 
Primary 0 6.1 2003 63.6 Beg Positive er ae 
(ni= 1228) 
Intermed. 0.5 6.4 226 617.6 diac Positive 69.5 
(n= 208) 
eo Le Pe ee + SE ae 
fees VTS. 0 Sal 24.9 O3e 6.9 Positive 70 
(ae = 217) 
Ge 0rvrs. 0.9 Tia 24a 64.3 ous Positive 67.9 
Gripe hd?) 
in = 57yrs. 0 ae 2156 63.8 ayy Positive 67.2 
fae 5) 
16: + yrs. 0 11.4 Zo 54.5 9.1 Positive 63.6 
(n = 44) 
ee ee ee ee 
P.E. Major 0 3 53.3 57.6 Oeil Positive 63.7 
(n= .33) 
Non-P.E. Mjr. 0,3 6.5 24.4 63 5.8 Positive 68.8 
Cy="9 98) 
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TABLE 47 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 22: 
Folk dance could form a core for correlating many school subjects. 


MAJORITY 
S.N. N. NEUT. P, She OPINION PERCENT 

TOTAL POP, Doth 225 2 49.2 Dien 1.4 Neutral 49.2 
(r=) A315) 
Urban ew 2455 40.2 22.9 yee: Neutral 49.2 
(n = 32-7) 
Rural 3.8 15.4 49 31,7 0 Neutral 49 

(n = 104) 
Male 30D 24.8 56.6 14 Pag | Neutral 56.6 
(n= ald) 
Female 1.6 2164 46.5 20.0 0.9 Neutral 46.5 
(n=. 318) 
Primary 2m 2 Loa. 47.4 BO a3 0.4 Neutral tds 4 
(n = 228) 
Intermed, 2 20EE De 19 oe 2.5 Neutral D1 2 
(n =<208) 

let svrsS. 1,8 260.13 460, 24 164 Neutral 46.5 
(n= 217) 

6- 10 yrs. 0,9 tae: AT 2a 267 Neutral 473 
f= als) 

fee nS yts. 107 1063 Say 7 86.2 0 Neutral Bley 
(n = 58) 

16 + yrs. 0 bh gee 6356 2D 0 Neutral O34 6,0 
(n = 44) 
es pe ee 
P.E. Major 3 24.2 36.4 Zito 974 Neut./Pos. 36.4/36.4 
(y= 33) 
Non-P.E. Mjr. 2 2981 50.2 24.9 0.8 Neutral 50.2 
(n = 398) 
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TABLE 48 


PERCENTAGE BREAKDOWN CF RESPONSES TO ITEM 23: 
I object to folk dance being taught in school.* 


eee eat Reece Nr a ene esha assassins snes“ eens eemegseeisemmamismngcagesimne cnn nit ace nna 


SS ea gg 


MAJORITY 
Se Ne N,. NEUT. Se Ske OPINION PERCENT 

TOTAL POP. O25 be? Sea 65.4 2926 Positive. 93 
(at=1431) 
Urban Ors bi | aye, 64.8 ZI S Positive 92.6 
(nber327) 
Rural 1 0 4.8 67.3 26.9 Positive 94,2 
(n = 104) 
Male 0.9 eye! gs yee 61.9 22.1 Positive 84 
Gl= 113) 
Female 053 0.9 DES 66.7 29.6 Positive 96.3 
Con=i318) 
Primary 0 0 i rata: 68 28.5 Positive heiress 
(ni=2228) 
Intermed. 1 Ze regs 62:6 26.6 Positive Bone 
(ne=°208) 

wero oc yrs. 079 On) Zo Ge 30 Positive Ne i 
(pee 2) 7) 

Sealy 6S. 0 Ibe: gtk ab (Me Pye | Positive oi, 2 
(n = 112) 

i=l 5 Vre. 0 oe 6.9 63.8 25a Positive 89.7 
(n = 58) 

16 + yrs. 0 0 11.4 65.0 PPE Positive 88.6 
(n = 44) 
Ela eM at Et ie er cn 
P,E. Major 3 6 epydll Sony Zane Positive 90.9 
fNe= 93) 
Non-P7E.-Mjr. 0.3 es pt 65.3 21a Positive 93.2 
(na=p398 ) 


an 


*Negative Statement 


164 


a | way. 
-_ i oe 
vale 


7 i ay > ets. 
20 uaa Po 


ats 


loaiise wt seh r acer peer iid 


i ~ — a — ee 
te li ta laa oe al a A A DGD AS 
OT Je 
HINO 2.8 4S 
a 

iad 
yisdiveat &.ts v7 .€¢ 
—_ a - - —— 
- —_ 4! 
« Tek! a.<& 8 ,¥s 
; of Fie 


ria C eS5 ae os) ‘ 


Pati “W 

= a 
. > 
A 


Ps 


~ 6, 


TABLE 49 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 25: 
Folk dance, because of its natural movements is well within the scope 
of every student's ability. 


MAJORITY 
S.IN. N. NEUT. P, Sa. OPINION PERCENT 
TOTAL POP. 0. 11.8 False | O90 ee Positive 63.8 
(n= 431) 
Urban 0.6 13.21 20.5 60.9 4.9 Positive 65.8 
(n = 327) 
Rural 0 J eit 34.6 55.5 1.9 Positive eRe 
(a = 104) 
Male 0 Us) onl 50.4 Ses) Positive 53.59 
(n= 113) 
Female 0.6 10.7 Os 62.9 4.4 Positive 67.5 
in = 318) 
Primary 0.9 14.45 fa dey 60.5 1.8 Positive 62.5 
Cre 25) 
Intermed. 0 8.9 25.6 58.6 6.9 Positive 60.4 
(n = 208) 
kl Sa Se ae a Pe i 
io Oars, — 025 las 2563 57.6 Gerd. Positive 62.7 
lave 27) 
6-10 yrs. 0,9 10.7 19.6 64, 3 4.5 Positive 68.8 
Grae 112)) 
ie LD .vyrs. 0 Oo al 60, 3 1.7 Positive 62 
(n = 58) 
16 + yrs. 0 2 icc 2 56.8 2.3 Positive 59.1 
(n = 44) 
ee eee 
Po. Major 0 6.1 Waa 69.7 12.1 Positive 81.8 
(n = 33) 
Non-P.E. Mjr. 0.5 12,0 24.9 58.8 J, 0 Positive 62.3 
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TABLE 50 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 26: 


Folk dance is a valuable way of integrating physical education with 
the rest of the curriculum. 


MAJORITY 
SiN. N. NEUT. P; S.-P5 OPINION PERCENT 

TOTAL POP. Oo 2 eps: 26 53.0 ao Positive 68 

(n = 431) 
Urban Oa Gal PM ges Ble? 5.2 Positive 66.4 
(527) 
Rural 0 4.8 oot 70.2 2.9 Positive 7 Jee 
(n-=-104) 
Male 0.9 ou. 31.9 5l33 Gage Positive Die 
eres. 13) 
Female 0 4.4 23.9 O10 al Positive fey, 
(n-=--318) 
SI erent) ye ge ee eee. 
Primary 0 yaa! Zed 68.4 Sheil Positive rales) 
(n= 228) 
Intermed. 0.5 6.9 28.6 57.6 6.4 Positive 64 
(n-=-208.) 
re aad a a 

Thieme DIYs. 0 Sia, Zihee O31 6 Positive 69771 
(oes 217) 

6 - 10 yrs. 0 8.9 a 64,3 5.4 Positive 69.7 
(== 112) 

Lipps 1 Skyrs. 0 1033 240 63.8 Let, Positive 65.5 
(n= 58) 

16 + yrs. oe 7S Bit 61.4 0 Positive 61.4 
(n-= 44) 
nn re 
P.E. Major 0 621 oles 60.6 12.1 Positive (ea | 
Crees 535.) 
Non-P.E. Mjr. 0,3 5.8 26.4 63.5 4 Positive oN anh 
(n-=--398) 
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TABLE 51 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 27: 
Folk dance should not be taught in the elementary school.* 


MAJORITY 
elt Fe N. NEUT. P, Sue: OPINION PERCENT 
TOTAL POP. Ov2 oe O58 66.6 Jay Positive 91.8 
(n= 431) 
Urban Bape: Lge 7 64,2 26.9 Positive 9151 
(n= "327) 
Rural 0 1 3.8 74 21.2 Positive 95.2 
(n= 104) 
Male ) oe] oe 68.1 16.8 Positive 84.9 
€nit= 113) 
Female iRe) 0.9 “pei 66 28.6 Positive 94.6 
ene SID 
aR arm were niet a er 
Primary 0.4 0.4 4.8 66.7 27.6 Positive 94.3 
(Tree 220) 
Intermed. 0 2a0 faepe! (a (5 eu) a, 2 Positive 89.7 
ft 200) 
Leen eenNNtn en EE SS OE EES 
le=2 > eVTS. 0 0.9 aye 63.6 ope Positive 94.9 
(n= 717) 
6 - 10 yrs. 0,9 Doth Gu ioe T/ Positive 90.2 
(n = *YI2) 
Vian lor yLo. 0 Doe 6.9 ee 25s Positive 91.4 
(n= =50) 
16 + yrs. 0 @) 15,9 65.9 18.2 Positive 84.1 
(n = 44) 
sn RO I 
Pp, E. Major 0 3 6.01. Fe Doar Positive 90.9 
(1 ="33) 
Non-P. E. Mjre 0,3 i lege, 630 67.4 Di fimeerOdECiIVe 92.1 
Cn = 398) 
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TABLE 52 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 28: 


Folk dance develops endurance. 


MAJORITY 
S.N. N. NEUT. EP; ey oA OPINION PERCENT 

TOTAL POP. 0.9 verse, 3833 50.6 223 Positive 52.9 
(m=) 43:1) 
Urban A re 8 BGs 49.8 2.4 Positive Py 
Chet=327 ) 
Rural 0 had) a ag Span) 1.9 Positive 54.8 
(n = 104) 
Male jeg) 10,6 46.9 39.8 0.9 Neutral 46.9 
(m= 113) 
Female 0.6 6.9 ashy 54.4 2.8 Positive OTR 
(yee 3:18) 
Primary 0.4 7.9 io hey) Sere 1.3 Positive SMe, 
Ca =2:28 ) 
Intermed. en) TD 39.4 Lid ete 364 Positive See 
(n= 208) 
er 86 ee eee 

Phy rss 075 6.9 aes apap 32— —Positive 5553 
Crt ee 2.17) 

beeproyyxs. 1.8 iy oth 48.2 S41 1.8 Neutral 48.2 
(m= LT?) 

Pie- 15 yrs. 0 2k 5276 5552 0 Positive ace 
(n = 58) 

16° + yrs Zoo eA Z2 61.4 2.3 eerositive 63.7 
(n, = 44) 
eee) ee EE 
P.E, .Major 0 3 27e3 Gu, 0 b= Por 2tive eos 
(nf 33) 
Non-P.E. Mjr. 1 Sao 59 oz 49.5 43 Positive wih. 


(n = 398) 
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TABLE 53 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 31: 


Folk dance assists in the integration of ethnic groups within the 
school and community. 


MAJORITY 
SNe N. NEUT, Es oer. OPINION PERCENT 

TOTAL POP, Ups spi 26 O50 4.6 Positive 68.4 
(n= 431) 
Urban 0.6 Dee ZO. 60.9 4.9 Positive 65.8 
(a5 27) 
Rural 0 4.8 16.5 rice! 0.9 Positive 74 

(n = 104) 
Male 0 8 5 died Due 4.4 Positive BGs 
ine 113) 
Female 0,6 ae 22 68.6 tye Positive ha lpe) 
(n = 318) 
ee ee ee ee 
Primary 0.9 Se PLU Ms i204 Sat Positive Fp ps 
(n = 228) 
Intermed. 0 6.9 a2e0 Se 2 6.4 Positive 60.6 
(n = 208) 
ae il ie SLE RA A A TE A A AEA EAA ALLA AAA 

i= meoevyrs. 0,5 eal Lied 0380 4.6 Positive 68.2 
(ia 7) 

6 - 10 yrs. 0 8 Pate yh) 59.8 Ono Positive 00.) 
(n = 112) 

Pie yrs, 1,7 sys Pais ve 65.0 see Positive 68.9 
(n = 58) 

16 + yrs. 0 [Pls 20s) (Pe) ee Positive 75 

(n = 44) 
Ran ee 
P.E. Major 0 Dek SNe le ys: ie a Positive 64.5 
(n= 33) 
Non-P.E. Mjr. 0.5 5 25.4 64.6 4,5 Positive 69.1 
tn = 398) 
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TABLE 54 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 33: 


Folk dance is a very worthwhile physical activity for elementary 
school children. 


MAJORITY 
Se N. NEUT. Ee Saks OPINION PERCENT 

TOTAL POP. 0 1.4 t7e2 10,70 LO eee rooLeive 81.4 
(n= 431) 
Urban ) Leo 19 C120 11.6 Positive ioe 
(ree 27) 
Rural 0 0 sates) 80.8 fies Positive 88.5 
(res, 104.) 
Male 0 Let rag hel SPs 10.6 Positive 69.9 
CheselL3) 
Female 0 0.9 13 74.8 1057 Positive S555 
(oot 15) 
Primary 0 Cae uaF ree, 7.5 Positive 86.4 
(nm 22228) 
Intermed, 0 2 Die 61.6 14.3 Positive 75.9 
(n = 208) 

i= Ory rs. 0 136 seo 69.6 14.8 Positive 84.4 
‘gee? (AA) 

Car 112) 

tie = 1 Se yrs. 0 Lod L Jree2. Whe hss bis, Positive 81 
(nc= 58) 

16 + yrs. 0 0 Zo ODe7 9.1. Positive tee 
Cree) 
en 
Per g ia Or 0 3 18e2 Sy Ogee cer Osttive 78.8 
(n= 33) 
Non-P.E. Mjxre 0 ie bye 72 9.6 Positive 81.6 
(n = 398) 
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TABLE 55 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 36: 
Folk dance situations are among the best for making friends. 


Ce eS SR NER 


MAJORITY 
S.N, N NEUT. P So) le OPINION PERCENT 

TOTAL POP, lea 13 526 et CW ify} pbs Neutral 52.4 
foie 431) 
Urban io Lay Ea Mes) i738 Neutral DO 
ese 327) 
Rural 0 oe 59.6 S2a0/ 0 Neutral 59.6 
(n = 104) 
Male 0.9 Tne 6151 23.9 0 Neutral Gilat 
(n = 113) 
Female 1.0 L260 49.4 34,6 Leg Neutral 49.4 
(n = 318) 
Primary Nets) 13.0 47.4 36 le Neutral 47.4 
(n= 228) 
Intermed, 1 i pas 58.1 Zhe d shai Neutral 50.1 
(n = 208) 

Peer sev rs.) LG Lee ieee 29 1.4 Neutral Sie! 
(n= 217) 

Gre, LO Airs. 1,8 2 ge i bets: 31,3 Zeul Neutral 5TS8 
(n= 112) 

y= WSyrs. 1.7 19 48.3 Bit 0 Neutral 48.3 
Crest oc ) 

16 + yrs. 0) 189 36.4 ded 0 Positive 47.7 
(n = 44) 
gies ee a es eee 
P.E, Major 0 Wary Wis 1A a = | Neutral D760 
(i 33) 
Non-P.E. Mjr. 1.5 es eae 52 OZe aS Neutral 2 


(n 


ns 


= 398) 
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TABLE 56 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 37: 


No definite beneficial results come from participation in folk 
dancing. * 


MAJORITY 
ae N, NEUT, Pe spy OPINION PERCENT 

TOTAL POP, 0.2 1 eA 2 eae io 4 5 ig pag | Positive Bo.) 
(n= 431) 
Urban OFS ie te 5 fbdAys! 14.7 Positive 86 

(n = 327) 

Rural 0 1 10.6 712 1753 Positive 88.5 
(m= 104) 
Male 0 ey 16.8 69.9 10,6 Positive GU, 
(n= 4113) 
Female 0.3 0.6 10.4 [al 17 Positive 88.7 
(n = 318) 
Primary 0.4 0.4 11 7455 16.7 Positive 88,2 
(a= 228) 
Intermed, 0 2 13,3 AO) 155.0 Positive Oe 7 
(n = 208) 
eR ag ara ees 

i= VTS. 0 Oo, 10s 0 fishes seal: Positive 88.9 
im = 2/7) 

6-10 yrs. 0 1.8 13.4 71.4 13.4 Positive 84.8 
(ne 212) 

a= b> yrs: 1:7 te7 1053 69 i Positive relepyy 
(n = 58) 

16 + yrs. ) 223 st shy4 63.6 i hey—h!) Positive rae kel 
(n = 44) 
ee eee 
P.E. Major 0 3 ‘op T2Ze1 Tie Positive 90.9 
(i = 33) 
Non-P. E. Mjre 0,3 is T20 vies 15 Positive B60. 1 
(n = 398) 
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TABLE 57 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 39: 


The practice of folk dancing will result in a rhythmically coordinated 


body, 


MAJORITY 
tolls N. NEUT. P3 pila OPINION PERCENT 
TOTAL POP. Giaie) Gel Bee 58 Zen Positive 60.3 
(n = 431) 
Urban 0.6 nae S Pag l oP by 254 Positive 59.6 
(n= 327) 
Rural 0 ‘Late S27 60.6 ee Positive 6255 
(n = 104) 
Male 0.9 8 Speppii eel 0 Positive 5331 
neal lS) 
Female O23 6,3 50.) 59 s7 Chil Positive 62.8 
oie lo) 
Primary Ope es I fer 52 is yr Fay Positive OU. 2 
trip 26) 
Intermed. OLS ere) le Dot Fay ss Positive 60.6 
fir=- 200) 
a re ete eee 
tL TS. 0 eel 30.4 6262 vabeyes Positive 64.5 
ne 217%) 
GaemrUlyis. 0.9 9.8 SOs, 5156 178 Positive 53,50 
(ee 112) 
eco YES. 1,7 6.9 B6r2 w pha? wah Positive 556 t 
(hi -= 58) 
16 + yrs. 0 G5 Js ees) 67, 4 eee) Positive 0547 
(n = 44) 
———— 
P.E. Major 0 Oat Te ee Hic a) Positive TOed 
Cig 33) 
Non-P.E. Mjr. 0.5 6.8 Ss efi 5o.6. e2ee Positive 59 
(n = 398) 
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TABLE 58 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 41: 


The only value of folk dance is that it provides a break between 
games classes,* 


—_—— 


MAJORITY 
SaNg N. NEUT. P, SP; OPINION PERCENT 

TOTAL POP. OF 1.2 G.2 ev dest laa Positive EPL | 
(Nene 4341, 
Urban O73 OF5 vise nO 1526 Positive O25 
(n= 327) 
Rural 1 Sees 209 81.7 10.6 Positive 92a 
(n-=--104) 
Male 128 La pS ee Talay 10.6 Positive S250 
res sito) 
Female 0 0.6 Ste 79.9 oa Positive 95.6 
Caee3-18) 
ENTE es 08s ee ee ee ee ee eee 
Primary 0 0.9 Sia) 82 14 Positive 96 
(n= 228) 
Intermed, 1 lege 9.9 72.9 14.8 Positive 87.7 
(n-=-~208) 

fee PITTS. O.5 0.9 sy /beo 16,6 Positive 94.9 
‘Cele Vale, 

6 - 10 yrs. 0,9 1.8 8.9 Whe pee! i255 Positive 88.4 
(y= 112) 

(c= 58) 

16 + yrs. 0 0 Nall 84.1 6.8 Positive 90.9 
(n = 44) 
2 
P.E. Major 3 3 0 TZad Zie2> WEPOSLts ve 93.9 
(i =_33) 
Non-P.E. Mjr. 0.3 1 6.8 78.1 13.8 Positive 91.9 


(n-=-—-398) 
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TABLE 59 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 42: 
Folk dance should be included in the program of every school. 


MAJORITY 
S.Ns N. NEUT. E; Se ke OPINION PERCENT 
TOTAL POP. i aes 8.8 30.9 eee a) Positive 58.9 
(i= 431) 
Urban 6 Ot Soo See 5322 Deka Positive Dae 
(n= 327.) 
Rural 0 10.6 29.8 a Lelepr oe Positive 59.6 
f= 104) 
Male 0.9 g Bye’) 40.7 Boat 4.4 Positive as. 
Priest 13) 
Female (Eat a. Zhis tt oS af! 5.0 Positive 64.7 
far = 518) 
RRR EUR Rt 2c fe a ee ee eee 
Primary 0.9 6.6 2165 ahi eye Positive 64.9 
(rie 25.) 
Intermed. 2 5 Pils ate iD) 45.8 6.4 Positive 52a 
(r= 200 ) 
Peo. VTS. -.0.,5 Oa 30.8 Shoe 6 Positive 62. 2 
(n = 217) 
Ge lO yrs. 1.8 13.4 on LAG eH Tg [Pale Positive 51.8 
(a = I12) 
Mie-melolyrs. 5.2 6.9 29.3 52,4 ae Positive 58.6 
Cri. = sy) 
16 + yrs. 0 11.4 2 hae 61,4 0 Positive 61.4 
(i = 47) 
Aen 
P,E. Major 0 Ta Zhe Ca ay Ss Positive 60.6 
(ie 33) 
Non-P.E. Mjre 1.5 8.5 31.2 543 4.5 Positive 58.8 


(n = 398) 
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TABLE 60 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 43: 
Folk dance provides enrichment for social studies units. 


MAJORITY 
S.N. N. NEUT. Pe Sars OPINION PERCENT 

TOTAL POP. 0 1.6 8.8 82.8 6.7 Positive oe age 
(n = 431) 
Urban 0 1 hea 1h ea 80.7 f hye Positive 88 
(n?="327.) 
Rural 0 1 4.8 89.4 4.8 Positive 94.2 
(n= 104) 
nt ee eee eee 
Male 0 (sy 74 Poe 69.9 6.2 Positive pares ' 
(n= 113) 
Female 0 0 ot 87.4 sie Positive 94.3 
Crees 18 ) 
nn ee ee 
Primary 0 0 2.6 90.8 6.6 Positive 97.4 
freee 26) 
Intermed. 0 3.4 Lec hee) eye) Positive 80.8 
(n= 208) 
Weeonee 

ave VTS. 0 Ong 7.4 os py naman = is: Positive blew 
in =. 217) 

Gayest Se ee) 

PL= 15 yrs. 0 0 jena 81 6.9 Positive Bie 2 
(n = 53) 

16 + yrs. 0 6.8 ro 86:4 253 Positive 88.7 
in = 44) 
Ne eee ee a 
P,E. Major 0 é 18.2 69.7 Jel Positive 78.8 
(nee: 3S) 
Non-P.E. Mjre 0 SS) 8 63495) 6.0 Positive 90.4 
(n = 398) 
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TABLE 61 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 44: 
Folk dance contributes little towards the improvement of social 
behaviour. * 


MAJORITY 
SaN N. NEUT. P; Sirs OPINION PERCENT 

TOTAL POP. Op 6.3 IES ayy, m Pee Positive Gr. 2 
(ne=-431) 
Urban 0.3 7 33.9 a2a0 Soo Positive DG wat 
(n = 327) 
Rural 0 Spe: 26.9 65.4 Sits) Positive 69.2 
(n-=—104) 
Male 0.9 Leet 36.3 54.9 ee, Positive 5874 
(n. = 2813) 
Female 0 6.9 30.8 56.3 6 Positive G2. 
(ns= 4318 
Primary 0 6.6 30.7 5855 023.9 Positive 62 
(n = 228) 
Intermed. Oe 5 559 34 5250. Caio Positive 595.0 
(pe—e208) 
SE ee ne ee eS ee eee 

(YO eles tee 0 spill 30.4 59 ah. Positive 64. 
CES PAW, 

(n= °L12) 

itv syTs. 0 8.6 3652 spat Sh Positive Dope 
(nc= 58) 

16.4. y.x8. 0 LEG SL 50 lye, Positive 54.5 
(n.=i44) 
Go ee ee 
P.E. Major 0 6.1 39.4 Asso mmenOe.L Positive 54.6 
Cree.) 
Non-P.E. Mjr. 0.3 Gra Bi eo 561i oso Positive 61.8 
(n = 398) 
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TABLE 62 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 46: 
Folk dance is not relaxing.* 


MAJORITY 


S.N, N. NEUT. P; Deeks OPINION PERCENT 

TOTAL POP. 0,2 5.6 Zola 65 ed ae Positive eeack 
(r= 431) 
Urban 0.3 Oyel 2200 63 fake Positive 70.6 
(ois. 327) 
Rural 0 3.8 18.3 74 3.8 Positive iiss 
(n= 104) 
ennaietane mars) ae A ee ee eee 
Male 0.9 6e2 31.9 54 A Positive 6th 
(n= 113) 
Female 0 523 1832 69.8 6.6 Positive 76.4 
(m= -318) 
EL Sh Sc ei cee A el ee 
Primary 0 4.8 2OP2 69.3 ay yh Positive 75 
Give 228) 
Intermed. 0.5 6.4 23.6 61p OG ware Positive 69.5 
(ne=2208) 
Pils a ee ee ee ee eee 

(Pee 5-y rs; 0 4.6 Zoe 6676675 Positive eerie, 
(n= 21%) 

6-10 yrs. 0.9 6.3 21.4 65.2 6.3 Positive 71.5 
frn= 712) 

Pisa bo. yt. 0 iby! Pgh Gie2 8.6 Positive 19.0 
(ns= £58) 

16 + yrs. 0 1376 2020 59 oe 6.8 Positive 65.9 
(n-= 44) 
ene Se eee 
P.E, Major 0 6.1 Pour P5E8 651 Positive 81.9 
(a. =163) 
Non-P.E. Mjx.e 0.3 5 22.6 64.8 6.8 Positive 71.6 
(n=. 398) 
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TABLE 63 


PERCENTAGE BREAKDOWN OF RESPONSES TO ITEM 47: 


Folk dance classes give the students an opportunity to have a good 
time. 


MAJORITY 
GaN. N. NEUT, EP Sirs OPINION PERCENT 

TOTAL POP. 0 0.9 16 fap de, ee Positive Saar 
Cig=s43).) 
Urban 0 bez 18.7 72.8 Tees) Positive 80.1 
(neeo 327) 

Rural ) 0 Lea 85.6 Ogi Positive 02535 
(n = 104) 
Male 0 Za 212 69.9 Gee Positive Loa 
(ne = F113) 
Female 0 O73 14,2 78 Fade, Positive 55.) 
(on = 318) 
a a eee te oa el a ee a ca ant tara 
Primary 0 0.4 WES ap 79.4 7 Positive 86.4 
(r= 228) 
Intermed, 0 leo tS eld fe hee 7.4 Positive 1963 
(r= 208) 
a en a er 
(n = 217) 

6 - 10 yrs. 0 0.9 19.6 rap 6.3 Positive Fhe eas, 
(nies 112) 

lie~ losyrs. 0 0 2208 T5ag i Ry Positive ldo 
(ne= 8) 

16 + yrs. 0 Mes) 2055 200 We Positive is. 

(n = 44) 
ee 
P.E, Major 0 0 18.2 66,7. 15.2 “Positive 81.9 
(n = 33) 
Non-P.E. Mjr. 0 + 15.8 76.6 6.5 Positive 83 si 
(n= 398) 
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